e e . R -
- ‘ ' E ‘
DOCUMENT RESUME

i ED 117 506 * . ~ ' | CE 006 183 i
AUTHOR + ' 'Briggs, Lloyd D., Ed.; Green, Gary L.,"Ed.

Lo TITLE Career Education: 1A Challenge of Our' Time. Na+ional

M e Career Education Workshop,Procaedings. ~ .

| lnsn;wnon + _0Oklahoma State Univ., S*illwater.
SPONS AGENCY = Office of Educa+ion (DH’W), Washlngton, D c.
PJB DATE « 15 ) .
"NOTE - " 10up, ) : ; : . o,

+ EDRS PRICE, MP-$0.83 HC-$6.01 Plus Postage -

DESCRIPTORS Articula+ion (Program), Business; Career Awareness;

- ¢+ *Career FEducation; Rducational, ‘““dministration:
0 ‘}'_ Fduca*tional Methods; Vlementary Education; ~Guidance; »
) Home Economicss *NWational Programs; Preservice
Fducation; Role Perceptioné{ Secondary Education;
, State Federal Suppor*; *Taacher Tducation; *Teacher
" Tducators; Vocatipnal Edugation; *JorkKshops

ABSTRACT o [ :
‘  The purpose of +he workshop was .to crezate a greater
awareness among teacler educators of the career education concept and :

to examine me+hodis for integrating career education into preservice S
. teacher educa+ion curticula. The 567 participants represented 69 '
q - teacher education ins*itutions from 50 Sta*tes. The agenda consisted

of a general overfiew of ‘recent thinking and development in career
education, folloyed by small informal groups concentrating on methods
application. Pre entations related to "Prevalent Cateer Edug@ ionm,

. Concepts" incluidd "Career Education and Teacher Pducat10n"*““ﬁha+

Business Asks of *the Schools™; "Career Fducation"} "Communication,

. Teacher Behavior, and Humanism™; "Career Education--Articulation in
T the Ufiiversity"; "Career Education: The Challenge of Our Times";
"§fhat We Believe: Career Education and the Role of the College in Its
Development and Impl@mcn*a+1on"' and "Pederal, State, and Local
Respon51blll+1es in Career Education"™. Other presentatlons provided .
descriptions of local school career education programs in
Weatherford, Texas; Dos Moines, Towa; antgomprprounty, Maryland;
Fastern Arizona; and Broward County, Florlda..Small group sessions,
with natlonally recognized career edueation leaders serving as
facilitators, focusead on College of Zducation deans, vocational
eddcation, educational administration, el@mentary education, guidance
and counsgeling, indus+trial arts, home economics, and secondary ;
education. A list of part1c1pants is grouped according te
institution. (® %) Ca ‘

b 1 4

1

A

)
*********p****************************************y**i*****************
* Documen+s acquired by ERIC include many informal unpublished
* materials not available from other sources. ERIC makes every effort
* to obtain the best copy available. Nevertheless, items of marginal
*/reproduc1b111*y are ;ten egcountered &#nd this affects the quality

Tk of/the microfiche and hardcopy rgproauctlom ERTIC makes available

' * yia the ERIC Docutient Peproduc*tion Service '(EDRS). EDRS is no* ‘

# responsible for the quality of the original document. Reproductiomns.

* supplied by EDRS are the ‘best that can be made from the original.
e e sk sk R ok o ok 3 ok etk e ok ool i A o e ok s ok o ok sk ke ek ke ke ol s e ok ok ke sk s ko o e sk ke kRl ke ok ok ok

&

* % ¥ X * ¥ X ®

.




US DEPARTMENT OF HEALTH,
EDUCATION & WELRARE®
NATIONAL INSTITUTE OF

EDUCATION

THIS DOCUMENT HAS BEEN REPRO-
OULZED EXACTLY AS RECEIVED FROM
THE PERSON OR GREANIZATION ORIGIN-

ATING T POINTS OF VIEW OR OPINIONS
STATED DO NOT NECESSARILY REPRE-
SENTOFFI1CiAL NATIONAL INSTITUTE OF
EDUMATION POSITION OR POLICY

Lioyd D. Briggs
Gary L. Green

CAREER
EDUCATION

in PROGRAM:
For

TEACHER
EDUCATION

PROCEEDINGS OF
NATIONAL

CAREER EDUCATION
WORKSHOPS




A i . R .
| . . ! - A ) 7 .
DOCUMENT RESUME
ED 117 506 * . : ' ' CE 006 183 )
AUTHOR 7 6_ Briggs,, Lloyd D., Ed., Green, Gary L., Ed.
TITLE Career Education: A Challenge of Our Time. Na+iona1
K ‘ Career Education Workshop,Proc2edings. : ’
e nlsn;wnou + 0Oklahoma State Univ., S*illwater.
SPONS AGENCY = Office of Rducation (Dﬂvw), Washlngton, D c.
PUB DATE « 15
-NOTE . " 1obp, ,
« EDRS PRICE MP-$0.83 HC-$6.01 Plus Postage -
DESCRIPTORS Articula*ion (Program); Business; Career Awvareness;

-+ *Career Education; Rducational Adm1histrat10n-

‘}" Fduca*ional Methods; Vlementary Fducation;*Guidance; &
Home Economics% *National Programs; Preservice
Fducation; Role Perceptioné! Secondary Education;

State Federal Support; *Taacher “ducation; *Teacher
Tducators; Voca*tional Edu%?tion; *JorKshops

)
!

ABSTRACT C ! | .
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Preface .. \'\— .7 “eflucational reform. Carger education = "+«
’ e . - ig stronger“today than yesterday,
_ .Since Dr: Sidney-Marland, ps U.S. - _a_nd\all tndications reveal that it will, ¢
.+, Commissioner of Education,ainitially - - De stronger-tomorrow thar it is today. . ..
" encouraged the infusion of career | - Still, it Is quite apparent. that this .,
‘ educatipn into the American °, - ~significant ediicational ineverient .
educaﬁ(gn mainstreani, there have é cannot. result jn lofig: term change, :
been varying degrees.of.confusion and-might possibly tlounder, unless
.- relativgsto the definition angemeaning -~ it is undersiood, accepted; and even -
7T of career edutatiorfand its Rotential 'T’ﬁ’m"lefi'{:'x teacher education. -~ - -~ - -
iy - role in the local sthools. The . The urgent need at thi§ time, i
lingering skepticism - of areey - for t?:adler educators to make a- .
edjication appears'to be éc('l»in‘ing ~ concentrated and cohegve effort to -
now, however, as this ignovative 3 understand.-the' philosOphical « _ .
concept is impleménted <and foundation, ritionale, angl implied- =~ y
integrated into school curricilums. * responsibilitigs of teacher education - ol
Increasingly, public school educators . __ insnuinons. Hopefully, the Nationale
. are searching for better methods and -~ Gareer Education Workshop‘p, o .
le h,,ixiu(-,s of .preparing indhviduals, sponsofed jointly by-the .S.. Office S
. faé sattsfying [iferoles and careers. of. I.;duc.au(m and Oklahoma Stawe--
.+, Professiongl organizativns such “as University, have helped to chart a ° ).
the Natfonal Education” Assectati Jgew sense "of d}“‘““"" in American
< and the American Vocitional . teacher edutation. Iy is. hoped also .
© Associationshave ‘endorsed the career that these workshops have stimulated
, éducation.movement and presen,lly‘ teaclrer educators to investigate more
are advocating it§ continued . . thoroughly “the career edu(‘atmn.
expansion. Favorgble responses have . concept and 16 perpetyate the Kintt
came also from organized labor the . of changes necessary 1o develop life
U5 Chamber of Commerce, and - - relevance in-Amerian edueapion.,
e other suppoiters of quality education.. JThe proceedings -Herein "f a e,
Teacher-education institutions have / summation of workshop dev lopments
. viewed the immediate career and’activities. Tt is. the opinipn of
oeducation movement with interest, @ ° the sponsors that information
. .+ and many have initi;ltﬁ%sig,mjﬁ(aﬂtz presented at the workshop dean - be .
+ clranges in their programs for the used by f"" icipants and other oL
prepagatipn of C({)uca'ti(m:ll perspnnel.  1nterestec F rties to further the o
. “Whether these institutions should undegstanding and infusion of career .
.« underwrite the advocacy, B education into, public schools as g
\'© 7 commitment in terms df money, ~well asteicher education curricula. ,
© staff, and- facilities is still a matter : . = .
- for debate. However, emergence of Worksh'op, Summary T )
the career education concept and its, ] o
« many gamifications has unleased a0~ Caréer education -is, in every co.
L conflvence of forces focusing on an  -conceivable sense, a response to .
educational concept which teachér . concérns for the individual and for -
. education should examine closely. the equality of opportunities in the
" Although careér education still is world of work. It isjbecéming more |
ine a state of development and still evident that what has"been missing _
is considered a controversial issue by in much of American education is
. many teacher educators, it has’ " accuraté and adequate occupational
- developed grassroots support in .. infernfation; career guidance, and i

business, industry, labor, and schools = occupational education. Since

in every state in the nation. Without  -Commissioger Marlapd's move
question,’ career education-now is toward infising caréer education R
looked upon by miny-education . 4nto the mainsiream of Afmerican -

leaders as a méchamsm for . education, there has been a .wide

fRIC . - 8
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agceptance and ntegration of the,
‘concept into varjous cirricula.
-+ . ‘Materials have been produced in
Jarge quantity and workshops, and
* conferences of varjous types have been
. conducted for (:1ub‘s'!;r(xnn'teachen. '
. However, little has been doffe to,
' make prospective tcahers in- preservice

.

, teacher ¢ducation programs awaré of
,’. T ”,‘_.Lhﬁ ivi

. +school systems which choose to
impleinaent career education must
.make special arfangements to
provide fn-service training for new
teachers so that they can function,
‘within the school’s phitosophical

- " framework. - SR

© . . Realizing the need for leadership -,
in teacher-education institutiond
USOE officials delegated monjes to
Oklahoma State {niversity l%)r
. conducting national workships witl
' tll@ﬂp‘i;r;ms(*«of:

hd (Zreini'ng f greater awarerress and
_+ understanding among teacher -
. educators of the career educdtion
concept and t& concentrate on .
 methods by which career“education
can be integrated into preservice
teacher education curricula.

I'h& ultimate goal of the workshops
-~ was to previde assistance to -
institutions of higher learning and
. ° provide an gpportjnity for them to-
consider orienting their teacher, ~
~ education -programs such thhat new
teachers entering the education
rofession wotk¥ be prepared to__s—
:‘Fun(:tion satisfactorily in_the career
edpication framework without
exfended training.” . P s

o

nn ..'v . &1 i
» LY
) Rationale
Focus of tlré'worksh(zrs centered
- on the conceptual foundation of
. - career education and the implications
. for educational personnel

development. The Career Education

Wo,rksﬁops were Tunded by the

U.S. Office -of Education under °

provisions of the Educational

Professional Development. Act.

Oklahoma State Univex;}gr's College »
e

of Educatiori>was awar a“contract
< Q ‘ ‘ . t) *
B , v
G

-

. qluestionna'i
t

‘Asa retnlt, individual -~ The Activity

[

- h'

to conduct the*workshaps with the - °
idea that leadership pepsonnelin’ — ~
‘teacher education might formulg
methods for implementing «<&fee
education in teacller education
curricula and provide additional .
leadership for the public_schéol -
"l()V(?"](.’n[. « ! :

€

-

It was agreed By U.S. Office of
Education officials and Qklahoma
State University that-thé ‘warkshops
could have their greatest impact by

“involving approximygely 160

participants per, workshop. Initial
plans called for contacting and. ‘
soliciting the- attendance of
approximately 500 teacher educatars.
In coperation with USOE officials,
the contracting institution originally
selected- fifty-two teacher education
institutions. T'his was later exp#nded
to sixty-nine as it becamie apparent .-
that sufficient funds were avaijable.*
The following criteria were “used
in the selection of participagng
ingfitutions. . - ‘

(1) Each state’ must have at least
one institutipn represented. v
(2) "Fhe institution must have, r‘/

presservice tfaining in‘the area of
dlementary’ Education, Secondary
‘ducation, Educational *
Admir’listruti&n,.\{()cutiona.l . ,
Education, Guidange and Counselihg,
‘Indwstrial Arts Edygation, and
Horme Etonomics Education. =

(3) AlLinstitutions with EPDA,
Part E_&ection 4, 552

programs must
be influded. ‘-

In the case of twp or more .
institutions in a single state meeting -
these criteria, the institutipn having
the highest number of graduating
teacliers would be selected.

¥ Initial contact wygs made by
in which the dean of

1e College of Ed\cation of the
eli‘gj;ible institutions\yas aske
indi

cate his institutiong’s stagd of
development in career educati¥n and
if his institution would participate if .
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invited, The results .of the
) s{}xef?tiopllairc indicated that the
iNstitutions were at variows stages
‘of development in carcer education
and that all those centagted were |
interested in participating in the
. planned, workshops. o :
- Approxjmately eight weeks later,
. an mvitation was mailed to the dean
- of the College of Educatior
.~ requesting that he select seven faculty
members {rom the stated_ discipling
’ areas to attend the sworkshop. In
©*.most gasés, the dean of the College of -
Education attended the Career
Education Workshops along with the
seven faculyy members he nominated.
Travel expenses to and. from the |
» workshop, and housing and
- *subsistenge allowances were paid for
all invited participants.
The agenda was designed to meet
. the foflowing two objectivest The
first was to cominission nationally
recognized leaders in career education
to relpte to paiticipants their
progry sis of the movement dnd the
1m tions for teacher cducation.
The second objective was to_provide
oportunities. for the participants to
convene in_small-groups of their
) - discipline area to discuss the -

. " philosophical fouhdations of career
education and to review and examine
various procedures for infusing
career education into the teacher
education ‘curnculum. Recognized
leaders of career education were

.=

S

ERIC . “

Aruitoxt provided by Eic:

.Workshop Agenda

. -

selectéd to facilitate activities of the

small groups. These personnel .were

selected-in cogperation with USOE -
on the basis pf publications and® ”
. »x ' .
involvement‘in®the movement.
>N . 4 . .

A total of 567 participants,
representing*69.teachers edycation
institutions were” involved in the

: worksl}za 5. All designated state
i

coordimitors of career education were
invited to attend at the expense of
thelr own badgets, and- 26 of ‘the
stateé cgordinators did attend and
participate. ol

Considerable time and .effort was
expended in developing the .
Workshop agenda. College of
Fducation deans, teacher educators,
(LS. Office dE Education personnel,
and other interested parties were
consulted- and asked to respond (o
varions elemnents of the agenda. In
addition, a plannipg committee
representing theses same areas met for
ene day in Washington, D. C. to
finalize the agenda and develop
workshop. strategies. -T'he over-riding
goul of the agenda design was to
present a general overview of recent
thinking and development in career
education followed by small informal
groups o concentrate on methods
apphication. The attached agenda
from one of she workshops is similar
to the othér twao. . '

v
- : '
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s
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, @ NATIONAL CAREER EDUC,A\'IJB'? WORKSHOP ‘
% s .
\ -APRIL 30, MAY 1 and 2
o _ HOTEL UTAH .
. . " SALT LAKE CITY, UTAH .
Tuesday, April 29, 1975
. . . .
- 3400 pam. Regin'm'lon ° - , ) . Mezzanine .
N I Hoat: Dr. Gbr)?‘ Gmnn @ » . ' ’
L B Okluhomo State University o
t ) * M. 'Teressa Conner
' ‘Oklahomu State Univorsl'y / Y
8.9 pim. Get .Acquainted Session v ’ '
Wednesday, April 30, 1975 . ) ’ . .
E 8:00 a.m. Registration =~ = v ’ Mezzanine
-\' 8:45 a.m.” VGonorul Session Empire Room ‘
3 / - Progiding ! ’ .
) ' A Dr. Lloyd Briggs
- \ : Okichoma State Univarmty
) Wolcome
. . Dr. Leon P. Mincar 4
: ! “ USOE Regional Commissionor
o Region VIA . v
Workship . Overview . e N
K Dr. Lloyd Briggs
- Oklahoma State University
9:00 a,m., Philosophical Foundations of Carcer Educaion
Dr. Kennoth Hoyt, Directar .
Offico of Caroor .
Education { . ! ,
., ° US Offico of £ducation B . . -
. , 10:60 am. Coffoo and Coko Droak o * N Mozzanine .
10:15 a.m. Cgqroor Education: A Challonge of Our Time ' )
- . Dr. Asa Hilliard, Dean ,
- : . School of Education *° :
San Francisco State Univorsity
. California = ~ ¢
[y » . ®
11:00 a.m: Small Group Discussion Sessions*
) 7 {ldontification of Issuos and Probloms in Careor Education)
Facilitator Disciplino Aroa B Room
' Dr. Botty Newlon w LEdudbtional Administration Room 232
Univorsity of Arizona
.Dr. "Garn Coom.bs Socondary Education Empire Room
s * Brigham Young Univorgy . Vs ‘ .
Dr. Mu‘rlu Potorson Elomentary Education ", Jade Room

Eastorn llindis Univorsity

Dr. Rupert Evans
Univorsity of lllinois

Dr. Price Ewens .
% Oquhumu State Univprsity

Dr. Henry Sredi
University .of lllinois

. Or. Ruth Harris
Virginia Polytech Institute

Aruitoxt provided by Eic:

Vocatianal Education
)L Counseling and Guidance Education
T N

Industrial Arts

Home' Economics Education

Gold Room

O Room 233
Room 349

Room 347

;
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Dr. Kelth Goldhammer Dean of Education . Minute Room
. - Michigan State University . :

A} -
“*Partitipants will remain with their disclpline areas for all small group session
with the exception of the Wednesday afternoon, Thursday and Frldoy morning
group sc:mions

- ' h A
. -~ '

12:00 noon Lunzh—lndividuolly~ Arranged - . .

. . 1:30 pm. Goneral Session . ‘ Empire Room
Presiding . . o
e 2 - De. Gary Green Y- - ' : A
: Oklahoma State Unlyersity
1 Responsibilities for Career Educmion.
' . Federal, State-and Llocal e
Dr. Robert Weishan * -
. . Michigan State Department of Education

3 . 2:.00 p.m. Caroor Education in the Lotal School ,
Dr. William Kenopnicke /
. Tri-County Caroor Educ@ Progmm - ‘. '
Thatchor, Arizona

o

2.45 p.m. Coffoe and Coko Broak ' / Mezzanino

3:00 p.m. Caroor Education in the Local School -
Ms. Avon Crawford
Mr. Dick Gabricl o -
Dos Moinos Rulflic Schools .

lowa

3:45 p.m. Small Group Discussion Sessions.
. (By institutians—<onductod by Doan or his reprosontative.
Mooting room as dotormined by Dean)

.

4:45 p.m. Adjourn X
Dinnor—Individually Arrangod .

700 p.m. Careor Education Resourco Contor
Publishors Mezzanine
F Host: Ms. Torossa Connor .
USOE/OSU Exhibit . Mdzzanino
Host: Mr. Torry Nowoll B
Ohio Stato Univorsity Exhibit - Mazzanine .
Host: Dr. Lorolla McKinngy
' _Film Fostival
" Host: Ms. Viola Madrid

. o

-

Thursday, May 1, 1975 - -
/
-8:30 a.m. ’ Gonoral Session Empire Room
.4 Prosiding ‘ .
Dr. Lloyd Briggs T
. Oklahoma Stato Univorsity .
~. Communication, Teachor Bohavior and Humanism .
Dr¢ James Weigand
Univeorsity of Indlona—Bloomington

Indiana : ’»

9:15 a.m. Small Group Workshop Sessions

) Implications of Career Education for Local F’rogmms s
Education Administration ’ . * Room 232
Secondary Education . . Room 233 '
Elementary Education Room ‘349 *
Vocational Educafion oom 3.
Guidance and Counseling J\ . . Minuet Room
Industrial Arts Empire Room

S N Home Economics . Jade Room

. Deans ) Gold Room

| ERIC IR . .

.
%
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-10:30 o.m.. Coffeo and Coko Break 4

Moz2onino

10:45 a.m. Impllcu'i.ons of Caroor Educofian far Local Pragroms (cantinuod) .
(Same rcom assignments) .
11:30 p.m. Lunch—tIndividuolly Arranged

- -~

1:15 p.m. . Goneral Sessfon Empiro Room

o . Prasiding, \
Dr. Gary Groon '
Oklakama Stato Univorsity

N - Cooperotive Approach to Total Touchor Education Programs ond
. * Institutional Planni
Dr. Donald Robinson .
Oklahama State University : . - .
Dr. Cas Heilman .
Michigan Stato Univorsity N
]
2:00 p.m. Implications aof Corcor Education for Teachor ond Counmlor Educonun .
] (Samo room unulgnmon's as morning) ’
3:00 p.m. Caffoo ond Coke Broak Mozzonino

3:15 p.m. Implications of Carcor Educotion for Toachor and Counselgr Education
(combinations of discipline arocas—assignmonts will bo modo by focilitotor)

4:30 p.m. Cummorclol and Local Mmonols Disploy Mozzanino

* 3

T 5:00 p.m. Socu:l Haur
. Dlnnot~—l‘nd|viduully Arranged

Friday, Moy 2, 1975~ . ‘

N

8:30 a.m. . General Sossion : Empire Room
) Prosiding ] o ' ) R
Y Dr. Lloyd Briggs . . .
. * Oklahoma Stote Univorsity .
& USOE Program and_Prospocts for Fiscal 1975 ond 1976 )
Dr. Sidney High 3 .
US Offico of Educotion - ) . .
be . ’ .
920# a.m. Institutional Planning by University Toams ' \
10:15 a.m. Coffee and Coke Break . ‘ " Mezzanine

* 7 10:30 o.m. Gonoral Sossion . Empire Room S
: Prosiding Y - % o
Dr. Gary Grooh . . - B \
- Okiahoma Stato Univorsity
Institutional Reports . R

(Soloctod collego and univorsity toams) f

11:30 o.m. Summary and Workshop Adjournmont
Dr. Lloyd Briggs
Oklohdma Stoto Univorsity

RC - 100 - :
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presented considerable rationale

. 'y
General Session
Presentations o
The Project Director and. the .

Director ot the USOLE Otfice of
Career FEducation made  contacts
nationwide in an etfort to lecate
knowledgeable and CX])L'l_i('n('(‘(l
people who, trom their vintage point,
could  dlearly exphlain: career
education and its implications tor
teacher cducation” programs. These
individuals r;k-prcscnlﬂl~lm(h
cducation and business, and cach

relative to the need for change in
Americn schools. Generally, the
speakers were inagreement that ghe
infusion of career education into
public school canicuda is a means for
achieving relevant education.

Career Education S
and Teacher Education

Kenneth B. Hoy

~

. Diroctor, Offico of Carcpr Education

- hoverntent

United Statos Offico of Education

Career wducation is a young

born  of uncertain
parcptage and without the berfetit of
hayitg teacher education as ts

‘médwife. T spite of this rmauspicions

begimning, the movement has
continued to live and to grow. It
seemns sefe to say that career edudation
is stronggr now than at any tme

in its bnief history. Evidence®justiiving
this statenrent is apparent in state
departinents ot education, in focad
school systems throughout the nation,
and 1 the United States Office of
Education. 4

.

Evidence justifying an ;lss('l‘li(u\l\‘l
t avid

that career education gs a vibran
growing movement wowld, 1t seemrs,
be difficult to amass iff one were to
sctéch for it among the teacher UL
education institutiomns across the famd.
True, some outstanding exceptions
woeld be found but, in general, it
appears safe to say that the career
education concept has met with less
than enthusiastic acceptance and
endorsement among faculty members

* 11
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in owr teadlier education’institutions,
‘Lhat is why we are here. No call
for-educational reform can result

in long-term change unless that calt
is heard and endbrsed by our
teacher education snstitutions.

“The feadership teacher education

faculty members have traditionally
provided the professional education
comminity 4 needed no Joss by
career oducation simply because the
movemertt was not born in a teacher
education institution. ‘That leadership
is sorely needed now in meeting
inservice education demands, 1n
further developing- and refining the
conceptualizaton of career education,
and in produeing and disseminagng
both basic and applied research
germane to the testing and producdon
of hypotheses related to career
cducation. Above all else, the tong
run future of carear cducation r-ill
be directly dependent on the
willingness and ability of teacher ’
cducation institutions to change
preservice programs for eéducational
personpel in ways" that refect the
career education emphasis in
Amncrican Education. Tt is primarily
a concern tor needed changes in
preservice programs in teacher
education institutions that led to a
«all for this confearence.

It would, in my opinion, be both
unwise ad unproductive for me to
either attempt to “convert” members
of this audience to the career
cducation crusade or to specify, with
any exactiess, the detailed kinds of
changes that e needed, You will
either dedide to work on this problem
or you will decide to concentrate
wour energies on other matters. It any
of you turn vour attention to career
education, the ideas you generate
will be far Better thamr any I could
suggest in a general presentation such
as this.

Thus, I see the primary purpose
of this presentation as ome of
supplying backgrounet information
upon which some of your decdisions
nmay be based. To do so, I must
begin by presenting a very short
synopsis of the aurrent status of career

'S

-

/

~

&




by
R d

o 13
i
; cducatidh, Following this, I will quantity of cffort expended -at the
| attempt to outline those Assumptions local school district. level has exceeded
. of career education’ which, to me, . the quality of that level by-a very
'_ represent the greatest challenges for wide margin. Evaluation efforts,
change in those teacher education while generally yielding positive >
institutions  which  decide 1o results, are found only infrequently
incorporate a_career edycation - and, by and large, are lacking in
* (nnrhusis into their undergraduate " convinding quality. This laek of
and gradpate prograns. sound evidence of effectiveness -has
- : - , not seemed to dampen local .
. enthusiasm for career education. It
: seems appropriate to say that, by and *
Current Status of Career Education large, ('zluleerl(:ducuti'ou zlms l)ccny
‘T'he current status of career accepted on faith — and that an
: education, can be desaabed from the  abundant amount of faith exists.
local, state, and national lgvels. "Fhis At the state level, more than 30
ordering is*indicative of a descending state boards of education have passed »
magnitude of activity. resolutions endorsing the career
At the local school-dnstrict level, . education concept and offering their
fewer than, 500 of the 17,000 school own dghmu(m\_o[ the term. Career
districts in the USA have . education coordinators have been
. dempnstration funds. Yet, more thar employed in 46 states — and many
. 5,000 school districts have initiated states have two such coordinators,
wome kind ot carcer cducation effort, . one of whomreports to the state
Most of these have operated with director of vocational education
local funds with the blessing and and the other to the assistant
endorsement of local boards of superintendent of instruction. Like
education. While a muj()rit)‘ of such local S’('Il(l()l systems, state departments
programs are picturad as : of education have been busily engaged
“comprehensive” covering all grades in the preparation and distribution
K-12, in practice most actiyity has of a wide variety of career education
" Dbeen gencrated at the K-6.1evels materials. The use of state furls
with the least amount seen in the received from the Federal government
senior high schol. Together, it seems for career education has been
. obvious that these local efforts have common W“"L_“]"h funds coming
© . generated hundreds of thousands, of. from Parts C and D of the V:)(:illl()nul
pages of material carrying such labels Education Amendments of 1968 apd
as “career education learning - from Titles I and 111 of ESEA. Ten
© packages,” “curricolum guides,” states have passed some form of
and “resource guides.” Unlike many. career "‘h!" ation legislation (“‘“31”)' :
other new and emerging movements with multimillion dollar .
in American Education, the vast appropriations) and several others
ntajority of career education materials «have such legislation under
being used in local school districts consideration at the present time.
is “homemade” by classreom ) We do not have an exact count of
teachers, not pur(‘imscd from P ° ll‘lc number ‘of states that ha}'e had
., commercial publishers. Enthusiasm Governory Conferences on Career
seems high among those teachers who Education, but we suspect more than
have tried a career education .« half of the states hiave béen involved
approach in the classroom. In almost in such efforts. In general, it seems
every school, however, one has little safe to say that state leadership in
difficulty finding teachers who career education has been strong and
_ ANd be described as either passive 15 continuing to grow 1in strength at
oF as active resistors of career _ the present time.
education. At the federal level, career
It seems safe to say that the education has received considetably
: ‘ »
El{fC s 12 . R
4
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more rhétoric than concrgte action —
+, «at least to date. Dm‘mg the period
197} through July, 1974, most, federal
fundsgexpended for career education ¢~
in USOE came from the Voeational
- Education Amendments of 1968 — a
total of approximhtely $52 mil{ion.
“T'hese funds were used primavily for
. purposes of establishing exemplary
. career education projects in local
" school districts (three in each state)
"and to develop career education
curriculum materials. In“addition, the
National “Institute: of Education. ha¥’

v spent approximately 315 million per
" year, each year since 1972, supporting
_basic resear(,h in career education.

* "On ‘\ugust 21, 1974, career edutation
became a mandate of theC:ongréss -

when' President ‘Ford signed into law .

P.I.. 93-380 £~ the Education
Amendmerts of 19747 Section 406,
Title 1V, is enritled “'Career
. Education” and authorizes 3T5
million per year for a three year.
~ period._for putposes of demonstfating
effective eareet education and ~
. assessing the current.status of career
education. In FY 75, the Congress
appropriated 310 million for career
education marking the first time
any federal monies had been
specifically apprgpriated for this
purpose.
N In addition to funding
authorization, Section 406 made
two other significant provisions. Ome
consisted in calling for establishment
of a National Advisory Council on
Career Education charged with
assessing the current status of career
education and with making
recommendations to the Congress for
future career education legislatjon.
The second action called for
establishment of an Office of Career
Education whose Director is to report
directly to the Commissioner of
Education and work with all bureaus ’
within OE as well as with other
branches of government.
Actions of the Federal Government
’ represent only a small portion of
national level action affecting career
education. At least as significant has
Been the large numbers of national

i3
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organizations who have studied and
endorsed the career education

_ concept. These have included both

professional education associations
and associations outside the fleld of
education. The diversity of
organizations and associations voxcmg
support for careér education is
perhaps best illustrated by a career .
education brochure recently published
by the Chamber of Commdrce of .
the UmtegaStmes Organizations : .
formally participating m'preparauon e
of this brochure mcluded ‘

"oy

@

Amorican Assaciation of- School, Administratars
American Personnel ond Guidonce Association L0
Amencqn Vacational Assaciation
Americon *Assaciation of Community Sollage
Trustees * b
Brlckloyers, Mosans, & Plosterers lnfo;nohonol
Union of America :
Council ‘of Chief State Schéal Officors . . “
Dlsfn’buhve Education Clubs of Americo . L.
General- Federation of Wamens’ Clubs . ¢
National Allignce of Businessmen .
Natianal’ Assé_::ioﬁo‘n fcr%dvoncamenf‘ aof ' =
Colared People .
National Assaciotion aof sElementory School
Principals
National Assocrohon for Industry Educohon N
Coaoperatian
Noticnol Assaciation of Manufacturers -
Nationgl Assaociation of Sccondory Schaol,
Principals . '
National Congresgﬁf : Parerits ond Teochers
National Faderati ?O*'{’Euslnﬂss & Prafessional
Wamens Clubs
Natianal Monpower Institute
Nationa! School Boards Assaciotion
Nationol Urban League
United States Office of Education
Vacational Industriol Clubs of  Americo
Notionol Edycation Associotion (Consu}!onf)

€@

This list can be considered
indicative of the diversity of Interest
and the plurality of involvement of
wide segments of both professional
educators and the larger society
in the career education movement. ;
I know of no other national call
for educational reforms that has
found such enthusiastic acceptance
from such diverse segments of society
in so short a time. When one
considers this combination
local, state, and national activi/tg
in career education, it seemis
appropriate to conclude that career
education represents a topic that
should be considered appropriate for




discussion and consideration by
teacher education institutions. This,
of course, is nbt to say that it merits

- the endorsement and’ attive
imvolvement of such institutions. On
the contrary, one could, if sutficiently
oppesed to the carter education .
('on'(‘epl, contend that it represents a
cause for concern and consternation.
In ahy event, it seems safe to say
that career education represents a
topic that should no longer be

igndred by faculty members in teacher »

~.education institutions.

The remainder of this presentation
will be devoted to specifying a
number of assumptions that seem
important to consider as teacher
education institutions adopt positions
and take actions — positive or negative
— regarding career education. The
specification of such assumptions here
will hopefully taise many 1ssues for
consideration and resolution at this
conference.

Basic Assumptions

of Career Education /

A variety of philosophical and
programmatic assumptions of career
cducation are found in USOE's
otticial policy paper on career

%, . .

employment at some time after
leaving the formal education system.
It is fact, not assunption, that Zareer
education’s emphasis on helping all
stud@s understand and capitalize on
these relationships has striick a
responsive chord among students, Q\\h
parents, and the géneral public. It is
fact, not assumption, that American
Education, as presently structured, is
not designed to help all students do_
$0. .

It is assumption; not fact, that
education, as preparation for -work,
should become a major goal of all

«who teach and of all who learn.)It

is assginption, not fact, that educators
should bdf concerned about what
students/will do with the education
they refeive. It is assumption,-not
fact, that teachers should e
concerned about moiivating students
to learn as well as being concerned
about imparting instructional content.
Career education makes each of these
assumptions in its cal] for change.

It will be easy, and perhaps natural,
for mnany teacher educators to react

to these assumptions by, saying each’
has been an inherent part of teacher .
education programs for years. To the
extent this is so, the call for change

is, of course, superfluous. Before

education entitled AN Ivrrovrcrion c-rejecting this part of career

To Carerr Fnvcarion. No attempt
will be made to review all those
assumptions here. Instead, T will

try to state and regroup some of these
assumptions which appear to hold
the most serious implications for
dedisions to be made by teacher
cducation nstitytions, .

Assumption [he im'rr'z‘tsingly
close relationsh Between educalion
and the world of pard employment
should be reflected in educational
change.

It is fact, not asumption, that,
increasingly, some set of learned
occupational skills is a prerequisite
to employment. It is fact, not
assumption, that almost all persons —
females as well as males — college
graduates as well as high school
dropouts: — will b? seeking paid

Aruitoxt provided by Eic:
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education’s call for change, I.would -
hope that serious thought will be ,

given to these assumptions. It is very
obvious that some teacher educatgrs

may believe and operate as though ‘ R
what students choose to do with the
cducation they receive is a matter
that should be left to the student to
decide. It is certainly a question
worthy of discussion and,_resolution.

Assumption 2:  The word “work”
ts a viable orme for use in the
conceplualization of carcer education.

“Work" is a four letter word — and
is so regarded by large segments of
American society, Yet, career
education has made w basic
assumnption that “work” is a viable
word to use in conceptuadizing career
education. 1 would lif(e to tell ySu




t

what we had in mind when we made
that assumption and why we made it.

_ First, we wanted to find a word
that would properly, respond to
society’s call for educational change.

~That call appears to be two-fold 1n

- nature, Part of the call centers around
relationships between education and
work. The second part centers around
making work a mor€ meaningful
rart of the total lifestyle of all
individuals. The word ‘work”
obviously fits that requirement.’
Second, we wanted to find a word
that could properly be applied to all
persons of all ages in all kinds of
educational settings. No major call
for educational reform should be -
applicable to only a portion of the
student body or 4 single portion of
the formal educational system. We
believe the definition of “work” we
are using meets this requirement.

Third, we wanted to find a word
that would have developmental

* conhotations consistent with the basic

sprinciples of human growth and
development around which our

educational system is structured. It .

“should have developmental
implications beginning in the,
elementary school and contiguing -
through the entire system of X

* education. We believe the definition
of “work” we are using meets this
kequirement. -

, Fourth, we wanted to find*a word

ply a
model of economic max, wanted
to avoid the necessity of
American education to devete a
substantial portion of its enerfies to
reparing students for the ny

{Zinds of dehumanizing conditipns
found in today's world of paid
employment. Rather we sougkt a
concept that held positive potent:

for humanizing the work place both
in the world of paid efnployment and

in leisure time activities.
Fifth, we wanted a word ti ‘
be sufficiently narrow in meaning
so as to assure that career education
would beclearly pictured as only

ERIC -
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_one pdrt of American Edﬁcation,"At

the same time, it must be sufficiently
broad in meaning so that all

educators and all students would bé“

affgected by -application of the
concept. We think this has been
accomplished with the definition of
“work” we are using. To accomplish
these purpases, we could not afford
to adopt the, popular meaning of
“work” that, in the eyes of many,
makes it §ynonymous with “labor.”
Instead, we had to re-define “work”
as follows: ~

“Work’ is conscious effort, other than
activities whose primary purpose is
either coping or relaxatjon, aimed at
.producing benefits for oneself
and/or for oneself and others.

This definition i$ intended to cover
activities in the entime world of+paid
employmen. It is also intended to
include the work of the volunteer,
the full-time homemaker, the work
of the student, and work performed
as part of one’s leisure time. Its basic
emphasis is on the human need of
all human beings to do — to
accomplish — to achieve. It is a
concept that allows persons to see

_both who they are and why they are

ihrough discovering what they have
done. Its emphasis on achievement is
designed. to meet both society’s
nee(gly’s for productivity and the
individual's need to find personal
meaning and meaningfulness in her
or his total life.

. . By focysing on achievement, career

education obviously ignores such
other important purposes of American
Educdtion as those concerned with
helping individiials enjoy, appreciate,
un(ﬁ)erstand, and think about all
of life and all of living. In this sense,
it §uns no risks of being considéred
syriohymous with all of Education.
Certainly, the implications this
assumption holds for balancing a
“learning to do” with 4 “doing to
learn” emphasis in American
Education is one that will not find
universal acceptance among American

7




the leuching,-leaming process  lias
merit, that )()()lgs represem ()nly one
of many learning tools, and that the
classroom represents only one of
several kinds of learning ..
environments. We cannot and should
not expect alk facylty members in

o dracher education institutions
port or to endorse this

stion. , .

Those who find they can endorse

ase

this concept will see immediately that

we are talking about emphasizing

a "success,” rather than a “failure,”
approach in the dassroom — an  °
approach that helps the student see
what she or he has been able to
accomplish — not how they failed to
accomplish. It asks that we emphasize

. helping iludenls. (l(‘)' !)gfore,we urge
- them to "do better.” "I'hese, and many

other implications, wil] be obvious
to those who attempt to change
teaching methodology in ways
consistent with this assumption.

Assumption 3: The days of
educational isolationsim, both within
and outside of our formal éducational
system, are past.

Two key words — “infusion” and
“collaboration” e are inherent in the
career education concept. We use
the word “infusion™ in several ways.
Here, 1 am speaking about our
attempts to eliminate false barriers at
the secondary school level among
things labeled “academic,” “general,”
and “'vocational.” By “collaboration”
I am referring to attempts on the
part,of the formal educational svstem
to join forces witlt the home and
family structure and with the
yusiness-labor-industry-professional-
government community in a total
career eduncation effort=

Career cducation seeks to make
education, as preparation for work, a
major goal of all who teach and of
all who learn. To do sq demands that
all teachiers at all levels of education
accept responsibility for equipping
students with general career skills —
including the basic academic skills
of oral and written communication

it

Q ‘

16

and mathematics, good work habits,
and exposure té a wide variety of
work values. It also asks all teachers
to emphasize the career implications
of their subject matter in terms of-
both paid and nnpaid work. Finally,
it calls for opening up the widest
possible range of educational options
to all students — to the elimination
of “trackjng” in narrow curricular

areas, and_the assignment of students -

“to various' “tracks™ based on
scholastic aptitude. In short, it aims
to bring what have been called
“academic,” “general,” and 4
Svocational” educators together into
a single family of professional
educators who share the purpose ol
ceducation as preparation for W()rk\’ )

By "collaboration” we mean, in -
part, utilizing the business-labor-
industry-professional-government
community as a learning laboratory
that provides observational, work
experience, and work-study
opportunities for students — and &r
.those who educate students — for
teachers, counselors, and school
administrators. It proposes to view
work experience as an educational
methodology available to all students
rather than a special kind of
educational program available to
only selected students from vocational
education. We also mean to encourage
the use of personnel fiom the
business-labor-industry-professional-
government community as resource
persons in the classroom. Finally, we
intend to emphasize performance
evaluation approaches that recoghize
students can and do tearn outside
the four walls of the school as well
as within them,

In part, “collaboration™ refers to
involvement of the home and family
structure in the career edncation
effort. "T'his involves helping parents
reinforce the positive work habits and
attitudes we seek o impart in the
clissrdom through viewing the home
as, in part; a work place. It also
involves using parents as career
resource persons inthe classroom.
Finally, it means involving parents
very systematically in the school’s

!
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attempts to assist sudents in the
career decision-making process.
To mrany of today’s teachers, these
kinds of changes seem both large and
hly distasteful. A very great deal
-service education in career ,
ation hagalready been devoted
and aimed at helpinig today's teachers
change in ways consistent with. this

. assumpion., Tlie ony hope for the
long_run/®f course, is that current
teacher education programs will
change in ways implied in this

. discussion. When one considers that

such change might il{\//()l‘% such things
as encouraging prospéctive vocational
education teachers to learn something
about elementary education
grospective counselors to learn
something about vocational
educition, undergraduate teacher
education majors to acquire some
work experience oytside, the field of
formal educatidn, and Hringing
memmbers.of the busipesslabor-
industry-professional-government
community into educational methods
classes as resource persons, it is
' obvious that career education s
asking that the principles of
“infusion” and “‘collaboration” be
applied to teacher education as well
as in local school districts. Faced with
this magnitude of change, it is not
surprising that a career education
emphasis has not yet come to very
~many teacher education institutions.

Assumption ¢: All professionaly
educators arg key functionaries in
implementation of the carcer
education coucepl.

From the beginning, career education
has avoided asking to be established
as a separate sybject. Further, it has
not asked for new physical facilities
nor for any substantial increases in.
educational staff. Instead, it has
proceeded under an assumption that
each of today's professional educators
has'a key and critical role to play

in implementing the career education
concept.

We have asked elementary, middle
school, junior high, and senior high
teachers to reduce worker alienation
in the classroom — their own as

Q -
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well hat of their studems} To
do so, we have encouraged teachers s

to use career implications of subject ¥’
matter as one means of motivating
students to Jearn more in school.
More than this, we have asked
tdachers to considef changing the °

ntire teaching-learning process
through “inventing” neéw materials,
new ways of using the total
community as a learning laboratory,
and new ways t0 us€ community,
resources as supplements to the
teacher’s efforts to help students learn.
We have assumed that, if.these .
things can be accomplished,i both
teaching and learning will be more
appealing and classroomn productivity
- 1.e., increased student achievement
— will result. ‘There is some evidence
now accumulating that appead to
be validatirig rhat assumption.

Wé have asked school counselors

to provide a gredter emphasis to
career guidance, to share their 0

expertise with teachers and become -
mere involved in helping classroom

teachers, to emphasize

accomplishments as a means of

student appraisal and of ihcreasing ..

-student self-understanding, and to

become more involved in working
with both parents and with members
of the business-labor-industry-
professional-government community.

We lave asked curriculum
specialists to encourage the
development of teacher-made
learning packages, teagher creativity
in devising new and{different ways
of attaining curricular goals, and the
use 6f a wide variety of kinds of
curricular materials.

We have asked school
administrators to recognize that
educators cannot implement an
effective career education effort unless
both the home and family structure
and the business-labor-industry-
professional-government community
are involved in that effort.
Consequently, we have asked
administrators to create conditions ' |
for teachers to use the community as |
a learning laboratory and to utilize
persons from the broader community

L7
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as 1esource persons in the schools,
We have also asked school
admimistrators to work with
curriculum specialists and faculry
members i broadening opportunities
for all students to take advantage of
the full range of educational offerings
‘tHrougly climinating curriculay
barriers that locK students into a
nargow range of possible choices,

. Note that we have NO'T asked
teacher education institutions to
create a new graduate or
undergradudte specialty entitled
Career Fducation, to start awarding
degrees in Career Education, and
so to leavé all. other departments
free to operate as they have in the
past. On the contrary, we have asked
"for changes in every part of the

~leacher education institutiop that

reffect a career education emphasis,
Thas, of course, is not to say that
the institution should not consider
adding one or more” courses carrging

~the words “career education.” We

are only saying that the addition of
such ¢purses bears litde relationship
at we would regard as the

1er education institution’s s
commitment to chapge called for by
creer education,

Long Rum Implications

Finally, theye are a few longrun
aimpli('uli()ns ol Gireer education for
teacher education that must be
mentioned. While none canbe lully
deyeloped in this [ircscnluli()n. | ,
would hope that each might he
discussed at some time during voun
deliberations at this conferggee.

[t should be readily ;lpp;ggm that
the examples of educational change
discussed here logically lead to
consideration of other related
avenues to educational reform.
Perhaps most obvious will be such
concepts as the year-round school,
an open-entry — open-exit approach
to (-(Ll(ali()n, and various alternatives
to use of the traditional Carnegie
unit as a means of measuring and
recording educational
accomplishment. It should be equally

18
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obvious that, in" many ways, career
education can be used as a vehicle
having great public support for
accomplishing some n;;};dcd
educdtional reforms that a good
many e(iu(‘ati()nzll leaders have,
championed for a good many years.

It is certainly not correctly pictured

as a set of radical, ideas recently
invented by a few educational
“crackpots.” ‘

Tlte emphasis on community
involvément in the educational
process found in career education -
1s a good case in point, This empliasis,
of course, is basic to the éntire
huytnan services movement— and*l
consider ¢arcer education to be a part
of that movement. It is seen today in
the enﬁhusis oy community schools
and in the emphasis on continuing
education. Similarly, career
education’s emphasis on reduction .
of racial and sex stereptyping in
career choices répresents’ only part’ of
American Education’s current
commitment to open up full”
dcvcl?pmcntal opportunities for
minority persons afid for females. I
see no basic ways in which the career ¢
education movement is inconsistent

A}

~with other current calls for reform

in American Education. .

It seems to me particularly crucial
that our teacher education institutions
assume leadership rcsponsibiliti(:s for
placing career e({u('atmn in.proper
perspective for their cugrent students
and for keeping\jt in proper
perspective for all of American
Education. It is abundanty clear that
career education is currently
extremelv popular in both local
school districts and in state
departments of education. It is equally
clear that its current level of
popularity in such settings is so high
as to make it certain that it will
decline in populyrity, to some extent,
within a relatively few years. A\ the
very least, it would seem that ct
students in teacher education
institutions should be made aware
of the career education concept.
Hopefully some teacher education
institutions will choose to provide

nt
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WhahBuginéSs Asks: .
Of The Schools

. .
Eugene B. Sydnor, Jr., President
Southern Deopartmont Stores, Inc.
Tichmond, Virginia Y

o
.

I welcome ll|is"(){)portluiily to share
some thoughts with you on what
business expects of education today,
and the changes we think are
necessary -+ and are coming — to
unprove the education experiencerol
our youth.

* Though 1 speak “primarily as -a
busincxsmu\n, I should mention that
I cannot speak for 3ll businessmen or

“even. for all of those who are mempers -

of the Chamber of Commerce ot the
United States. .

“I'he National Chamber is a
federatfon ot 2,700 local chambers
of commerce, 1,100 trade and
[)r()fcs'si()n;ll associations, and 44.000
wisiness firms ranging -in size from
the neighborhood store to General
Motors and AT&T.

Judt as there are many differences
dmong educators about what's right
and wrong with oyr schools, there are
similar differences among employers.

< Small employers of largely semi-skilled

workers will judge the schools on a
basig different. from -what a large
technical operation with a highly
professional staff will require, and
both will have been quite different
from those of the giant national or

" multi-national company with -a
demand for a wide fange of skills.
But after almost 7 years as a director

. of the National Chambey and as
chairman  of various Chamber
committees with interests in education
and manpower, 1 have déveloped
"some rather definite ideas regarding
the concerns of our ngtion's
businéimen about their local schools
and the qualifications of students .
leaving those schools.

Tgvo years ago, our Education
Committee examined in some depth
the job being done by our public
schools. The committee findings were
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at the same time complimentary and
critical: complimentary becauge we
learned that the schools are doing a
better- job than ever Before; eritical
bc(u{nc that job still isn’t good
enough when measuyed. against-
l()(l‘zly's rising expectafions.”

'We afe all acutely aware that the
American citizen demands more of all
insliu;[mns in the 70's than agany
previots time. Numerous pub&d
opinion polls point. forcefully to the
extent of public disenchantment
wit}l the President; Congress, and
the churches as well as our schools.
A recent survey indicates that the
number of persons with.a “great deal
of confidence” in business has

- dgopp&l more than 509 in the last

7 vears. Aside from the merits of
Lcertain criticisms, & major reagp
busineys has dleclined in public
confidence 1s that society has changed
its rules and expectations. Take one
example: There is no question that
cars are much’safer today in every
respect than 10 to 20 years ago; yet
Detroit has-been subject to scathing
criticism for producing unsafe cars.
But new rules are now in force, and
product quality that was acceptable
20 years ago, is definitely not
acéeptable today.

The rules have similarly changed
for education — which, by the way —
has also declined drastically in
public esteem. lLet's consider\a major
demand that has emerged in the
past few years. This is the demand
that our schools educate all our
students. Some might say that this
isn’t new, that this has been the
mandate of .our tax-supported public
schools all along. Perhaps in years
gone by it was an implied obligation
for our publjc school system, but

there scents to be ample evidence that
L4
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society did not really expeet equal-
handed, quality education to be
available to all our citizens, and many
cared little if the schools fell short
of this accomplishment.

We properly express great concern
today about the 960,000 annual
dropouts and underachievers. But
20 years ago we largely ignored the
fact that nearly the same number
were-dropping out at.a time. when the
total school enrollment was much
smaller. During the 50's and 60's, the
dropout rate actually declined by
almost half — from 419, to 2297,

‘Then why the clamor today about
dyopouts? Why aren’t our schools
being applauded for their improved
performance? The answer — as you in
education must know better than_I
-is that standards are now more
demanding. A school performance
that is'juﬁged by many as a failure
today was judged quite satisfictory
or ignored 20 years ago. Why were we
then so much less concerned about
dropouts and underachievers?
Primarily because there were
relatively many more low-level,
unskilled jobs to fill, and the
functional illiterate was considered
“better” suited than the high school
graduate to fill them. In 1930
approximately 309; of all jobs
were unskilled required few.
prerequisites other than willingness
to work and to do as one was told.
Today ' such jobs represent 49 or
less of our national job market.

In support of this statement, 1 offer

- these statistics: Unemployment for

outh 16 to 20 years old averaged
Yess than' 109, from 1947 to 1953.
Twenty years later, during the period
from 1967 to 1973, this rate ha(?
skyrocketed to over 149, — a 407,
increase! And this increase occurred
despite the fact that a much higher

roportion of students were staying
in school and therefore not going into
the job market.

Granted _thas many variables are
involved — especially the serious
downturn in our economy — a
primary reason for idleness among
youth today is that the traditional,

21
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long-time’ bottom rungs have been
chopped off Yhe iiob ladder, and too
many students w
the general high scheol curricilum,
or who begin but do not finish
college, have qualifjcations of little
practical use for most employers.

So this brings us to the specific
subject of my remarks: “Whan Does
Business Ask of the Schools?”

¢ Business asks the schools to respond
to the realities confronting today’s
employers by keeping pace with the
rapidity of change in our increasingly
complicated and highly echnical
socxety. !

e We ask our schools 4o inclyde
parents and business-industry§abor
groups in the formulation of
education policy.

e We ask our schoo]s to serve
effectively the majority: the 8 of every
10 secondary schodl students who.
will nevér complete college.

e We ask our schools to give more
attention to providing learning
opportunities outside the present
structure of formal education, so that
students will be less isblated from
the world they will enter when they
leave school, with or without a

high school or college diploma.

e Finally, we ask our schools to be®
accountable for our students’ results:
to focus on preparing them to find
their niche 1n the wide world of
akrost unlimited career opportunities,
or to pursue further training in the
community colleges, baccalaureate
degree, or graduate school levels of
higher education.

e We urge you leaders in education
to focus on what you prepare students
to do in later life rather.than to put
your major emphasis on educational
input factors such as tax dollars spent,
books in the school libraries, number
of students per teacher, and teacher
salary scales. In other words, let’s
devise fair and realistic measurements
of school outputs in human terms as
contrasted with ourmajor reliance on
A
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input factors of 2 statistical nature. - must q’uil wing the cop-ou? that , -

: In connection with' this last \ schools aren’t able to help kids from -
expectation, T am aeminded of a < * -bad homes anyway, so it’s not fair to
newspaper article describing o law hold teachers and administrators =~ #
suit for one millidg dollars brought accountable for student achievemént,”
against the San Francitco school = - |

It is in this context of teachiiy i
results that we believe career
education ofters great promise of
success, ‘Career education, in our view,
should offer two_big advantages for
any school system: First, it gives
students a greater incentive to learm .
because tliey are shown how to relate

“ their, academic subjects with their
future practical application; second,
career education makes available *1o
the schools a largely untapped and |
extensive resérvoir of gommunity,
resources and support.

T.et me emphasize that the term
“career” does not apply merely to '
employment in  business. but
encompasses the whole spectyuin of
opportunitics.open to ofir youngsters
in  professional, cultural, and .
governmental organizationy. -

In pur view, an effective progran
of career education tannot take place

+ solely within the four walls of any

school. Sintply consider these facts;

system. Although the student in
question has an above-average 13,
he was sull & functional illiterate
“(could not read) when he was
. graduated from high schoal. In their
suit, the parents ‘contended, that their
son was- gradvated” unqualitied for
emgfloyment other than the most, -
defheaning, unskilled,” low-paid
"manual labor.™ ‘ ‘
Assuming an average cost of-$1.000
a year, the taxpayers of the San
- Frandisco scheol system had paid
,teachers and administrators $12,000 to
) educate this young person. And for
Jvarious reasons they had failed to do
so — the young man had been .
shortchanged asewell as the taxpayers.
I know it's easy to be critical of a
school’s performance. I'm swe it is
almost unimaginably dificult to teach
knowledge and skills to many of the
so-called disadvantaged students —
and even to many of those with
.no learning handicaps. Students

inevitably bring some of the ills of . o Today there are 23,000 ditferent o
our society to the dassroom. But types of jobs. : . . )
society now justifiably demands that T N : :

‘the school system teach every educable . By 198(.’ there awill be 30.000 o

child, regardiess of language barriers, d;”"c".[ ;Y[)Cﬁi;’f Jf”[.”' “'f "“”'l’l”
cultural differences, and distractons €1 NEW Jobs will. ol course be much

of the neighborhood and home. greater than the 7,000 indicated by ¢
This means.that teachers and these figures, becanse many jobs at
administrators cannot expect the which people are working today will ., .-
salary and esteem of skilled - have little significance in the labor -2,
professionals if they attempt to shun ';‘ rl;:.)t at the end of this decade of
responsibitity for, all but the casy t > : —

learners. And, of course, most teachers

ot e In fact, of the millions of voungsters -
and administrators do not shun that

who started kindergarten and first - 2

responsibility. T grade last fall, most will eventually
I was impresed with a recent. hold jobs that don’t exist today! .

statement by Williamn Coats, school How can the sschools prepare their

" superintendent in Kalamazoo, stundents effectively for this ever- 4
Michigan. States Mr. Coates: (Zhanging job market? . S
“Our students will have adequate Obvionsly, school administrator ’
skills when they're handed Kalamazoo  and guidance counselots and teachers
diplomas. To keep that promise, we can’t do it alone. Just-consider that
must carve out the components of the ratio of pupils to guidance
student growth for which we can and . counselors in high schools is about
will accept responsibility, and we 50Q to 1. Counselors are too burdened .

o’ . . : :
Q ‘ 22 k
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with most students’ personal

sroblems to counsel them on their

{ifc's.wmk — without considering the

fact that hardly a single counselor

has spent a day 1in industry and

therefore has only the vaguest notion

of how people outside education

+ spend their working lives. [The

' career counseling function must more
and more evolve into on-going

.. relationships between students,

- teachers, and school administratgrs
“.on the one hand, and'business-labor-
government-professional employers

on the other. )

; At ong time the home was where-s
young people obtained first-hand
knowledge of an occitpation or
* profedsion, as they watched their
father or an unde or brother at work.
Now; unfortunately, anany homes are
litde spore than way stations. Fathers
amd Wigthefs leave ecarly in the
o mornih‘gg arict retutn at dinner, with
the intervening hours spent in
" mysterious activities behind the walls
of faceless office buildings or imposing
plants. ‘This isolation of the young
from the world of work must end!
This gives rise to an obvious
" question: Assuming there is agreement

. on the part of school people and on
the part of business and professional
seople that a major goal of education
15 to prepare students to select and
advance in carcers, what are the best
yocedures for establishing the school-
l)usinc.ss purlncrs&xip necessary to-
accomplish this goal?

We have been giving this much
thought at the NationalChamber
and have arrived at this conclusion:
this partnership will only infrequently
take place unless teachers, counselors,
and school officials take the initiative.
‘The business person will rarely, take
the first step, primarily because he
recognizes that the process of teaching
and administering a school system
is a highly professional activity — and
one in which he is for the most part
untrained. He is therefore retuctant
to presume to suggest ways of
improviny instructional procedures.

. Further, he-is pressed for time and

“beset with the usual array of problems

23
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relating directly to his business.
But thete is also ample evidence
that if lre is asked by a school official
to participate in a collaborative
effort, he will readily respond.
Our National Chamber Education
Cormmnittee — which is comprised of
both business and school leaders —
discussed this situation and decided
that communications between the ‘
business and school worlds could be [ - -
stimulated if major education
organiZations and the-National
Chamber were to eollaborate in the
publication of a booklet expressing.
mutual support for career education
_and urging our respective members
to join forces at the ptate and local
levels. g

" ‘This publication® — smnore than a
year in process -— wis released just
last month. I understand copies have

-been made available to pergons

23

ending this conference.

You will notice that almost
every major education association
participated in the preparation of this
booklet, along with several nitional
organizations representing’ business,
women, minorities, and labor. Never
b’)’for(,' have such diverse interests
united behind a comprehensive
educalion concept, .

The central goal of each
organization is for its members to
begim discussions with  persons
representing other organizations
listed on the [lyleaf to explore ways
they can werk together to advance the
career education ("(m(cin. Hopefully,
then, both business and school leaders
will, in .greater number, begin
approaching “the other side” to
explore collaborative relationships for’
improving the education experience
of our youth. .

I would urge education leaders like
yourselves to carry the torch for
career education in your own states,
seeking opportunities to present the
facts and the challenge to business,,
professional, labor, minority, and
community groups, pointing out how -
they can work in partnership with
their schools to help achieye the
.bright promise of career e{ﬁlcation.

”»
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School-busines partnerships are
already underway in many
communities. The publication you
have gives just three examples — in
Boston, in Potomac, Maryland (an
affluent suburb of Washington, D.C.).
and in Cleveland. These were
selected to illustrate the wide variety
of possible approaches.

““In Boston, high school students-
leave their regular classrooms for .
» txpanded learning opportunities
throughout the cotnmunity in order
to gdin practical knowledge of the
busines workl’s opportunities and
requirements,. and to  begin
developing career goals. Business and
governimens executives also go to
various schools to teaclt their
professional and  occupational’
specialties. ®'he Boston Chamber
servés as a clearing house between the
higll schools and the employers,
coordinating schedules of students
and the participating organizations.
In the Potomac, Maryland example,
87 percent of the graduating students
of the Winston Churchill High School
bfgir{ college. We believe this feature
- i¢ important to help dispel the
notionsthat career education is only
for students who Iyck cither the
ability or desire "to obtain. a
baccalaureate or higher degree. The
school's career education program
focuses  on  professional  and
managerial lines of work, and involves
student internship experience with
lawyers, dentists, architects,
veterinarians, and elementary and
junior high schools,

In (llev(J.'md. the situation is quite
different. School officials became
concerned  that an  increasing’
proportion of five central schools
consisted of students from families on
welfare. Many were dropping out,
to continue the welfare cvele. Under
the leadership of Superintgndent Paul
Briggs. a Job Development Program
was established for non-college bound
seniors.  Job  ceunselors  with
experience in industry were placed
in each school. They worked closely,
with the students and with some 45
companies in the Cleveland area —

ERIC . 2d
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to acgnaint students with prospective
job openings and the (rmliﬁi'utions
needed to fill those jobs. Placement
-of students participating yin this
program averaged over Y0 percent
from June 1966 through June 1974.
So, the career education movement
1s well 'underway. Many schools and
chambers ,and business firms are
» ~involved, but we must also recognize
that only a good beginning has been
made in this effort tq acquaint
students with the many ways people
earn their livelihood and inhelping
them decide on the type of carger
they will eventualy pursue. The
objective, of courge, is ot to “trick”
any student into becoming a welder —
or a doctor, for that matter — but
simply to. give him or her the basis
for making a judgment on the type
of work suitable for them, and to
begin to acquire a semblance of
entry-level sLills. Surely, we cannot
continue to defer the job exploration
period until after the student has
graduated.
| Before closing 1 might call yyour
attention  to legislatnon  just
introduced that would require
colleges” to give much greater
attention to the career preparation
of their students.

Some (ﬁ{ you are probably aware
that last! month Congressman

Bell of California intmjm'ed the
“Postsecondary Educatidn Consumer
Protection Act of 1975 (H.R. 2786).
It is similar to a bill introduced last
year by Semator Percy and would
require all institutions participating
in federal student aid programs

to provide job placement data on
former students. Though in concept
initially  intended 10 correct
publicized absues among some
for-profit vocational education
schools, its aplication was expanded
to include  publicly funded
institutions as well.

Regardless of whether this bill
becomes law in its present form, the
message *is clear:"leaders in the
Congress as well as the general public
are demanding that our schools at
all levels better prepare students to
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. take their place in our increasingly
competitive economy and society.

I have appreciated this opportunity

to meet with you and share some
thoughts on these important issues.

My remarks may have raised as many

questions as they answered: If I don’t
get a chance to talk wj h you
individually today,” just drop me a
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line or give me a telephone call.
Those of us associated with the
National Chamber want to get to
know you better and develop the
close working relationship we believe
is s0 essential to the future of both
our institutions, and most important:
tg the future of the youth of this
nation.
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‘Career Ec_lucatip;l

Asa’ Hilliard, Dedh
College of Education
San Francisco Stato Univorsity

It's about a tearch, tao, for daily meaning
as well &o daily bready for recognition
as well ay cash; for astonishment rather
‘than torpor, for, in short, a oart of life
rather than a’ Monday through Friday
sort of dying. Perhaps immorahty, too,
i5 a part of the quest. To be remembered
is the wish, spoken and unspoken of the
heroes and herbines of "this Rnnk.
(Studs Terkel, Working)

. !

I'd like to usgghat as a Irackground
for sharing with yoil some thoughts
on "Carcer Edncation: A Challenge
of Our Time.” Iﬂf’rst, I'd like to talk
briefly about tHe educagion context of
cafeer education. Second, I'd like
toliftalk briefly about the broader
perspective that L think is required,
Finally, I'd likesto condude by
talking briefly about paying the cost
to gain thic goals of carcer education,

Ciaueer educagion exists like any
other part of education in a context
that I think is characteyized in the
following ways: First, there s still
an unresolved®@luali-m between the
liberal andr the classical, education tor
heads and education for hands,
between leisure and labor, between
education for the elite and education
for the masses, This sull permeates
our system, and for example, the
dualismn is reflected by the fact that
we have “tecimical institutes” that
are abstracted from a more whole
educational process and where at is
thought that we are able-to prepare

. people without-recourse to some of

the ofher things that are thouglt to
be more liberalizing. We also have
something called “business education™

- — expect at the university they

happen to be called professional
schools. The department of
philosophy is a professional school if

~you intend to teach philosophy, and

20
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it may be liberal if you ftend to
teach education. ;

//- .
A second part of the context is

" that we live in an industrjal society

26

that is charaeterized by Industrial
goals and that coincide with the mass
production goals. And that is for all
of our education. That is alvo %
general characteristic of our society.
That's the only central strand that
describes the education scerfe in USA,
1975, that leads’ to something in
ssociety as well as in cducation called
“standardization™. It leads gto
“interchangeability”; it leads to

“efficiency’; it leads to “speedy

evaluation™; it leids to “pre-’
fabrication”. In short, it leads 1o the
kind of education that is basically
imitation rather than education,

A third part of this context within
which education and carveer educion
takes place, 7 think, is that we have a
fragntented, atomistic responsibility
or lack of responsibility for cducation.
No one in formal educafion is
responsible for a whole strategy. We
have teachers whio are responsible
for counseling. We have teachers who
are responsible for mathmatics, If*
vou look at the goals and aims that ¥~
stem from those fields, they generaly
tend to be the goals and aims that
are developed by the hierarchy in
the discipline. In no place do we put,
the whole man back together again,
"This leayes some major unmet needs
which fall within the domain of
career gducation, probably bécause
there &no where else to put them.

Another part of the context js that
we have an inflardd technology in
the United States. ‘There's hardly a
job that takes what training says it
takes to be ready to do the ]ol '
including my own and including your
own. There’s almost no job that

’
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takes the preparatign we say it takes.
We found®that out {n the army. We
found out that medies could do
appendectomies. We found out that
in many ways surgeens do not do
things radically different from
butchers. We're finding out that in
education it's hard to draw the line
between phglessionals and para-
professionals. It's very embarrasing
to have coipetency-based education
and to have your para- proiusl()nals
score higher on performance measure
than pec lPlc who pdv&been around
for 20 yeurs. Ougs: tec nology s
inflated. It's buil protect, rather
than to instruct.

Another part of this context, it
seems to me, is that education as now
concetved and operated ts dedicated
to the production and perpetuation
of myth and the .shunnin% of reality.
This has some clear implications for
career education because if that's
true in education, 1t's also true in
career education. We tend to deal
with cuphemisms, and we temnd not
to deal dircctly with apything. In
education, generally, w{c talk about
Greece as if it existed without Africa.
We talk about Europe as if it were
never a meling pot. We think about
music and, never think of or hear
Chinese music. We? talk about
“Furopean history” and call it
“history.” and never be aware of what
we've dope. We talk about “religion™
and never talk about “meaning.” We
~talk about Africa as if.it did not

exist until Europe awoke. We must

talk about general curricular
alienation. "Fhat is, the things we talk
about in schools generally tend to be
alienated from the reality of how
people  function. That has
implications for the way we carry
out carcer education programs,

< In the context of education we have
another characteristic, *’'in scholars
we trust,” even when all they have
to indicate their competence are
degrees or afilliation with,highly
regarded institutions. They don’t
have téshave anything to verify their
‘competence other than the degree
“ and where ‘they got it. We tend,
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therefore, to overlook real scholaxshlp
For example, for those of you who
are familiar with Carlos Casteneda's
series of books, Tales of Power,
Separate Reality, Journey to Ixtland
or The Teachings of Don Juan,
you may recall that one of the
most profound anthropological
investigations of our time was done
by Casteneda who was unable to get
his degree. Fis school, unfortunately
i one of the California university's
departments of anthropology, way
unable to recognize the high quality
of scholarsliip in the investigation and
the unusual perspective that
Casteneda brought to data. And vet
“in scholars we trust.”

‘There's another characteristic. We
have a flexible value and belief system
that may have developed out of, the
frontier. In the years since the
founding of this country we have not
yet been dble to develop a common
ideology. This system has made 100m
- for many things: slatery, racism and
oppression-in hoth subtle and open
forms.” A special characteristic of our
system is that after we have finished
with our students, we leave our
graduates unrefreshed, unsatisfied and
disorfented. Why drugs? Why Eastern
religion? Why counselors? Why
divorce, and why so many other
troublesome things?

Another characteristic of the
context iy that we have professionals
who feel p(me"lcss, and we have
imaginary “theys” who stop us from
doing all the things that we want to
do.

We are un; 1I)lc to respond to the
final question ‘when we finish our
"formal education, when we [inish
our “carecer education.” The final
question is asked by the final
questioner who is death,. At the point
of death when we are 90 years old,
when we look back on our lives rather
than forward, then we ask,-"How do
I feel about where I have heen?’
What does the question dictate for
education and for career education?-

I'd like to share with you a couple
of short quotes from Studs Terkel's
book, WORKING, so that we are

.
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sharing at least a common flavor and
+ feeling. .

First, let me read about the
condition of the working man in this
country today.

For the many there’s hardly a concealed
discontent. The blue-collar blues is no more
bitterly sung than the white-collar moan.
“IFam a machine,” says the spot-welder.
“I am caged,” says the bank teller and
echoes the hotel clerk. “I am a mule,”

says the steel worker. “A monkey can do
what [ do,” says the receptionist. “] am less
than a farm implement,” say the migrant
workers. “I'm an object,” says the high
fashion model. Blue collar and white collar
call upon the identical phrase, “I'm a
robot.” There’s nothing to talk about,” the
young accountant despairingly enunciates.
It was some time ago that John Henry
sang, “A man ain’t nothing but a man.”
The hard unromantic fact is he died with
a hammer in his hand while the machine
pumped on. Ngnetheless, he found
immortality. He is remembered . . . . 1.
Bob Cratchet may still be hanging on
(though his time is fast running out as did
his feather pen long ago), but Scrooge has
been replaced by the conglomorate. Hardly
a chance for the Christmas spirit here. Who
knows\Bob Cratchet’s name in this outfit—
let alone his lame child’s? '

.. . “The last place I worked for I was let
go,” ‘recalls the bank teller. “One of my
friends stopped by and asked where T was
at. They said, ‘She is no longer with us.’
That's all, I vagished.” It’s riothing personal
really. Dickens’ people have been replaced
hy Becket’s.

... But inspite ofthe conditioh there's a
response from the United States workers
who have not yet given up, not yet dead.
To maintain a sense of self, these heroes
and heroines play occasional games. The
middle-aged syvitchboard operator, when
. things are dead at night, cheerily responds
to the caller, *Mariott Inn”’ instEa‘d of the
chain she really works for. “Just for a lark,”
she explains bewilderedly. ““I really don’t
know what made me do it."” ‘The young gas
meter-reader startles the young surburban
housewife sunning out on the patio in her
bikini, loose-bra’d, and sees more things
than he would’ otherwise see. “Just to
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make the day go faster.” The auto worker
from the Deep South will tease one guy
cause he’s real short and his old lady left
him. Why? “Oh, just to break the
monotony. You want quitting time so bad.”
The waitress who moves between tables like
a ballerina pretends she’s forever on stage.
“I feel like Carmen. It’s like a gypsy holding
out a tambourine and they throw the
coin.” It helps her fight humiliation as
well as arthritis.

. . . The interstate truck driver barreling
down the expressway with a load of 73,000
pounds, battling pollution, noise, -an ulcer
and kidneys that act up, fantasizes
something tremendous. They all in some
manner perform astonishingly to survive the
day. These are not yet automata. The
author himself shares a personal note. This
is Studs Terkel.

... I find some delight in my job as a
radio broadcaster. I'm able to set my own
pace, my own standards, and determine
for myself the substance of each program.
Some days are more sunny than others,
vsome hours less astonishing than I'd hoped
My occassional slovenliness infuriates
me ¥. . but it is, for better or for worse,
in my hands. I'd like to believe that I'm
the old time cobbler, making the whole
shoe.”

And finally from Terkel,

Dr. John R. Coleman, president of .
Haverford College, speaks of jfecing it
right. “If you see the response @ind you see
the condition, can you see it right? There
are some things that blind our eyes

- sometimes.”’ So Dr. Coleman, president of
Haverford College, tock an unusual
sabbatical during the early months of 1973.
He worked at menial jobs. In one instance
he was fired as a porter-dishwasher. “I'd
never been fired and I’d never been
unemployed. For three days 1 w;ﬂ\l‘(cd the
streets. Though 1 had a bank account,
though my children’s tuition was paid,
though I had a salary and a job waiting
for me back in Harverford, I was
demoralized, I had an inkling of how
professionals my age feel when they loose
their job and their confidence begins to
sink.” Dr. Coleman is 51. Since Dr. Coleman
happens to be chairman of the Federal
Reserve Bank of Philadelphia, he-quit his
ditch digging job to preside gver the bank’s

28




monthly meeting. When he looked at thg
other members of the board, he could not
help feeling there was something unreal
about them all.

If these are the conditions and it
this is the context in which career
education takes pl.l(,(' what 1s that
broader perspective that is required?
What is that leadership, if you will,
that is rcquuul*

In the first place, gareer education
1s for_everyone. Not smlply tor poor
kn(l@t simple tor public schools,
not ply for those who are out of
work. Career education is to inspire
peaple to live more gbundantly, not
snnplv information, not \llllpl)
orientation, but inspiration to live
more abundantly. Career education is
to develop a point of view, an
orientation and motivation. I hope
I'm suggesting something much more
active, much more in the way of
leadership than soMetimes schools
seem willing to assume.

Career education: What is it for?
It's to develop perspective™H's to
develop freedom. It's to understand,
to help pwplc to understand and be
at home with cultural alternatives,
because that's the world we live in,
one that is full of cultural alternatives
and many people are equal to the
task. It's to reduce personal isolation,
It's to foster applied thinking and
creativity. It's to learn to separate
issues from trivia. It's to develop
vision. Vision isn't one of the
objectives that you hear in the lists
of behavioral objéctives that we talk
about so often. It's to (levelop people
who ask questions continually even
after they have “finished” school and
career edtlcation, if they finish.

It's to help to understand and !

appreciate the nature and the value
and the necessity of struggle in
dccomphshmg anything because there
is no way other than through’
struggle to become anything. There
is no easy road. The cute packages
that we have, theetute kits won't do
it. It's to help people to find ¢
fulfillment, to move them in the
direction of earning recognition and

2J

Aruitoxt provided by Eic:

’

,

acceptance. What do you lnavef do
to pay the cost to get there?

I'd like to share with you something
that is wbout 5000 years old from
South /Africa near Rhodesia. It was
found ymong some very old writings
on papyrus, most of which hasn’t even
been transhated yet. The writings _
look like hieroglyphics. There's a -~
cdpversation with *"T'hé Ancient One”
who is a teacher of wisdom. He
had something to say about teaching
and I wanted to share what he had
to say with you. ;I'his is after a person
had learned, had found the truth in
the desert, had found the fresh, cdbl
water after having struggled to get
there, mouth dry, into this cool water
into this oasis with fruit hanging
from the trees. And then he heaws

sthe words: “The kingdom is not

yet won.” And he begins to feel a
responsibility for his fellowman. He
becomes a teacher and says:

Then I knew my toil was not ended
for thofgh I was saved, my brothers were
lost. T returned to the wilderness to
lighten the lot of the lost ones with
water from this pool which I found. So
built a canal from the pool across the
desert land. I dug deep wells in the city
to store the waters of truth and ! named .
myself Guardian of the water. And [
called the thirsty to drink. Many came
at my bidding and drank as I directed.
Then I marvelled for I saw that all who
came departed unrefreshed and | tasted
the water of my vwn wcll and I found
that it was warm and salty. Then [ said,
“Well, I will build a road from the
cities to the pool rather than.taking it
back through the desert and digging a
well. I will make the way easy to get to
the pool across the desert, smooth to

the feet for my weary brothers.” But when
I had made my highway, all those that
traveled by it returned to the cities
reviling me for a deceiver. And at this
I wondered. ! went back by the way that
I had made and I found that, indeed,
there was no road, for the sands had
swallowed up the road that I had built.
At last wisdom flowered in my heart,
and I saw that knowledge and truth can
never be reached by any easy andw
pleasant way. They can never be found
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by cunning (g\ 1ces of the mind of man.
Truth must be reached through the
stretigth of the heart and the knowledge
i grafted by the power of the hand:

So then, where are we as teachers
in career education. or teachers in
genéraly It seems to e there are some
behaviors that we ought to exhibit
in getting there. It seems to e that
one ol our behaviours is modeling,
modeling what we teach. We are
the picture. We are not clinicall
detached. We're not “early Rogerian”.
[t yeems to me that as teachers we
must oursclvys be free. We must be
free. Prestpn’ Wilcox, in New York,
often uses a bit of graffiti off the
Harlem subway wall that says, “You
can’t be free if someone has to let
you be free.”

It seems that we have to understand
- the relationship between politics and
economics and edidcation and careers.
It seems that we have to be question
askers. We have to be thinkers. We
have to be confident of our thinking
and not simply the receivers of the
kits, no matter how cute. We must
have personal encoungers. We must
personally be curriculuth wrecking.
crews and at the same time
curriculum rebuilding crews because
no one else has that job but teachers
and career educators, We must be
tdentified with the(students that we
serve. We cannot be dinically
detached and serve their need nor
be. their model. We cannot be their
teacher without that identification.

It seems that we must\assume some
responsibility and leadership. What
that means in very concrete terms is
that we don’t focus all our gnergies
on students but that we go to
cmployers with what we know about
students and what we know about
people and that we aitempl to affect
the conditiens of employment. 1
don’t think any employer reading the
book, Working, could fail to be
convinced that he has some
responsibility for humaneness in the

< 19700

Now if we're going to do those

kinds of things, we're going to wind
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up with a different language when
e talk about career education.
Some things are going to drop out,
some things are going to disappear.
All of a sudden career education won't’ TN*
even be about “careers.” There's a
good reason for that, ‘Careers, I found,
are moving targets. They don't stay
the same. How do you get ready for
something that’s not going to be what
it was when you got ready to prepare
for it? Like teaching. T'wenty or
thirty years ago when we were getting
ready for teaching, there were some
funny things about the profession
that we now profess. In the first place,
there were mostly-women. That's
changed. I wonder why? Then theres
are different men and women who
are coming into teaching. They're not
the same ones who used to come.
Not only that, when they get here,
they don't d6 the same job. The

job has changed. There are specialized
functions now that never existed
even 10 years ago. The students aren’t
the sameé. There are more of them

in school. Not only that, they don't
act the'same way. They have funny
ways of behaving. They're different.

Look at all the stuff we've added
for the school to do. Now with all
that in mind, what could someone
20 years ago do to prepare me to be
a teacher? What could they do? A
teaching career was and is a moving
target. Everything else is also a
moving ta#et. So if we're aiming
at careers as they exist right now
and are preparing people narrowly
for that, then we're in lr()uble.\{lut
there are some things that tend' not
to chrange. that tend to stay the same,
and are common and do exist across
careers. ‘These seem to me to be
fruitful areas for people who propose
to lead and maybe who have the
courage to deal with the whole may.
T'his 15 what we've lost. We've lost
our present generation of youthyand
will loose others if we fail to plan
for our whole responsibility.

The language would sound
sémething like this to me. This is
what we'd be talking about in
conferences, and this is what we
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would be talking about using
whatever careers exist only as
examples and not as goals.*We'd be
talking about relationships among
people. We'd be talking about
authority in occupations.. We'd be
talking, about leadership. We'd be
talking about analysis of information.
We'd be talking about socialization
in occupations. We'd be talking about
affilation as ways of meeling
personal necds. We'd be talking about
organization as a means to power
and decision making. We'd be talking
about research. We'd be talking
about laye. We'd be talking about
exploitation in work and competition,
and we'd be talking about racism,
sexism, and ageism. We'd be tatking
about evaluation, goals, sharing,
ownership. We'd be talking about
politics and economics. We'd be
talking about identity. We'd be
talking about how people move
around and how people aven't dble
lo move around, how people get
locked in. We'd be talking ghout dead:
end streets. We'd -be talking about
stagnation. We'd be talking about
power and meaning and values and
security and eternity, We'd be
talking about growth. We'd be talking
about expression  through
employment, and creativity. We'd be
talking about skills and we should,
be talking about struggle and personal
peace. We'd be talking about self.
If I'm in career education, it seems

Communication, Teacher
Behavior and Humanism

Dr. James Weigand
University of indiana
Bloomington, indiana

Dr. Weigand presented this speech at a
general session in the workshop held
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to me, as a teacher I would be using
things like those to audit or inventory
what 1 do. What do I do to get
readyr One of the things 1 suggest
is that we have to examine the
behaviors that affect what we do.
It's not all "out there” or in the cute
kits. I'd be taking those words above,
those concepts and applying them
to what 1 do. I'd be examining myself
from the point of view of the
framework above as things that
support what I do as a career
educator. How does my professional
reading look when measured against
the points abovez How do they fit
my practice, fiy function? How do
they fit my goalst How da they fit
the associations I have with people,
with friends, with colleagues, with
workers? How do they compare to
how | was educated and how I can
become educated? How do they
compare to my activities? Hoy do’
they fit with what I'm doing as a
person; who can be a model? How do
they fit with my conception of truth?
How do they fit with my vision of
what a human being ought to be?

In conclusion, you call yourself
a teacher of career education. If so,
where is_your song? Where is your
dance? Where is your poetry? Where
is your art? Wherg is your belief?
Where is your rhythm? Where is
your joy? Where is your mood? We
call ourselves teachers, and if so,
where and who are we? )

‘ e

at Salt 1.ake (IiPy, Utah. This speech ~
is available only by tape. Anyone who
desires a copy of this tape, within
the next six months, may contact

Dr. Lloyd Briggs, Occupational and
Adult  Education, Room 406
Classroom Building, Oklahoma State
University, Stillwater, Oklahoma
74074




Career Educationi—

‘Articulation In the University

Donald W. Robinson, Dean
College of Education .
Oklahoma State University ™

My role in these proceedings is
not to-define career education,
indeed, that has already been done,
ar to describe or debate the
philosophic bases for career education.
Rather, my role is to suggest what
stake teacher education might have
in career education and to begin to
define some of the parameters of how

lanning for career education gets
implemented in the universities.

" T'o be sure that we areson common

grounds, I would, however, like to
quote Sidney Marland’s original and
still good definition of career
education in the hook Essays pn
Career Education.! Marland/aid that
career education was “Thgtf education
which removed the. distinction
between academic and occupational
education. . . . blending them to offer

" all learners the best opportunity

for a productive satisfying career.”
In Marland’s definition I would
emphasize the word ‘“‘blending”. For,
as I will attempt to describe, if.much
is to take place in the university,
then an unnatural blending o
disciplines, fields and talents will
have to occur.

Sterling McMurrin, former U. §.
Commissioner of Education and now
a professor of philosophy, equates
career education with the basic
meéaning of education -since, in his
view, anything worthy of being
called education ‘“must be relevant
to the cultivation of those qualities
that make possible or enhance a
career”.2 McMurrin, in summarizing
his article about career education,
‘makes the following points: The work
ethic will remain a foundation of
our value structure, therefore, career
education must refer to creative and
productive work and what this ’
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emphasizes for the society and the
in”divi(ﬁlual.' He was very importantly

‘reminding us that occupational

and liberal elements of career
education aje inextricably
interrelated.*In the same vein Alfred’
North Whitehead once said that
o, . . .

the anti-thesis between technical and
liberal education is fallacious;

there can be no technical education
which is not liberal, and no liberal

‘education which is not technical.

Education should turn out the
student with something that he
knows well and something he can do
well. Parenthetically, here at times

I am concerned by the erroneous
pronouncements attributed to career
education proponents which would ’
seem to denigrate the importance of
liberal education or a firm
background in the “academic
subjects”. My cofleague, Keith
Goldhammer, puts it another way,
and I might add duite eloquently,
when he says that career education is
an approach to edycation which
stresses the instrumiental value of all
education in assisting dn individual
to become a fully productive and
satisfied citizen.8 Thus career
education is a rgf{:ans to an end which
stresses h individual and societal
worth and good. § -

Marlandg McMurrin, Whitehead,
Goldhammer and wothers then see
career education as broadly
permeating the whole curriculum

An the educating system. is

affected by and in turn alfects

avocational interests. It sthe jes the
goal of producing a produdsiye
satisfied citizen who understyi
has found a place in the echy
orxder allowing him to earn ving,
who appreciates the dignity %!
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many other (()mribuli{{g roles in
society, and who can pertorm all ol
its life roles with a high degree of
accomplishment and satisfaction,

This formulation of career
cducation stresses human .
development, guidance valnes and
attitudes as taught through a good
liberal education and skill
development, 'T'o be sure there are
other narrower vocational ofented
definitions of career education which
I persona}lv tend to reject. Clary,
tor cx.unpl('. stresses orientiation to
cconomic lite beginning in the
carliest vears. 'There arerothers who
view carcer education as a rebellion
against humanistic education which
I also tend to reject and there
are others who fiew career education
as synomvmos with either vocational
cdication or guidance with a litde
ot the other tacked on. T also reject
thiese formulations of career
education,

In the 1972 compilation ol papers
of a career education conference
sponsored by the National Vocational
and Technicl Education Seminar,
\aron Miller Laid out some seven
major temants of career cducation.
['hese tenants seem to make sense
then ang now. Bricetlv, Dr. Miller
said that

I. A comprelensive educational
program focusing on caeers begins
with entering into the school and
continuing through the adult years,

9. Career education involves and
is for all students regardless of
postrecondary plans.

N

3. It involves the entire school
program, uniting schools,
communities and emplovers in a
cooperative venture.

~1. It infuses the school program
rather than beginning a program ol
discrete career education curriculum
blocks.

5. It provides the students with
information and. experiences
representing the entire world of work,
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6. It supports the students from
awareness through exploration, carcer

- direction setting, placement, and

follow up and re-education, if
necessary. '

7. Career education is not
synonymous with vocational

“education. Parenthetically, vocational

education and guidance are integral
and important parts of a total career
cducation system.? .

It we retlect on what has been
said, the message for the universities
and cotleges ol education becomes
evident, and that is a viable l')'r()gr.'nn
to train teachers and school
administrators for speciatized roles in
carcer education or simply to infuse

Ssuftidient education knowledge and

awareness into the programs of the
non-specialist e.g., the teacher ot
mathematics to be or the school
adifinistrator to be, vequires an
integrated coltege and university wide
approach. Indeed, at another  *-
dimension, thought of a career
education program at the aniversity
level must alo e based upon

awareness, knowledge, and o

patticipation ol lage segments of the
taculty. For example, at my own
uniyersity the director ol student
personnel in cachi gt the six colteges
recommnended, and Qhe deans
endorsed that the #niversity hire

a carcer counsclor and that a distinkt
and separate part of the university
orientation program be devoted 1o

“cneer plinning. Fhis was and s a

good idea and 'will be implemented
just as soon as the division of student
alfairs can hire a qualified career
cducation counselor. Some

cooperation from the various colleges.

is assured since a committee
composed of cach colleges "personnel
director will develop policies and
guidelines as to how this program
will operate. On the other hand, 1
am afraid that in large measure our
program will fail unless the assistance
of significant numbers of faculty
who do not respond—"career

education—what's that>—" can be
. enlisted.

¢
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Some thonths ago we at Oklahoma
State University began to define
career education program elements
as we conceptualized the role of the
career education facilitator who
we defined as the individual charged

- with the responsibility for the
organization of career education in
the common schools of the land. As
we see it, the facilitator must know
school administration and be a part
of the administrative team. We also
believe that school administrators
and, thus, departments of educational
administration need tw be aware of
career education. The facilitator must
be knowledgeable and perceptive in
the area of curriculum development.
He must be competent in applying
the basic principles of design and
development and he must know
where to locate career education
materials and how to evaluate these

" resources. T'hus, in our formulation,
the departments, however designated,
which have specialists in curriculum
and instruction must be involved
in the university career education
program. -

T'he faalitator, we felt, must
be familiar with procedures for
pre-service and in-service programs
for both academic and vocational-
technical teachers. He, should be
familiar with the fole teacher
educators play as change agents
through teacher education® programs.

" T'hus, it is obvious that traditional
teacher educators must he involved
in the career education venture,

The facilitator must also be closely
associated with the counseling and
gutdance staff in educational
institutions and should be thoroughly
familiar with the relationship of
the school guidance program to the
total school program. He must
understand the role of counselors. He
must have an understanding of
career development theory, etc. Thus
counselor educators ift" colleges
and universities must also be involved
in the career education venture,
Career education is a rapidly groewing
concept with an expanding body
of literature. Therefore, the facilitator
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who is effective must have research
capabilities which will permit him to
utilize the vast amount of*
information available to him. He
must be able to dnalyze and
understand implications of research
results and to interpret appropriate
information to all levels of
educational personnel. Thus, staff
involved with educational research in
universities must-also be involved, in
the career education program.
Undergirding these specific areas
(school administration, curriculum
development, teacher education,
guidance and counseling, and
research and evaluation), there are
certain other basic knowledges whicly
the facilitator ought to possess.
These include, and perhaps not
inclusively, human growth and
deveJ()pment, group dynamics, system
operations and community dynamics.
The inclusions of these basic
knowledges in the career education
facilitator’s training suggests the need
for the involvement of psychologists,
be they housed in colleges of
education or arts and sciences,
sociologists and anthropologists. So far
in the development of this model I
have not mentioned departments of
vocational education. Yet, to be sure,
these too play a very important

jart in the career education mix of
%he typical comprehensive college and
universities.

To sumnmarize, the various program
elements involved in the career
education planning it the university
level cut across #t least two or t(liiree
colleges and include the fields an
disciplines of school administration,
curriculum development, teacher
education, guidance and counseling,
sociology, anthropology, psychology,
and research and evaluation,
Obviously then, in an interdisciplinary
model, a team effort will be
necessary if colleges and universities
are to contribute fully and effectively
to the career education effort.

Before attempting to suggest an
approach to the organization of these
program elements let me suggest

~

9




Aruitoxt provided by Eic:

“formulation

still another dimernsion of univcr;ily
and college planning for career
education and that is the development
and planning of program¥ tor
students in universitics. From my
petspective it would appear that most
universities have done virtually
nothing toward conceptualizing or
implementing career education in the
university. I would hope that as a
result of this conference and other
ctiorts, colleges of education might
begin to assume a general carcer
education leadership role in
universities by taking the lead in the
of models for
iinplementation of career education at
the unjversity level. 'This would seem
to be bimply a logical extension of
our role aml responsihility for
infusing career education into all
sectors of the teacher education
curriculum and for preparing
individuals to assume an igcreasing
number of school positions in career
edudtion.

Well, it career education at least

“inedudes the elements I'have

identified, and if colleges and
universities should develop viable
career education programs which are
interdisciplinary in nature, how do
we go about the development of
appropriate models? T wish T had a
cookbook solution. However, to date,
with but few exceptions, efforts at
truly interdisciplinary programs in
colleges and universities or simply
programs which require the
cooperation of several departments
within a coldegBhrave not been very
stccessful, 'KL)(' reasons are all too
obvious. People are perhaps overly
concerned with identification of
leadership roles, witly lﬁg) protection
ol /their departments™ or
“didciplinary autonomy”, visibility,
with who get the credit for what it
has  accomplished, and other
concerns regarding mundane matters
such as butgetary allocations for
interdisciplinary eflorts. Even it .
these problems are all solved,
there is still the knotty problem

of program visibility and internal
communications across the network.
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I would submit that each institution
in the final analysis will have to
solve_these problems and determine
the appropriate organization of a
career education program for itself.
Howewt, it is obvio@s-that if a
successTul career education effort is
to be mounted or if the goals of
infusion of career education conggpts
into teacher education curriculum are
to be achieved, the effort must have

a visible entity and organization to tie
the effort together, yet not be a
separate department. ‘Thus from my
view a “‘centgr’ concept with an
appropriate organizatonal frame has
a lot to offer in the development of
career education at the university
level. A few years ago the National
Institutes of Health wanted to bring
some semblance of organization to
research efforts in the field of mental
retardition and human development.
I cite this as an example because as
in the case of career education it was
obvious that much research and
deévelopment was going on in
departments  and disciplines
throughout the university but with
no articulation or communication
across disciplines. The model which
they evolved and which seems to have
been_quite successtul was to establish
the concept of the mental retardation
and human development centers
program. Program guidelines did

not specify exactly what departments
of universities and medical schools
should be involved in the center or
who should be in charge of a center.
Al that was stressed was that the
progriam must hang together and that
the center director be 1) a good
administrator, Zy=sdgntified with
mental retardation find human
development in hisjown speciality
and 3) show promise of being able to
bring many disparate groups

together. I believe that, in general, /

I wopld advocate the development /
of a shnilar centers approach to the /
colleges of education and universities
career education efforts. Career
education is dynamic—npo static, and

if tied to a specific department wilf
tend to rather soon be out of the




mainstream insofar as the rest of the
“college and university is concerned.
The organization of centers
obviously varies depending upon
local considerations. However, in
general, the following key elements
are essential: (1) ‘The dean-or deans
of participating college(s) must assure
responsibility for policy and the

(b) As an organizer of yegular

. seminars, colloquiums, etc., and the

developer of courses though once
developed they should be assigned
back to departments,

(¢) The center should serve as an
information resgurce to local schools
and participating dapartments.

selection GF the center directorship. (d) As the catalyst generally for s

Essentially then, the deans of .  ducati s BeieTaL Y

participating colleges funetidy, I career. u‘lumtl()n cfforts o ’
IR AP T participating departments and in

,sulppos,e, as a hoard of directors. (2) the universit

The director must bhe selectél with te nmversity.

care and ideally sh(')uld be known on (5) Physical space of and for the

campus as Mr. or”Ms. career center is perhaps not as crucial as

education. At any rate 1t is virtually the organizatjonal concept. However,

essential that the director be selected it is highly désirable that the centet

from one ‘of the partiaipating have a specified location, be this

deparunents and bhe respected for his one roorh, a suite of rooms or i ,

or .her contributions to career I)uilding.' . : @

education from his or her particular i

discipline’s perspective. Regular
release time must he budgesed for
the position of the director. He or.
she must have organizational and
administrative abilities but most
importantly be able to communicate
with  persons  across many .
disciplines, encouraging them to
work together. (3) The work of the
center should be guided by a widely
representative council. ‘This means alt
deparunents Wifh asignificant input;
for example, i the model I described
we will include a representative
from each of the - following
areas: Education ;1dminislrzl?l“hn.
counseling and guidance, curriculum
and instruction, teacher education,
vocationgl education (2 or 3),
education psychology, psychology,
saciology and the State Departiment
of Vocational Terhnical Education,
since we happen to work especially
close to them.

(4) It is difficult to list all of the
functions to be fulfilled by a centér
and all of the clientele fﬁxfhsm'ed.
However, in general, the cénter
might bg viewed:

(a) As a holding company where .
staff working on career education
projects could be assigned under a
release time mechanism.

4

Strangely, the problem of infusing
career education across the teacher
education curriculum may or.may
not be solved by a center though the
latter should help. Unfortunately, we
all know that at times faculty
mgmbers can be very stubborn and
that departinents in any university
and college can be equally stubborn,
essentialy afflicted with tunnel
vision or unwilling to consider\new
ideas-that do not come from within
the deparunent or field.

As I see it the best way to infuse
career education in all sectors of
the teacher education prograin would
be simply for the teams assembled -
here to be constituted as a college of
education *task force (a critical milsy.
This task force should carry on man
of the activities described under the
center's concept but most importangly
should serve as a vehicle for

7

beginning a continuing dialogue in , .

colleges of educatidbn. Out of this
dialogue and other activities ‘
organized, we should generate the
the necessary ‘career educatiop

concepts and materials, the few new

courses (if any) necessary and the
campus specific mechanisgn necessary
for sustaining significant leadership’
activities in career education having
their locus in colleges of education.

e
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Cateer Education: ,
The Challenge of Our Times

Dr. Wendell A. Sharpton
Sand Springs Publi¢ Schools
Sard Springs, Oklahoma

It is both interesting and ironic
that we should be meeting in a
conference to discuss the subject of
career education at a time when
the economic picture is so confusing.
With the daily news bringing us the
story of® alarming changes in the

. @gployment pattern, the pressing
question seems to be — For What
Careers Are We Educating? Perhaps
we are a Jot like the polincran who
recently remarked that only in
America do.we hold a five hundred
dollar a plate dinner to discuss the
topic of poverty. Certainly the times
are discomforting and disconcerting.

A few days ago a friend of mine
went to buy some feathers to repair
a weak spot in the mattress of his
camper. {,Vhen he learned thé price
of the feathers, he exclaimed, “Good .
heavens, I cannot believe it. Now
even down is up”. His perplexity, no
doubt, characterizes the mood of the
day. - _

Yet, from another viewpoint, the
uncertainty of the times and the
unpredictableness of the career
"patterns of the future demand that

* we aproach the task of preparing
today’s youth to meet the challenges
of tomorrow’s job markets and career

. opportunities with a new sense of

urgency. For perhaps now, more than
any time in modern history, the
educational institutions at all levels
cannot afford tMeave to chance the
educating of youth for meaningful
and productive “futures. Now, more
than ever, the acquisition of decision-
making skills, the development of
copying techniques. and  the
darification of role responsibilities
cannod be an incidental goal of
educational endeavor. Thée job market
is too tight, the change of failure too
high, and the toll for wasted motion

«
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too great. Public schools must give
priority consideration to the .
educating of students for career and
other future roles, and the colleges
and universities must turn attention
to the preparation of organizational,
industrial and civic leaders who
understand this educational
imperative. Perhaps we might aptly
conclude that career education is
a concept whose fime has arrived.
Thus far, I have directed attention

“to the topic of career education in a

very general sense, for I do not’

“consider thé career role to be the

only role for which the public
schools must provide training.
Acquainting and readying youth for
the political, the consumer, the
avocational, the familial, and the
organizational role, as well as the

.eareer role of the future, must become

the foci for educational reform and
the hallmark of educational output.
Judged both by.past and present
performance standards, the programs
of public education.are woefully
inadequate.

As important as each of these
roles is to youth, there can be little
doubyt that no question a youth faces
carries the same pervasive impact as
the all important question " What
am | going to do to earn a living?”
‘T'he sooner and the more competently
this inquiry can be answered, the
easier it is for youth to organize life
into a meaningful plan and attach -
relevance to supportive and ?
supplementary activities. It is my
thesis that we must give new attention
to guiding students toward
discovering the answer to this central
concern. ; )

I'he persistent and paramount
function of the public schools has
been to prepare youth in the ¢ .

i
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academic _disciplines for the next
educational step. Facly educational
activity has been viewed as an integral
part ot a hierarchical process which
leads eventually to the college degree.
Vocal support has been given to
the need tor a cnrriculum offering
career and marketable skill trainfng,
but, in practice, littdle room has been
made for such horizontal systems in
the mainstream ot educational
programming. Using every available
psychological and  sodiological
channel, the school has commnunicated
the desirability of an academic or
college preparatory education. We
have told students that the longer
they stay in school the greater their
financial rewards. We have persuaded
students that white collar jobs were
somehow more desirable than blue
collar ones and that a good education
was a prerequisite tor such a job.
We have preached the doctring.of
the goo(l-{il’c, free from hard work,
and physical exertion, which could
luedrealiged only through education.
\/é'huvg~ cast disparaging retharks on
certain jobs as it they were
something akin to the plague. It
has not been long ago that students
were told if they did not study and
stay in school they could well find
themselves employed as a ditch digger
or garbage collector. Fach of these
expressions conveyed to the student
the idea that the only thing of
importance during the early and
secondary school years was the
acquiring of high academic standing.
Dignity was resposited only in certain
types of career roles.

The first strong movement toward
the offering of some options in the
area of career role training within the

ublic schools began with the
introduction of vocational and trade
related preparational programs.
However, such programs were
condemned by the academic
community and regarded as-second
line offerings. Frequently, the
statement was heard in the halls of
the school that if a youth could
not make it in the general program
he might try vocalio?al training. The

implication was that vocational
conrses were for students who were
academic failures, and they were
grade "B or even "€ educationally.

Such attitudes are yet quite
prominent in the thinking of
educators/throughout the land. The
achiministrator who proposes L) begin
a program of career e(l}u(ﬁli()n will
find himsell facing some tormidable
argyments and firmly entrenched
philosophies with whidh to contend.

The lirst major obstacle to be
overcome is the absence of a clear
cut definition ot career education.
It is af once apparent to all observers
of the status of thé educational
rokram  that much confusion ‘exists
in this area. Even after three years
of study and program activity, I find
myself still asking the quegtion —
What is Career Education? i
important; however, to refus

*tosuch uncertainty become
deterrent to the development ¢
efforts in this @area.

Many enthusiasts in this area go
so far as to contend that all education
is career education. Their conception
of a career is that of a life career.
Thus, whatever one learns or does
affects hisy career. However, such
a definition is too broad and leads
to the conclusions that if all education
is career education, we have no neegdl

trial

to- change or modify existing patterns. .

In this sense we already have career
education. Such a definition is not
functional for the practicing
administrator even though it may
have theoretical validity.

Another very common belief is
that career education is vocational
education. Since this has already been
discussed at some length, I will «
not extend my comments further;

. except to say, vocational education

is only the final step in career
education, the preparation phase.
Vocational education without areer
exploration, career investigation,
career guidance, and career awareness
is no more career education than

is a piece of meat a sandwich.
Albe1t, it may be the most important
part. .
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T'here would arise a third group
who would relegate career education
to a separate course consideration.
Such a position recognizes the
importance of career education but
regards the exposure to and
exploration of a career as a special
area of instruction. This coneeption
of career education tefids to deny
that decisions about careers are going
on all the time, that acdult role
models are affecting our’ future role
behaviors aily, and that it is
impossible to develop career attitudes
in 1solation from a broad Held of .
interacting elements. Fach day the
student in an English or math cdass
may be processing information
affecting his career choice.

In the main, the definition which
must guide the administrator in the
development of a career education
program is one which turnishes a
student a broad awareness of the
myriad of careers and multiple job
classifications, which provides him
oportunity to exlplore a varitty
of interconnected occupational
opportunities, which n('(iuznints him
with himself — his needs — his
competencies, and which places him
in a program of preparation that is
personally satisfying and fulfilling
This definition provides a beginning
from which a more precise conceptual
framework can emerge. It is a
definition which implies that all
teachers are to become involved in
career previewing, planning, and
preparation. An administrator will

.not find this an easy philosophy to
sell at the outset of a career e(ﬁu'ation
program.

A second major hurdle to cross
is that of the value conflict between
what youth believe and the inherent
ethic involved in a commitment to
career education. I refer, of course,

~ to the work ethic.

2 Many students of human behavior
contend. that the work ethic may
already be dead since youth today
have been denied access to the core of
experiences which build a value

, system basgd on a commitment to
. work. Studies completed in the Sand
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Springs Schools and in other school
systems demenstrate that youth
consider a job only ¢ :ans for
acquiring material of’monety
;m(ll not as a prografn for perfonal
fulfillment. Work j4 not exciting, not
inviting, not satisfying .

The adult wotld has fostered this
condition with such statements as:

“I wish I didn't have to go to work
this morning”, or *I can hardly wait
until Friday comes”. The thought
conveyed by such expressions is that
worR is not desirable. I also find a
similar attitude relayed to students
by many classroom teachers. While
most confess to the enjoyment of
teaching; it is obviousthat the thfill
is gone and the dedication is lacking.
Little wonder that the child has no
understanding of the value of work.
It is a thing to be shunned or
avoided if at all possible.

Times does not permit extensive
comment on this problem area.
However, attention must be given
to the development of a value system
which suppbrts the role € be
discovered. T'he same might be said
for the study of any role. If a student
perceives the political role as being
one of dishonesty and disrepute, there
is . little reason for spirited
involvement. Unfortunately, recent
events at both the national and state
level have done much to destroy the
enthusiasm of youth for our political
system. The youth who regards the
familial role as an unhappy or |
temporary experience will find little
satisfaction as a parent. In the same
degree, the (‘hildI who does not learn
early that work is exciting and fills a
need in every pérson will find little
interest in.efforts proposed to assist
him in discovering a career.

A third obstacle laoms large. in
the plan tp implement a career
education program. This obstacle is
the lack of openness on the part of
the average teacher. Too many
teachers seem to be fearful of sharing
the educational spotlight with others.
As if by doing so, théy confess
inadequacy. Fdr too long teachers
have regarded their classroom as a




kingdom where they hold court
‘ - each day. In order for career
. eduestion to develop, teachers must
be willing to open tfle classroom doors
and invite adult role medels into
the instructional process. The teacher
mugt regard himgself as only one
source of guidance, and, tor the
sake of his students, he must develop
a team of adjunct mentors who
aid in building a complete program
of education. .

1 am personally concerned about
the necessity. of bringing out®tanding
adult models into the classroom. In
modern society the child has little
knowlédge of what his parent does
on the job. The time when father
and son worked together and shared
career experiences is gone. The
fragmentation and specialization
involved in the world of work
creates a broad gap between a child's
conception of work practices and hig
view of the work product. Very
few children can explain what their
parent does in the industrial society,
and the problem grows greater in the
service oriented society. Somehow we
must break through this void and
introduce capable adults to the
students. Youth today must get to
know adults who can explain and
interpret the world of work, adults
who can make work appear inviting
and satisfying to youth.

The implications for teacher
training are obvious. What I am
suggesting 1s that we must have
teachers who see education from a
broad perspective, who are not
limited} by the narrowness of a subject
matter discipline, and who are
willimg to share the learning ptrocess
with .other worthy mentors. The
development of a staff with such
vision will not be casy and at times
will be discouraging. Few teachers
actually know much about careers
ther than their own, and,
%nlomuuitcly. are not interested in
providing examples for youth to
observe. We discovered a need for
local teachers to get to know the
plumber. the steel worker. the
mechanic.  the labor union
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representative.In fact, many
comsidered it good to rub shoulders “
with such well-paid workers.

Career education must be begun
carly in a child's life. He must
experience work through “hands-on”
activities until he finds satisfaction
in the work role. As the student
matures, he mist be furnished
exposure to additional and exemplary
career role models. He must be
taught the skills of decision-making
and value clarification. He must find
supportive assistance from every -
teacher as he seeks to work out his
capabilities and match them with
appropriate role identities. This is
the challenge of our times, the
challenge of career education.

Having dealt briefly with the
challenges to the development of
career education programs in the
public schools, I would next like to
give attention to some cautions to be
observed. It is possible to go beyond
the bounds of propriety and end
with an educational environment that
is defective. The school administrator
usually finds it necessary to lean a
bit toward an over-emphasis on
career education at the outset in
order to get the program into action.
Such zeal can lead to certain pitfalls.

One danger is that students
will lose an interest in academic
excellence. As the Sand Springs
Schools began to bring industrial
workers and skilled craftsmen intq,the
room, it became obvious that a - &
strong case was being madesfor
selecting jobs which did not miuire
a college degree. Statements like
eighty-tive percent of today’s jobs
do not require a college degree began
to have a negative impact on that
student who wondere(f why he was
studying so hard to go to college.
Lay people from the community
frequently pointed to the fact that
building contractors and plumbers
had some of the finer homes in the
neighborhood. While such statements
were designed to support the concept
that-there is dignity in all types of
work, they sometimes tended to lower
the esteem attachéd to the white
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cellar or college degreed job. Students
began to wonder why all the
‘emphasis on good grades and
.scholarship programs if they had little
effect on the great decision of making
a living. Such responses and reactjons
may be expected to develop in the
career education curriculum unless
catition is observed.

While it is apparent that students
who elect careers which do not require
college training may need to plan
a ppogram of studies different from
those who will go to college, it is
not accepted that such programs must
encourage any less-of a commitment
to excellence. The assumption that
scholarship is important only to the

" college-bound %tudent is a fallacy.

Leaders in thé technical and trade
occupations need the skills of
comynuriication, an understanding of
Mmerican political system, an |
ppreciation for the arts, and a

working knowledge of the sciences to
organize their lives and to cope

- with their environment. Certainly,

therg.is every reason to believe that
the better a student is prepared in
these areas the more effective and

¢ efficlent will be his life. In the Sand

Springs Schools we are seeing more
and more capable students choosing
the technical occupations over the

professions. °Still the challenie is o
e

‘motivate every student to tal
full advantage of educational
opportunities.

A second danger is that of 'y

overloading a student through the
addition of career assignments. One
- problem that must be faced early is
what is to be dropped from the
required program of:studies -in order
to make a ‘place for career education
activity.

_ The natural reaction of many
teachers 1s to consider what they are
doing so important that nothing can
be omitted. In such a situation the
_teacher may assign career exploration
or investigation activities as an
addendum to or supplement of%he

. standard’ requirements. When uch

educational burden. Career education
will become distasteful and despised.
Of course, there is the possibility °
too that the opposite will occur and
teachers will delete too much from
the curriculum. I found this to be
the case in certain instances. On one
occasion I inquired of a principal
whdt a certain teacher was teaching
in the area of political science and
received the reply, “She is teaching
career educafion”. However, I must
assure you that the former situation is
more apt to occur than the latter.
"Teachers must be convinced that
you sacrifice absolutely nothing from
the learning process if students .
portray- the roles of community
workers instead of fictional characters.
One of.the memarable examples of
integratipg=career education into the
curre {uogram of studies was
done. jbyia young primary grade
teacher when she revised her pappet
show of the three pigs. The pigs
became three builders and the wolf
was made a building inspector who
came to test the quality of the

* builder’s workmanship. Nothing was

taken out or added to the class
activity with such a revision. English
students found more adults willing
to be interviewed when they were
asked to talk about themselves and
their work than to give their opinions
on " various topics. There were
roblems in some areas, of course,
gut teachers found ways to introduce
career awareness and guidance
without adding another layer of
assignments.

A third circumstance for which
one must prepare is that of teacher
evaluation by the lay community.
While the general benefits of career
education far outweight the deficits
in the area of teacher evaluation, it
is well to know that some community
leaders will leave the classroom
following a visit with a very low
opinion of a teacher. We struggle with
this dilemmma in our citizen advisory
meetings. Some of the committce
members stated that a few teachers

™ occurs, the student will view carcer had such poor classroom contro' and
educatiort assignments as an ¢x'ra such a lack of enthusiasm tha
\'
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visitors to the classroom were coming
away with words of harsh critici}m ,
for the teachers.

To the contrary, most visitors to
the classroom came away with high

praise for the faculty and the studenss“;

Many paid public tribute to the
project and added immengely to the
Agrogram of instruction in ways

eyond the limits of the career
educaéli]on project.

A school anticipating the beginning
of a career education program should
be cautious if they fear community
review of their faculty, and each =
teaclier should understand fully that
they will be judged by those who
enter the classroom. Perhaps it adds

a new dimension to teacher evaluation .

for the admiristrator to cohsider
carefullz‘ before opening the classroom
to lay’ visitors.

Finally, the school system>must be
cautious about role stereotyping in .
the development of career education
materials and concepts. In most
instances teachers do not intend to
portray certain jobs as primarily for
males or others for females, but the
examples and models used in the
career education will tend to leave
this impression on the students.

While many teachers attempt to
divert attention from the dominant
role holder by bringing to the
classroom the exception to the rule,
such is not enough to prevent the

emergence of role stereotyping. When .

a teacher brings to the class the only
lady truck driver in the community,
the class may view her as some type
of a freak or oddity of the job
classification. However, when a
teacher tries to guide children in the
understanding of the skills and
competencies needed to be successful
in such an area gnd then asks that
the students decide whether these are
traits possésed by one or both the
sexes, she provides students a way

to look beyond the role holder to

the role poslibilities.

Schools which have failed to reckon
with the impact of role stereotyping
have run into some stormy waters and
the backlash of the tidal waves have

often wrecked thé shnp I urge caution
in this area. a

The "administrator who proposes a
program of career education for his
school system should enter this
endeavor with eyes wide open. There
are menacingnrocks to be avoided
and destrﬂ(ﬁ e forces to be assessed.
However, these problem areas and
many others should not deter

‘action toward the establishment

of this very important educational
componens.

As fraught with trouble as a career
education program appears, its
potential for producing benefits are
infinitely greater. [ would like to
enumerate thése at some length.

First, and foremost, career
education brings the school and
community together as educational
partners. As the lay public become
involved in the learning process; they
find a new commitment to the school.
People who might normally be
severe critics of the school now
become its allies. As they become lay
or adjunct teachers they come to
understand the needs schools are
constantly exptessing for better
equipment and materials. '

Respect for the abilities of good
teachers and inquisitive students- is
fostered. I cannot help but recall the
pride of cértain students foHowing a
presentation by one of their parents.
“My dad taught our class today”,
was a frequent comment heard
around the school campus. “I couldn’t
believe students knew 50 much”,
was the general consensus of many
visitors. Doctors, lawyers, industrial
leaders, busy pegple in the community
cancelled 2ppointments to share with
others a part of themselves, and it
was almost overwhelming to see the
preparation to which many went
to plan a tour for students.

The positive consequences of this
program will never be fully assessed,
but they will be demonstrated by
greater support for quality education.
. A second benefit of career
education is the development, of
respect for the individual and his
unique talents. I spoke earlier df the
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need to bring exemplary adult
models to the attention of students.
Truly, one of the reasons youth
have lost respect for authority is that
. they have no authorities to respect.
Students live too much in a world -
of peer and parental relationships.
The need to interact with other adults
is urgent. How rewarding it is to be
able to say to a student who needs
some help with a decision, “Why
don't you go talk this over with a
/=certain_person in the cqmmunity?
Instead, the usual comment is: “Go
see the school counselor.”

The fallout effect in terms of
respect for others and what they can
contribute to the lives of boys and

| girls is a solid plus for career
" education.

What can be witnessed as a
benefit in terms of the developent
of respect for others may likewise
be observed about the development
ot self respect. Career cducation helps
a youth to know himself. One of the
more interesting conclusions drawn
by many students involved in certain
career exploration activities was that
this career was not for them.
Doubts about their prospects and
possibilities. were removed. .

Self respect develops when a person
fully understands his liabilities and

v

4

assets angl knows how to select those -

areas in which he will find success.
One of the tragedies of the guidance
programs of our school is that they
have permitted students to hold false,
hopes of a carter in some afea.
Through career .exploration
techniques and strategies the student
learns for himself what careers are
closed to him and long years of false
hopes are avoided. The sad fact is
“that too many don't discover this
until they are in or through college
and the pain of an improper choice
is coupled with the knowledge of
wasted years and expenses.

Career education must help
students to eliminate such costly
mistakes and give them a new
respect for themselves and their
talents. ' :

A fourth benefit is the development
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of decision-making skills and
strategies. There is something about
‘the.program model used in career
education — awareness, self assessment,
role exploration, value clagification, *
apd decision-making that has a
carryover effect into other areas of
life.

Information alone is not enough
to make a decision. If so, the tobacco
industry would go out of business
tomorrow and drug traffic would be
ended. Students must be taught o’
clarify their values, their personal
motives. They must learn how to
process information. They must feel
the real consequences of their
décision, not always actually but
vicariously. When they do, they
will learn to approach every major
decision with an eye toward the
future instead of the present. .

Benjamin Singer, noted sociologist
and collaborator with Alvin Toffler
in the preparation of the book,
Future Shock, coins a phrase which
he calls future-focused role images.
According to Singer,,when a student
lacks an image of his future, it is
difficult for him to make consistént
decisions and act competently in the
present. Career education focuses -
attention on the image of the future
and provides a strategy to use in
examining other fﬂ\ure role images.

The implementation of career
education is truly a challenge to the
school administrators of our nation.
It is no longer a concept or a theory.
It is a reality in many school systems
across the land. Scores of educators
across the country have plowed the
furrows in which the seeds of career
education will be sown. The challenge
is to shake off the shackles of past
educational dogmas, to consider the
obstacles to be overcome with concern
and caution, but to press forward,
anticipating the realization of the
bénefits to be derived. . :

I might best close my remarks today
by relating a humorous story. A
young couple had finally decided
to end their marriage, but, before
taking the final step they agreed to.
take their case to a marriage
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counselor. After much discussion and
inquiry, the counselor decided that
there was no hope. $o he advised
the couple to go ahead with a divorce,
“What are we to do with our
property?” asked the wife.

*It will have to be sold and
\livided equally,” responded the
counselor.

“And what about our bank
account?” asked 'the hulband.

“That, too, must be divided into
two equal Eans.” .

“Well, what about the children?”
inquired the wife.

gain the counselor's response was
. that there must be an equal division.

“But we have three children,” said
the wife. ‘ :

This puzzled the counselor, but,
finally, he came forward with a
solution. “Why don’t you live
together for another year and have a
fourth child? Then you could divide
equally,” he said.

“That would never work,”
reyponded the wife. “If I had to
depend on him, I never would have
had these three.” v

It+4s my contention today that the
development and implementation of
meaningful career education programs

depends on personal commitments

by teachers, administrators, and
educators everywhere. We can not
wait for apother time and another
period. It is the ¢hallenge of our
times.

.

N




What We Believe C%JE'ducaﬁon and the Role of the

Cas Heilman
Michigan State Univorsity

A. DEevELOPMENT OF CAREE
EpucaTioN IN THE COLLEGE OF
EpucAaTioN

o
Career eﬁcation as an area of
emphasis within the College of

Education had its yoots ina ¢

spontancous, informal concern on
- the part of a small number of faculty.

This concern was reflected in the

appointment of an Ad Hoc

Committee by Dean Goldhammer in

the Fall of 1972 to make a feasibility

study and provide recommendations
regarding the posture of the College
of Education regarding career
education. The Ad Hoc Committee
recommended that the College of

Education accept career education as

a major thrust and should initially

organize itself in the following

manner:

(a) Appoint a college coordinator
for career education; and. (b) Appoint
a career cducation council with the
responsibility of identifying areas of
involvement, plagning programs and
forming recommendations to the
Dean of the College.

The Council's responsibility was
identified more precisely in a
memorandum to the faculty from
Dean Goldhammer which was
published in the College of
Education’s Newsletter dated January
23, 1974

"“'The Council on Career Education . ..
wilt serve as the major policy
advisory body for the College in
career education.”

In the same memorandum a
coordinator for career education was
appointed-t6 become effective Spring
Term, 1974.

Following the Council’s
appointment and extension
deliberation during Winter Term
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College in its Development and Implementation

1973, two recommendations were
developed and approved:

1. ‘That the College of Education
adopt the following operational »
definition for career education.

Career education is a pervasive
element of the life long educational
process which emphasizes the
interrelationships of occupational
roles with civie, family and
avocational roles.

2. That three Task Forces be
appointed by the Dean: elementary,
middle school, and senior high and
post-secondary. These three Task
Forces were to become familiar with
career education and make fuxther
rccommendations regarding the
college’s role.

it became clear to the Coundil that
with these developments, the role ot
the Council required clearer
delineation. This delineation is set
down in another document entitled
“Role and Responsibilities of the
Career Education Council”, College of
Education, Michigan State University.
Copies are available from Dr. Cas
Heilman.

During the Fall Pre-School
Conference (1974-75), a report of
progress was made to the Yaculty
regarding what had been
accomplished since the inception of
the movement. Consideration was
given to future directions. Faculty
discussions were held in the area of
planning, instructional materials,
assessment, undergraduate and
graduate programs.

Further impetus for the career
education movement was reflected in
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legislation at the federal and state
level. The Elementary and Secondary
Education Act and the Vocational
Education Act of 1973 as amended
make provisions for furtherance of
career education. More importantly,
state legislation EPublic Act 97)
mandates every local district to
submit plans for career education by
September, 19751‘

Public Act 97! also provided
direction for teacher training
institutions. '

“Sec. 5. (1) The state boar(‘.i of education
shall recommend statewide guidelines and
goals for a comprehensive career education
program not later than 9 months after the
=ffective date of this act.

(2) The board in consultation with .
the commission and teacher training
institutions shall develop a plan for
professional personal development to assure
successful implementation of career
education in all local educational agencies.
The professional perzonnel development
plan shall provide for the systematic
development of all profegsional personnel
at both the pre-service and in-service levels
and the criteria for ascessing the
performance of these professional personnel.”

The State Department of Education
has established a Career Education
Consortium composed of
representation from each of the State
supgor‘t}ak teacher education
institutfon rdinate teacher

S to C
education involvement. An outgrowth
of the deliberations of the Consortium
was a small grant to each institution
to develop a cadre of faculty to assist
local school districts in planning,
implementing and evaluating career
education.

Kequests for in-service assistance
have }x;en brought to the College of
Education by local school districts in
increasing numbers. Manifold
requests for credit courses, advanced

- degree programs, non-credit activities
and curriculum materials have
been incrementally cvidenced.
Responsiveness on the part of the
College of Education has been
‘commensurate with its available
human and financial resources. ..

B.s RATIONALE
The Career Education Council
views career education as a means of

o

mobilizing concerned educators,
communities and students in
addressing some of the contemporary
sroblems of thereducational system.
I'here have been numerous diagnoses
of the problems facing American
public schools today, but most of
themn can be summarized in terms of
four crises to which the schools must
respond.

“First is the crisis o] relevance. It
is apparent that high schools
particularly those in the urban areas —
are not capturing either the attention
or the interest of many students.
Absenteeism is very high. Students
seem to be passed along without
regard to accomplishment. Boredom
and lack of purpose is young lives are
revealed in many ways. Obviously,
schools are not responsible for all
the problems of youth. Just as
obviously, schools cannot replace all
other so¢fal agencies that need to
deal wifh these problems. But
neither can schools avoid their
responsibilities for helping students
cope with today's problems of living
and djusting. Standardized and
routinized school curricula and
dctivities stand in sharp contrast to
the reality that surrounds young
people in their communities. The two
worlds of youth — one inside school
and the other outside it — may appear
irreconcilable, but they must be
bridged for the disaffected youth who
actually may make up the majority
of high school students.

Second is the crisis of the huinan
andl social problems facing youth as
they grow to maturily in-a complex,
technological society. Mass society. has
become excessively blireaucratized,
and voung people, especially, feel like
pawns at the mercy of forces beyond
their control. Identity problems and
the search for fulfillment are
uppermost in their minds. Of what
interest is the study of the great
literature when graduation from high
school means entering a life-career
on welfare? When the environment
and the land are being increasingly
contaminated? When inflated prices
are eroding the standard of living for

Ic T
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the already economically deprived?
When the availability of most prized
jobs is decreasing while the costs for

_ necessary training are too high for the
poor? Whether this picture is entirely
accugate, it is the one perceived by
thos®striving to find their places and
to cope with their present and future
existence,

Third is the crisis of values and
aspirations. Studies of the youth
culture of the 1960’s and 1970’s while
more numerous and better
disseminated than earlier studies,
have not been entirely adequate.
The best analyses show that youth

. are influenced by the current

: material culture as long as_they can
: find the means to take part in it.

; But they are not the iconoclasts they
are sometimes pictured to be. They
appear to he searching less for new
vilues and more for ways to bridge
the gap between awpiring to and
achieving their life roles.

Fourth is the erises of yecognizing
human diversities. The dream of the
American melting pot was never
fully realized. For various reasons,
ethnic and other groups formed
enclaves within the broader society
and sought to maintain their .
individuality — some by enforced
isolation from the “mainstream’” and
others by a desire to maintain their
cultural uniquesness. But the schools,
as well as otherinstruments of society,
became part of a futile attempt at
homogenization. The resulting
homogenized school curriculum is a

/7~ product of standardized textbooks,
courses of study, instructional
rocedures, and structural
haracteristics. Diverse cognitive
styles are rarely accommodated.
Differing.aspir;n{ons are generally
8 ignored. Studengs are considered to
share the same characteristics, and, in
the better scl{ool systems, those who
diverge too greatly receive special
education to remedy seeming
inadequacies for coping with normal
learning situations.
In spite of more than a century’s
efforts at individualization and
vocational education, there has
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actually been little departure from
mass procedures in the school’s
traditional framework. So
homogenizatiofi has failed, and now
the greatest challenge to the
contemporary school is to find ways
to deal effectively with human
diversities; to deal with the whole

range of human 1s and
capabilities; arﬁ;‘ﬁﬂld a

meaningful educational program ‘
encompassing all of the psychological,
cultural, sociological and value
differences that characterize youth

in school populations.”

*Goldhammer ,Gardner, Heilman, Libby Mokman
and Rietfors; Experience-Based Carcer Education:
A Destription of Four Pilot Programs Financed
‘Through* the National Institute of Education;

National Institute of Education, Contract No. NIE
(.-74-0085; January 15, 1975.

C. GENERALIZATIONS ABoUT CAREER
EpucATiON

The Career Education Council
believes that oné potentially effective
response to the crises in education is -
career education. However, there are
numerous interpretations of the
concept and concomittantly, as many
types of programs beirig developed.

Current career education
definitions and programs range acrogs
the spectrum from strong vocational
models which emphasize preparation
for specific jobs to more complex

dels which emphasize the total
*citation of the individual. The
atter models speak to the need to
focus on the lite activities of the
individual and b construct and
implement programsswhich are built
on life roles and the relationships
which exist within and between these
roles. The College of Education
definition identifies occupation,
civic, family and avocation as life
roles. Paramount with the life roles
focus is the need to address the
personal interests and needs of the
student, to capitalize on the resources
of the total community in providing
learner experiences, and t6 provide
for increased interaction between
students, teachers, parents and the
Commumty.

The Career Education Council

QY
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believes that the degree in which
present educational institutions relate
to providing this fodi in this cohtext
is the degree to which that Yrogrum
is ecareer education oriented.

Further generalizations about
career education are listed as follows:
Career education focuses on people
(self and others), not on traditional
subject matter content. Subject matter
becomes a means rather than an end.

Career education places the indivitlual
at the center of the program and
assists them, through a developmental
process, in (l('\((-l()plgg knowledge
and skills relating to their interests,
aspirations and aptitudes.

Career education uses the life roles
(occupational, family, citizen and
avodational) as its primary organize
and relates the interdepentlence and
interrelationships of each role.

Goal wdentification and role
ortgnhtation is an effective motivator,
for thy learner and provides teachers
with apropriate information for
making\instruction more neaningful,
Career education contimtally focuses
toward the present and future life
careers of the learner.

The development ol instructional
content and teaching-learning
strategies should be a cooperative
endeavor between the learner, teacher
and community members.

The total educational program will
‘be vo intervelated that the three-track
systemn (general-vocational-academicy
cannot occur, and the system will
provide for casv access to alternate
routes as goals change.

Teachery widl work together on an
interdisciplinary basis for the common
goals of individual learners. Subject
matter departments will become
modified toward the life carcers.

lLearning experiences which oceur
outside the dassroom will increase to
provide oportunities for students to
develop skills necessary for making
the transition from schooling to the
community.
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Career education assists the individual
in becoming aware of the
relationships betwedn his/her
potentialities, aspirations and values.

Career education assists the individual
in developing a sense of his/her own
worth, purpose, and direction in fife.

Career education assists the individual
in becoming a part of rather than
a part from the society.

Career education helps culturally
diverse populations find the roles
which they can perform to maximize
both their capabilities and contribute
to the well-being ot the total society. .

Career education helps to relieve the
human disaffection which results
from failure to find one’s rightful
place in the structure of things.

Careey education enables the
individual to become fully capacitated
to pertorm all of his[])cr life roles
more cffectively.

Career education prepares individuals
with the skills needed for achieving
ccofiomic independence.

D). CarrrR Epucation DIRECTIONS

OF the numerous career education
maodels, which are being advocated
throgigltout the country, we as .
Michigan State University faculty will
be asked to respond mainly to the
programs being developéd within the
State of Michigan with input from
Department of Education personnel,
public school teachers and
administrators, representatives of
higher education and members of
the business-indusirial community.

As $(pw\\cnlly conceived in the
State carcer education involves o
components; career development and
carecr preparation. Gareer
preparation consists of the ongoing "&
program which provides basic skiﬂ/
development lhrough the existing
curriculum. Career development, on
the other hand, is instruction which
provides knowledge and skills which
enable an individual to establish and
plan for life-career roles. ft is ¢
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concerned with planning and decision
making based upon a realistic

wareness of one’s own capabilities
and limitations and their relationship
to restrictions and opportunities
which exist in the larger environment.

As indicated in Figure 1, career
g‘eparation and career development,

r from being at odds, are iﬁ
complimentary thrusts which mesh
and interact in an integrated program
of career education. However,
advocates of this model indicate that
most effort should be directed toward
career development ag this component
is not systematically fiddressed in

our schgpls.

The xfeer developynent component
of career education identifies four
conceptually distinct but interrelated
areas: Self Awareness and
Exploration, Decision Making and
Planning, and Placement or Goal
Implementation. Each of these
components represents needs and
opportunities which manifest
themselves throughout the
individual’s career.

l%he Self Awareness and

Exploration area focuses on helping
individuals understand and accept
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themselves and others, lmi viduals
learn techniques for beco
of, analyzing and appraisjpg their
interests, aspirations, aptjtudes,
abilities and values in tg s of
various life-career options| They begin
to recognize the interactiye
relationship between thefpselves and
their environment in wayy which
facilitate self-direction afd self-
improvement. The outcofne of this
component is an increasing utilization
of self-knowledge in life-¢areer
planning and personal relationships
and the acceptance of regponsibility
for one’s own behavior.

3

ing aware

The Career Awareness:
Exploration area focuses ¢

and occupation. Individugls begin
to understand the structuge and
dimensions — psychological,
sociological and economic % of these
roles in the context of sogjal and
technological change in the large
environment. The outcom¢ of this
component is an understarling of
the reciprocal influence of }specific
activities and an ability to analyze
life-style preferences. ‘




. The Decision Making and Planning..

area emphasizes the importance of .

decision making and planning in
life-career selection and focuses on the
development and use of specific
knowledge, skills and techniques
which facilitate these processes.
Individuals learn that they can
influence their destinies through the
use of decision making and planning
and that they must accept
réesponsibility for their decisions and
plaris. The outcome of this
component is an ability to anticipate
and analyze future conditions an
to select among alternatives which
will lead to desired life career
outcomes. .

-

The Placement or Goal
Implementation area focuses on
knowledge and skills which will help
individuals implement and realize
their life-career goals. Individuals
learn to identify and use their
resources to acquire prerequisite
knowledge and skills; and to assess,
adjust and maintain their progress
toward desired goals. The outcome gf
this componerit is a commitment to -3,
life-career plans and goals through the
pursuit of goal-drjented behavior.

'E. WHnaTt Must THE CoLLEGE Do

This paffe_( has reviewed the
background.glcareer education in the
College of Education and has '
presented four. crises to which the
Council believes the public schools,
colleges, universities and the
community must fgspond. We have
discussed career education in terms
of basic generalizations, a definition,
and one model among many. It is
apparent that public schools are
meeting the mandate to develop
career education programs in many
different ways; some superficially,
some comprehensively.

As the College of Education, certain
aggressive steps must be taken in

" order to assure that our clientele will
have knowledge and skills upon
graduation so that they can function
effectively in schools moving toward
a career orientation. Action must be
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taken, to insure that the resources

of our faculty are adequate to meet
the demand expressed by the public
schools whom we also serve. The
following statements and questions
are appropriate at this time and
under these circumstances. .

I. The College must develop *

re-service preparation programs .

in which prospective teachers
and administrators will be able
to effectively implement
appropriate career education
concepts into their instruction.

1. Should there be new courses in
career education? Should they be
required or optional?

2. Should present courses be infuced
with career education concepts?

3. Are there other alternatives?

II. The College must develop

- in-service programs which are
readily available to teachers
and administrators and their
local districts.

1. Should career education be infused
in existing cours

2. Should new cou& be™dednloped ?

3. Should career education be a
program emphasis and/or a
cognate and/or minor in
graduate programs?

4. Should thefe be a graduate degree
at the Masters or Ph.D. level
in career education?

5. What other alternatives are there
-to deliver in-service to teachers
and local schools?

II1. The College must develop a
leadership, development program
for local school personnel who
will be responsible for installing,
coordinating and evaluating
career education programs.

1. How do we assist school
administrative units in planning
and implementing career
education?

2. How do we prepare new leadership
people assigned career education
programs?

IV. The College should develop
and/or evaluate materials for
career education.

1. Should the college develop a™
curriculum resource center?
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2. How should it operate: should it
be integrated into existing
departments or be in the

Instructional Resource Center™___-

3. How can the college provide
curriculum evaluation services of

soft and hardware to local schools?

The College must conduct

appropriate research activities
which will provide new
knowledge about career
education, curriculum :
development and personnel

‘preparation.

L)
1. Should the college conduct or
support bagic research in career

’ education?

and evaluation services to local
schools, i.e. planning, programs,
personnel, etc.?

What Faculty and Faculty Groups
Can Do:

JAruitoxt provided by ERic

1. Schedule department meeting on
+career education for information

and consideration of departmental

'

Should the college provide recearch

5.

-0 N O

<

involvement P career education.
. Assign staff to teach components

of career education.

. Assign staff to serve on inter-

department efforts in career
education.

. Decide on how career education

can affect their department
cognates, courses, gradual%/_
rograms. .
erve as representatives on Council
and project groups.

What the Individual Can Do:
1.
2.

Be informed, by reading,
vigitations, etc.

Examine what he/she is teaching
and how carger education can
be infused. b

. Create new materials.

. Participate in staff developpient
activities{
Teach courses on-campus and

off-campus.

. Conduct research, develop

evaluation models.

. Assess other models.
. Assist schools in planning and

implementing career education.
Serve as a special consultant and
resource *person.

-%
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Federal, State and Local
Responsibilities in
Career Education

Robert Weishan
Michigan State Department Of Education

" Overview: The Issve

I want to review the history of
federal, state and local responsibilities
in career education because 1 believe
that a significant change has taken
place since 1973. I further believe
that this change creates an important
challenge to university based teacher
education. In short, I think that
you, as teacher educators are faced
with an important choice which will
affect your future professional lives
and the future of your universities.

I would not presume to suggest that
this choice will determine whether
Or Not Yyou Or your university survives,
but rather 1 am suggesting that a
critical junction has been reached.
Your actiohs now will determine the
role that teacher educators will play
in shaping Amercan education during
the coming decade.

& .

Background: The Federal Role

When career education started out,
it followed a developmental pattern
that has emerged in American
Education during the post-war years.
The developmental pattern to which
I refer had grown slowly during the -
fifties and then skyrocketed to
unheard of proportions during the
late sixties. This particular pattern of
educational development placed the
federal government into the role of
princiﬁal educational innovator
and chief school change agent.
Consequently when careet education
first emerged as a concept it was
publicly articulated at the very top
of the federal educational
bureaucracy. The .call to arms
orginated in Washington. The
career education movement emerged
.as a loosely defined jdea which was

ERIC
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leaders in education —- both those
officials inside the Office of
Education and the traditionah
leadership from outside of the
vernment (most of whom worked
in Universities or National Research
and Development Centers). .
Numerous articles were written by
these national leaders and published

vigorously pubalicized by national

.in the professional journals. Textbook

publishers carefully investigated the
market potential for career education,
while the federal government poured
substantial amounts of money into
large scale research and development
efforts.

The modus operandi of career
education development was the pilot
project. Pilot projects sprang up in
numerous local school districts.
Fueled by federal dollars and sparked
by the entrepreneur instincts o?
aggressive grantsmen these pilot
efforts sought to operationally define
career education. In the midst of
these pilot projects, the federal
government sponsored four national
models — school based, community
based, residential based, and employer
based. These latter endeavors
presumably were expected to produce
mountains of consumable career
education hardware (books, lessons,
implementation. models, films) while
simultaneously providing 4 certain
degree of classical research discipline
to the career education movement.

*This flury of activity created a great

national debate about career

education but did little to affect the
mainstream of American public
education. As long as the federal

officials talked optimistically about

career education-.and were willing’ \
to put federal dollars behind it, those
risk takers in the education business
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were willing to hop on the career
education band wagon. In this |
atmosphere of vague exg:rimema’(ion,
the Career Education Movement;
took on the many characteristics of
the political climate which had
initiated it. There was much Madison
avenue promotion and a little genuine
experimentation. ‘The results of all
these experiments were fragmented
and scattered throughout the myriad
of [pgot projects. With no clear-cut
definition or goals, the project
evaluations were little more than
historical records. Since no one had
bothered to define career education,
everyone defined it in any manner
that suited the perceived conditions
of the moment.

The States’ Role .

Departments of Public Instruction

L4

change was manned by a small group
of local educators who were made
available for career education because
the local educational agencies had
received a special project grant to

finance this innovation effort.

Tradition

‘This period™f the career education
movement was eharacterized by:

1. Widely diverse interpretations as
to what constituted career education.
There were no specific definitions
and even within a single career
education project one could find
individuals who would differ as to
how much career education was aimed
at work orientation versus life

B orientation.

and State Legislatures played a “wait

and see” role. They were gate
keepers. They helped to identify
eager local school districts to
participate in federally funded career
education pilot projects. Occasionally,
depending on how the local
educational hierarchy felt about
career education, the state agencies
would divert other federal funds -
traditionaly provided for research
and demonstration in Vocational
Education and over which the stajes
had discretionary authority, into
additional career education pilot
project sites.

,

The Locals’ Role

For the vast majority of local school
districts, career eJucation remained
something that administrators read
about in the Phi Delta Kappan while
teachers and counselors discussed its
pros and cons in the faculty lounge.
Only the few selected local districts

. which happened to be the recipients

of the special career education project
ants were directly affected. Even
in these local educational agencies,

not more than a handful of teachers

and classrooms were involved in
career educguon. This vanguard of

a
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2. A project mode for development,
i.e. career was something experimental
which involved only a fraction of
any local school district’s faculty,
students and classrooms. Career
education was an activity that was
carried on apart from the mainstream
of public education, i.e. an alternate
to the traditional school curriculum
as opposed to a substitute for
traditional education.

3. A reliance on the recognized. The
federal career education initiative
ran out of gas. These were £he
consultants for the national models,
the writers of career education books,
the prescribers of career education
mocdels and me:ﬁods for the research
and development efforts.

Transition

Then about 1973, a major shift
occurred. The federal career
education initiative ran out of gas.
The amounts of federal funds
available for career education began
to dwindle. The national R&D
projects, once filled with such
promise, fajled to produce any clear-
cut formula for operationalizing
career education. Many peaple
thought that as the federal

government’s role diminished career
education would simply fade away

53




and that would be that. But carcer
education ironically had struck a
popular nerve. All the assumptions
about people’s felt needs for
cducational reform had indeed
awaKened grassroot support for career
education. ‘T'his local support for the
career educagion concept began to
kindle a rebirth in the career
education movement.

. Local districts took the initiative
and began to put pressure on state
agencies. State government was asked
‘to fill-in the gap created by the
federal government’s withdrawal. In
many states, Michigan, Florida,
Oregon, Louisiana and Arizona, state
leaders began to respond to these
local demands. State agencies are
now taking a leadership role in career
cducation. They are consolidating
and promoting cireer education
implementation. Several states have
enacted laws establishing career
eddcation as an integrated thrust
within education. Other states are
providing state funds to implement
carcer education. In these states, the
local districts are seriously
reexamining their priorities. Because
of the positive response of state
governments, @fay previously
uninvolved locil educational agencies
Aare now viewing carcer education

a5 4 new opportunity to regain public
confidence and community support.

The federal government in the
meantime has regrouped. The federal
government now plays a rgle of
indirect support. They suphly funds
through the states and are helping
states and local educational agencies
do thewr thing in career education.
The Feds are like the good
grandfather. who helps but doesn’t
dominate. :

This new stage of career education
is characterized by:

I, A greater specification as to what
career education is and what it isn't.

2. The implementation of career
education as an across the board
integrated part of the total school
program instead of an adjunct

ol
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experiment.

3. ‘T'he heavy reliance on local
school digtrict expertise aided by
finandfal support from state
Departments of Education.

4. An emcrgency of state level
leadership to coordinate the
implementation of career gducation
across all districts within the state.

5. A turning away from the old
sources of career education leadership. .
No longer are the schools of education
at the universities nor-the federal
bureaucracy looked to by local
cducational agencies as being the
source of expertise and advice in
career education. In fact many local
educational agencies sec the teacher
educators as being out of touch or
disinterested with the realities they
face in implementing career
education.

The Challenge for Teacher Education

Because of this shift, several direct
consequences are likely to impact
teacher educators.

I. Teacher educators will find
themselves isolated from the new
career education movement. There
are often no well established lines
of communicgation between State
Departments of Education and the
teacher education institutions. This is
particularly true as these relationships
affect the people who are now
leading career education at the state
level.

2. T'here is a crexlibility gap on the
part of the teacher educators viyn-vlj;
local educational agencies. The loca
district people see the ivory tower
teacher educators as being out of
time with the new needs that are
foynd within local educational
agencies. The teacher educators once
looked to as prize consultants are
now seen by many local educational
agencies as representing a poor
investment for in-service dollars.

3.  There is a lower teacher




replacement rate. This puts & greater
emphasis on the in-service needs of

a state system relative to the pre-
service needs. Most teacher education
universities aren’t geared up to meet
the in-service needs of career
education. Too often universitie$
chose to ignore the in-service demands
as being too much trouble or not
their mission. These universities
forget that the pre-service changes
required for career education can only
be identified as field experience, i.e.
_in-service contact.

4. The local districts are convinced
they know best. If state legislat
are going to provide state funds
for career education personnel
development, logcal educational
agencies should be the recipients. The
local educational agencies are now
vigorously competing with universities
for dollars for both teacher training
and R&D as these relate to career
education. Some people have
proposed teacher centers run by local
educational agencies might replace
colleges of education or at least
provide an alternative methogd for
credentialling future teachers.
: FEN
_What Difference Does It Make
Anyway? ‘

The importance of these trends if
they go unchecked is:’

- 1. Teacher educators as responsible
rofessionals have the desire to

influence the future of their field —
' public schools. Most want to perceive
themselves as being where the action
is. Yet, today teacher educators are in
real danger of becoming strictly back
burner and irrelevant. Career
eduycation is going to be the
dothiinant thrust in American public
schools' during this decade and as
things stand .now, teacher-educators
will have very little influence over
how areer education develops. Not
since the colleges of educatjon
succeeded in replacing the county,
normal schools have universities been
in the unpleasant position of beihg
educational reactionaries watching

Q . : T
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passively from the sidelines while
local educational agencies and: State
Departments of Public Instruction
run the revolution.

2. The growth of locally rufi career
education in-service programs
eventually poses a thJeat to the
current monopoly of’ colleges -of
education on teacher re{)aration and
credentialling. Once t}ge ocal
educational agencies and the .teacher
associations discover that they know
more than the universities about what
a new teacher needs to know, then
they will want locally run geacher
centers financed with state revenue.
These teacher centers could rival or
replace teacher education colleges. At
the very least, they would compete
for the same limited state revenues
now exclusively diverted into colleges
of education. - :

8. State Departments of Education
will compare with colleges for limited
research and development dollars,

as cqlleges and universities appear
less able to handle the professional
development needs of American
education more people are going

to question the wisdom of financing
research in institutions so remofe to
the felt needs of schools.

4.  As teacher grads continue to
exceed job opening — as predicted
for rest of this decade and thé™next —
_prospective’ college students will tend
to choose only those universities that
can readily place their grads in jobs.
If career eclll)lcation becomes the.
%ﬁram and the delivery at the

letal school district level, then any

" new employee' will have to know
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career education to compete. If
certain colleges don’t modify their
pre-service in order to meet

these local educational agency
programmatic changes, then many
prospectiye teachérs (students) will
gravitate toward those few ,
enlightened institutions which offer
graduates a job in these hard times.
In an era of faculty retrenchment,
dropping student enrollments and
tight budgets, this consequence could
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spell disaster for some individuals
and some institutions,

Time to Act is Now

The future is still fluid. Certainly

many areas of the country will take
different courses than those that I
have outlined in this talk. The time
for choosing sides, however is now.
In Michigan, for example, we
in the State Department of Education
have consciously offered our teacher
- educators the opportunity to jein
the State Department of Education
and’ the 539 local school districts of
-our state in shaping career education
implementation. We have asked our
universities to join us in'a Career
Education Consortium. Through the
work of this consortium, teacher
educators are able to work difectly
with the local educational agencies as
these local schools struggle to initiate
career education. The ¢onsortium
helps the Michigan Department of
Education to test out and develop
newd(?rglr education teaching skills
which can then be immediately
implemented in the career education
in-service programs of our local

B
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educational agencies. The consortium
provides in-service programs to local
educational agencies on a fee for
service basis. The consortium has
helped the Michigan Department of
Education to develop and deliver
special packaged in-service programs
related to basic career education
implementation skills. These
experiences filter quickly ‘into the
preservice courses of our colleges of
education. Members of the consortium
have cadres of committed faculty
on each campus. These faculty
members not only supply the 5
manpower to conduct the activities
I have described but they act as
change agents within the university.
These career education cadre help to
promote the career education
concept throughout the whole of
Michigan Higher Education.

-It is not the only way, but it is _
one way to allow teacher educators
to remain at the cutting edge. If you
have been iced out of career

. education, now is the time to cut

back in. The consortium idea is one
vehicle which can be used to keep
teacher educators’in touch with career
education.




Career Education
In The Local Schools

Sylvia Anderson

3 =
Wedthorford public Schools
Weatherford, Texas

Project RACE, a federally funded

roject encompassing grades K-12,
1s in its second year of operation. }
work specifically with the high -
school, grades 9-12, in the Exploratory
and Employability Skills Component.
The Weatherford High School
student body is composed of 1,100
students, 200 of whom are seniors.
The teacher ratio is 75. -

» /.y"

Three staff members are actively-
engaged in Career Education in the
High School. They are as follows:

1. Director of Placement and
Follow-Up (on a 12 month contract)
His duties consist of: -

A. Finding part as well as full
time jobs for in and out of school
youth

B. Conducting a five-year follow-
up on seniors beginning with the
1972-78 school year '

C. Sponsoring Career ﬂ{\a];each
year. Seniors desiring permanent full
time employment are interviewed by
prospective employers.

" Problem: There are tiot enough
jobs in Weatherford, as many are
taken by Vocational Co-op programs.

% Career Counselor (on all 11
month contract) :

A. Conducts greup sessions in
high school classes (deals with values
clarification to a great extent)

B. Set up a Career Corner in
main school building where students
may freely browse and .utilize 2
variety of mayerials and media

C. Conduct all career testing for
high school . .

Problems: Too much of counselor’s
time is taken with scheduling, not
allowing adequate time to counsel
with students. Also the Career Corner

. curriculum guldes for the

4

has not been utilized to as great a
degree as he had anticipated.
Hopefully, it will grow in popularity
the 1975-76 school year. .

3. Exploration & Employability
Shills Teacher (on a 10 month
contract)

*The High School 18 not .presently writing
eachers, but-
hopefully we will be able to do so in the next
two years.

. A. Orders and previews materials
suitable for each course of study. A
list of available career materials is
given to each teacher at the beginning
of the school year

B. Aids teachers in curriculum
infusion. Assistance is given to
teachers in planning units to fit their
particular need. This year each of
the sophomore English teachers
has written a unit and successfully
completed it.

C. Secures resource speakers and

" plans study tours in conjunction with

curriculum work. The day following

“the tour, students evaluate study

tours on forms prepared by the career
Education office, in class. This ’

' instrument was devised to measure

the effectiveness of each tour.

D. Teaches a Mini Course on
Employability Skills enly to seniors
prior to Career Day on April 22, 1975.

" Covers one week time period.
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Students utilize the,'\f resumes on
Career Day.

E. Will participate in Tarrant
County Career Fair on April 22, 1975.
This is the first fair of its kind to be
held in the State of Texas. Seven
students who havé actively
participated in the Exploratory

. Program will give talks on their
. career observations.

-k




F. Publishes monthly newsletter
which is a compilation of career
activities of the teachers in the
Weatherford Independent School
District.

G. Exploratory Program
implemented for graduating seniors,.
At the first senior class meeting, 1
introduced the program, and
interested students picked up
applications and parental permission
sheets, When these two forms are
completed and returned to me, I
then proceed to set up an
appointment with a person employed
in their career interest field. Time of

observation may run from one hour

to a day. Students are allowed to
observe as many times as are
agreeable to their teachers and the
school administration. On the day
of observation or “shadowing
experience” the student takes a form
with him/her which must be signed
by the employer. On thiy form, the
student also indicates lfis reaction
¢ to this day. '
The programn has been a success
thus far, with approximately 60

ERIC
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- students participating. Hopefully,

|
|
before the school year ends, at least |
100 will have taken advantage of the |
program. Many contacts are made

with. the seniors to interest them in 1
the program other than just in the

class meeting. "

Problems

. Finding suitable time and place
for Mini Course. Teacher attitu(fe

is sometimes not the best, and some
have indicated there is no time in
their curriculum for such a course

as this to be taught.

2. Changing attitudes toward
career education, )

3. Need more time for selling
Career Education at beginning of
year.

In conclusion, a slide presentagion
depicting senior high school student
Kathy Pickering on her day of
observation at the Carter Blood
Center, Fort Worth, Texas was shown
as an example of the Exploratory
Program. ¢




Career Education
In The Local Schools

.
Mary Murrell {E?Qr aka
Weatherford Public Schoal’
Woatherford, Texas

Weatherford is located in the
Dallas-Fort Worth Metroplex and
approximately 509, of its working
population commutes to jobs outside
of the city and county. The
population of Weatherford is
aproximately 12,000. The county
contains lityle, if any, industry and is
basically agrarian — fruit farms,
dairies, ranchi@.

‘The Weatherford Independent
School District consists of four -
elementun{ schools, 'one middle
school and one high school. The
student population is approximately
$,720. ‘T'here are a total of 228
professional staff members.

Career Education began in
Weatherford in September of 4971

*with a pilot project sponsored by the

Texas Education Agency. In 1972,

a county wide program was begun. In
1978, Project RACE (Researched
Activities in Career Education) got
its start under the funding of the
United States Office of Education.
This funding is to be renewed yearly
for three consecutiye years. Career
Education personnel includes a
project director, a placement and
follow-up officer, an exploratory and
effiployability skills teacher for grades
nine through twelve, a high school
counselor, two investigation teachers
for the eighth grade, an elementary
awareness coorg{nator for grades
Kindergarten through five, and an
awarenes coordinator for grades
Kindergarten through seven.

Creating an awareness of self and
the working world is the first of three
steps in Career Education programs.
‘T'he other steps are investigation and
.exploration. As awareness coordinator
for grades Kindergarten through
seven, it is my responsibility to

R
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provide Career Education services to
the teachers of our four elementary
schools and grades six and seven at
the middle school. I work directly
with the teachers to provide them
with the support, materials and ideas
necessary to achieve the goals set
forth in the Project RACE proposal.
These goals include helping students
develop positive self intages and
realistic attitudes toward personal
aptitudes, skills, interests, and
personality traits; helping students
understand the relationship which
exists between education and career
opportunities; and helping students
understand both the working world
and their attitudes toward it.

. These objectives are being achieved
through a developmental program
based on a series of twenty-two
concepts graduated according to
difficulty. These are introduced at
various grade levels and are
continually reinforced.

Last summer a team of fourteen
Weatherford Independent School
District teachers developed a set of
Career Education Curriculum Guides
designed to implement these concepts
into regular classroom activities.

“These guides are being field tested

by Weatherford Indegendem School
District and Parker County teachers
this school year. During the summer
of 1975, the guides will be revised
and reprinted. One set of these guides
is available for your examination.
The guides encourage that Career
Education not becgme an added
course, but that it be used in every
art of the existing curriculum to
Kelp make learning experiences more
meaningful and relevant. This has
been one of the most difficult
obstacles to overcome in our project.

1
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Many teachers want to make Career
Education a separgte subject. Many
do not realize that the majority
of these concepts and activities are
not really new but are actually things
tha@ they, as innovative teachers, have
been wsing regularly in their
classrooms. The only difference is
a slight sBitt of emphadds and a great
deal of encouragement and help.
These same teachers vary in their
acceptance ot a Career Education
coordinator. Weatherford does not
have supervisory personnel or
coordinaors. Many teachers resent mny
wobility and lack of student
responsibility. Many do not rcnikxc
that these jobs have, their own
problems and responsibilities.
/Some have been slow to see the worth
or need of Carcer Education
implementation-as well as to realize
how much of it they are presently
using, Those who have tried it have
been sincerely satisfied with the .

- () eq -
results in. their classroom. Those who-

have used my services have found
that it is quife convenient to have
someone to make plans and do the
“leg work™ for them.

Because of onr funding, ‘it has been
possible to acquire a large variety of
materials such as filmstnips, tapes,
hooks, pamplhlets, simulation games
and other commercially prclmre(l
items. Many of these have been
purchased for each school. Other
items are in a centrally located place
and may be checked out by individual
teachers. Each school is being
encouraged to create a Career
Education corner in its library for
use by both students and teachers.

. Many igglividual teachers have used
& their ingenuity to make Career
Education learning centers within
their own classrdbn. T'hey nse
puzzles, games, filmstrips, books,
tapes, puppets, and any otlfer
materials acceptable to their specific
grade level. Students enjoy reading
carcer books, listening to tapes and
viewing filmstrips on their own. They
find the Career Education materials
interesting and will use them if given
the opportunity.

>
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Parent and community involvement
are also popular methods of approach. |
Some teachers invite parents to come |
to their child’s classroom to tell what ‘
they do. They are encouraged to |
bring tools of their trade and to dress
tas they would on their job. No one l
is excluded. Many excellent talks
hage been given and discussions |
initiated- by everyone from lawyers
to homemakers. Other parents become
involved through projects which
require parental assistance. A great
amonnt of student pride and
motivation has been generated by
these activities.
Coininitinity igvolvement has been
achieved lhr()llg;l requests tor their
assistance in helping students learn
abont spedific ocenpations in our
immediate area. Some of these people
come to the schools to make
presentations in classrooms or to talk
with students individually. Others
take students through their places
of bisiness and explain what is
happening. Both parental and
community support and involvement
are necessary to the success of the
pr()gr;un. !
These people are extremely anxious
to help and really become involved.
Only one time in two vears have 1
been turned down by anvone.
Usually, if they cannot provide the
types of activities desired or comply
with requests, they will snggest
alternmatives. They are always |
interested in doing what will be most
meaningiul ant! beneficial for the
students. ‘Their aid in planning is

LT

extremely helpful because I often
L

am not fully aware or sufficiently
knowledgeable to make the most
meaningtul or realistic plans.

The eithth grade Occupational
Orientation class is an investigation
program taught in a regular classroom
by two teachers for ninety minutes
a day during one quarter. 'T'he length
of the class period is essential to
provide sufficient time for successful
study tours. It also provides time for
pro and post learning experiences for
speakers and films. There are other
advantages and of course




ERI!

R A v Provided by R

”

disadvantages to thcglength of time.
The classrcom contains its own
resgurce library and media” -
equipment. It is not large enough to
provide space for many desirable
ivities. Sometimes, student numbers
become too large.

‘This course included seventeen
units of study. First an introductory
unit of self awareness is taught.
Because of the importance of this
unit more time is spent on it than on
other areas. During this unit students
complete personality and interest
inventories; skill, aptitude and ability
surveys; preference tests; Znd other
questionnaires. Following the
awareness unit, the fifteen career
fields created by USOE are covered
individually. A broad coverage is
given each field, but each student is
given an oportunity to make indepth
studies in areas of specific interest.

One of the biggest problems in
achieving cooperation and
implementation seems to be that of
communication. Adequate

" communication between

administration, teachers and Career
.Education personnel cannot be
achieved without frequent meetings
in small groups. Grade level meetings
seem to be the most successful method
of maintaining communication with
teachers. When teachers understand
exactly why they have been asked to
do something and how it needs to be
done, they are usually very
cooperative. It is often thought that
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administrators are not essential

to the planning and implementing of
Career Education activities within
their school systems. After signing the
necessary papers, it is only necessary
for them to observe the results.
Success will not occur unless
administrators are actively involved
in planning, training an
implementing. Their active support
is a necessity.

Another problem is change. Most
teachers have not had the benefit of
sufficient training in the methods and
uses of modern Career Education .
practices. Until they have had this
training and become comfortable with
these Career Education methods,
it is much easier for them to omit
these ideas and concepts for everyday
activities than it is to use them.
Adequate teacher training is a must
for our future success in Career
Education.

Cageer Education is not teaching
difffi:nt things; it is teaching
differently. Every teacher of every
subject in every school can relate
school and its subject matter to life
and one’s future.

Career Education is a new, relevant
approach to the old routine of
teaching. It is a process by which
children learn to understand
themselves, to face tasks with
confidence, and begin to understand
the meaning and responsibility of the
World of Work.

b1




Implementing Career
Education In The Des Moines
Community Schools

Richard Gabriel
Avon Crawford

Des Moines Public Sghools
Des Moines, lowa

Approximately four (4) to six (6)
years ago the students, their parents
and employers in the Des Moines
school district expressed a concern

that the educational curriculum in ~

“the Des Moines school should more

adequately prepare students for
their role in society, specifically as it.
relates to the students’ career choice.
In 1971 a general advisory
committee far career education was
established and in their first report
to the Board of Education in June
1972 they defined career education.
The Board adopted the following
definition of career education.
“Career education is a curriculum

‘designed to give every youngster a

genuine choice, as well as the
intellectual and occupational skills
necessary to back it up. Career
education is not merely a substitute
for “Vocational Education™, or

_ "General Education,” or “College-

Preparatory Education.” Rather, it is
a blending of all three into an
entirely new curriculum. ”
fundamental cept of career
education is that {l educatfonal
experiences—curriculum instruction,
and counseling—should be geared
to preparation for economic
independence, personal fulfillment,
and an appreciation for the dignity
of work.”

. For the past three (3) years the

Des Moines schools have been using
this definition for career education.
The career education model
developed by the USOE was adopted
along with the USOE's fifteen
occupativiial clusters. It was decided
that the fifteen occupational clusters
would provide a basis for the
articulation of career education ifi;’
grades K-12. A master plan was

Aruitoxt provided by Eic:

developed for implementing a
comprehensive prografn of career
education. District wide that would
involve approximately seven (7) years
of planning and implemenXation.
Career education in the Des Moines
district got under way in 1972-73
with a pilot program in nine (9)
elementary schools. After one year

of operation teachers from these nine.

schools developed a career education
handbook for elementary sehools and
planned a workshop for teachers from
nineteen (19) additional elementary
schools that volunteered to become
involved in career education during
the 1973-74 school year.

In the spring of 1973 the Des
Moines schools submitted a proposal
to the USOE for Part D funds from
the 1968 Vocational Education Act to
more adequately fund career
education in Des Moines. The
proposal was approved thus allowing
the schools to plan gnd implement
car¢er education district wide in
three (3) years.

" During 1974-75 fifteen (15)
additional elementary schools
volunteered to implement career
education in their building. The
remaining elementary schools will
become involved in career education
during 1975-76.

The three goals of career education
at the elefnentary level are Career
Awareness, Self-Awareness and
Awareness of Others. The Career
Awareness phase explores the many
varied careers that can be found
within each of the USOE 15
occupational clusters.

Self-Awareness focuses on
developing positive feelings about
themselves. Students explore their
physical traits, interests, abilities and




aptitudes. They learn how to handle

emotions such as anger and
frustration. Lach child is valued for
hiﬁher own uniqueness.

wareness of others helps children
to find out how they can best relate
to other people and to society in
general. ‘The interdependency of
workers iS‘fgmphaﬁsized as well as
personal rzelauonships. ]

Career education is infused into
the curriculum and is not treated as
a separate subject.

Implementary involves the use of
community resource people. Parents
as well as people Avolved in
businesses un(f industries visit
classrooms to discuss their careers.

Field trips are used to gain a better
understanding of all careers that are
involved in an enterprise. In the

- past, students were interested in |

viewing the production of a-product
such as a quart of milk. With career

' education students now are aware of
the many careers that are involved in
producing a quart of milk.

Careers are also studied by using
simulation games and puzzles. An
assembly line irr a classroom to
manufacture a product to be sold,
acquaints students with a variety of
careers in industry and business.- The
writing and producing of class plays,
aids in the understanding of careers
that have been studied.

Careers are not introduced as being
either male or female. Instead careers
are studies in relationship to a
child’s physical and mental abilities
as well as interests.

Our pre-service activities include
a 3 day workshop for new schools
entering the project each fall, with
one from each grade level, and the
principal attending the workshop.
They develop a plan to inform the
total building staff of the career
education goals and implementation
procedures.

In-service activities include
individual building workshops held
on’a request basis throughout the
school year. Special sessions on career
education are planned for district

.
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in-service days.

Teacher made classroom games and
activities for Self-Awarenes
Career Awareness are desi
developed during staff dg¥elopment
courses.

“These games and activ qgrz;are
then shared with teachers tiroughout
the district. Efforts are being made
to work with Drake University in
establishing in-service and pre-service
activities in career education.

Business Education Alliances are
formed between interested elementary
schools ane businesses. A school and
a business are teamed up to work
together in any way that is beneficial
to each. :

"

~

Career education at the junior high
level has been planned and '
implemented on the broad philosophy
of the middle school. Various subject
area junior high teachers during the
summer of 1973 developed curriculum
materials in six (6) occupational .
clusters with teachers developing
materials in four (4) additional
clusters during the summer$£1974.

1973
Cammunicatian and Media
Enviranment . ¢
Haspitality and Recreatian
Markefing and Distributian
Public Service -
Transpartatian

1974
Business and Office
Fino Arts and Humanitios
Cansumor and Hame Ecanamics
Health

Nine schools volunteered to field
test a minimum of four (4)
occupational clusters based on the
interests of their students for the
1974-75 schqol year. The materials
field tested ‘this past school year will
be revised during the summer of
1975. Another goal of career
education at the junior high level
besides Career Exploration is
assisting students to recognize the
need for sgme type of valve system
plus the need for establishing both |
short and long range goals.
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Work experience programs for
students that can best profit from
this type of career experience is -
available for students in three (3)
junior highs. Some work experience
is also obtained by the student
through their voluntarily signing #p .
for a program called Rent-a-Kid. In
this program home owners may call -
the Career Placement Center for
student assistance in mowing lawns,
painting fences etc.

Career Information Centers are
also planned and implemented at the
junior high level. These centers
house career information for students
to utilize on their own and by
assigmment for various subject area .,
teachers,

. Busines education alliance
"rrograms are also active at the junior
iigh level with the businesses and
schools developing unique edycational
activities for students in carder
education, basic skills, community
service and adult education programs
including career supplemental and
recreation activities. "

Because of heavy community
involvement with career education
at the junior high level various .
community and business drganizations
have assisted in implementing career
education at this level. This assistance
ranges from helping schools in
scheduling field trips. and resource
speakers, donating equipment and
materials, to special events such as a
state wide Career Day in Des Moines
called “Career Expo.™

<
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Senior High

At the senior high level the initial
plannjng for career education has
taken place.in two senior highs
during the 1974-75 school year.
During the summer of 1975
curriculum materials will be
developed by several teachers from
these schools on an inter-department
and interdisciplinary approach. These
materials will also be developed on a
scope and sequence basis in sub-
clusters of the fifteen occupational
clusters based on the interests of the

RE - ea
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students in these two schools.

New vocational and career
education programs have been
implemented in Des Moines in the
following areas:

1. Practical Nursing
2. Agri-Busin®s . .
37 High School Executive ImemSh:f;A

Ky |

o

suidelines Yor developing and

operating vocational youth

organizatigns were written by advisors

from the various youth organizations

active in Des Moines during the

summer of 1974. It is planned that o
these guidelines will assist vocational
teachers in becoming more active in .

the development and operation of

youth organizations.

Career Information Centers have
also been established at the high
school level with an expansion of the Py
objectives found at the junior high -
centers. L

The Business Education Alliance
Program is active in several of the
Des Moines High Scheols with the
same basic overall objectives that are «
found ut the elementary and junior
high levels.

Career Placement of a full and
part-time nature plays an important
part for senior high students leaving
or graduating from high school.
The placement activities are available
for those students desiring assistance .
in locating employment, continuing
their education, or entering the
armed services. '

Challenging exams have and are
continuing to be developed in various

“career educational programs by

instructors from the Des Moines
Community College and the Des
Moines schools. These exams if passed
by the Des Moines students would
afiow‘ them the followihg options if
they choose to continue their
education. !

1. Conrplete their post secondary
program early

2. Take a higher course load
at the community college and wotk
if needed

3. Take additional electives and
possibly complete both the Associate




of Applied Arts zm(‘aso(tiate of
Applied Science degrees.

Summary /

In summary the following strengths
appear to have a positive effect on=
the growth and implementation “of
career education in the Des Moines
schools:

e A very active General Advisory

f(.;ommittee for career education

e “T'he broad comprehensive
¢ .approach to the development and
implementation of career education.

¢ The diversity of involvement of

the total community with career
education. :

¢ The curriculum rr%tenak and
in-service activities being planned"k
devetoped and impleménted by Des
Moines teachers.

(]
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e The involvement of thesyarious
subjeet area supervisors in jhe
Central Office in the planning and
implementation of career edu(auon

K-12.

e The . utilization.of the cluster
concept which allows the schools a
basis for art%\ldting career education
at the variou levels, elementary,
junior high and senior high as well
as within each building.

h

We apologize that in the time
allotted for this presentation it is
difficult to fully relate to you the
many facets and activities of career .
education in Des Moines. We have
attemgted to .identify several broad
areas but we also have several specific
programs and activities at all levels
that because of time we are unable to
share with you.

Isyou would like additional
information, please feel free to
contact us. Thank you.

-
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Career Education

In Montgomery County
Paul J. Manchak

Montgomery County Public School
Rockford, Maryland

Traditionally viewed by many as
a comfortably vague concept good
for somebedy else, career education
is shaking that image with strong
endorseinent by the federal
government and suprort from
numerous educationa grotgps,
agencies, and organizations; In
Montgomery County it has developed
infjo a plan of action that before
long will permea(e the entire K-12
curriculum. Cakeer education is a
coordinated program effort to help
studengs learn about themselves,
about work in society and how to
use this knowledge to ultimately
make decisions about careers that
will be personally satisfying and
benefit society.

‘I'here are three major reasons for
having career education in the
Montgomery County Schools:

¢ To help all students learn about
their interests, abilities, values, and
aspirations

® To help all students 'become aware
of and appreciate the various
occupations' open (o them

® To provide students opportunities
to investigate those occupations in
which they have an interest and
provide information, experiences,
guidance to help students select
courses that mlf repard them for
J)loyment additional training
Jor additiohal education after
graduauﬁn

What's this mean for students and
teachers? s

In general, it means that career
awareness, orientation, explorauon
specnahzauon and preparation is
being worked into the regular
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curriculum in the following manner:
Grades K-6 emphasize career
awareness and orientation through
‘use of resource persons, field trips,
and various classroom activities. The
idea ‘is for students’to become
familiar with sights and sounds of
the working world, to recognize how
ditterent occupations contribute to
the economy, to learn Row people
are dependent on each other in our
society, to develop standards of
excellence, dnd to learn the pleasure
of good workmanship. A re-design of
the entire elementary curriculum
will incorporate career education
as one of its basic elements.

Grade 79 stress career orientation

and exploration, using school and
community facilities as laboratories

« for learning more about the structure

of business, industry,{and the
professions. Teachers {n different
subJe(t ageas hSLK)StU( ents explore
the “clust f becupations that
are related to the subjects they're
weaching. Each cluster includes the
more specific jobs that go together
to make up that particular Tield of
work. Students learn to think about
career decisions based on rational

. chdice rather than haphazard guess,
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and to choose among alternatives
on the basis of their own values,
interests, aptitudes, and capabilities.
Grade 10-12 concentrate on career
exploration and specialization, with
students selecting a specific cluster
of courses to delve into more
thoroughly. For example a ninth
grader choosing thg cluster on
exploring business careers, takes
a series of units in typing, data’
processing, basic accounting, etc.,
before deciding to specialize in one
area in the tenth through twelfth
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grades. ‘This benefits all students—
those who will seck a job right
after high school, those who will
pursue specialized training and
those who will go on o college.
Eight occupational clusters now
exist or are being developed within
the business education category, six
in cooperative education, three in

home economics, and 24 in industrial

education.

H'zgh school students also elect
many semester or hour courses to
pursue particular vocational or
avocational interests without going
into a full career speciahization
program.

Career Intorination Centers
manned by career inforgation.
technicians urc\uQ[:‘v in nine of
MCPS's 22 high schools and 7 high
schools have carcer education teacher
advisors representing  different
subject areas. ‘T'hese-teacher advisors
arrange intcrnships, serninars, andd
other opportunities for students to
explore career opportunities.

Since career development is one
of -the MCPS goals of education
there has been a conceryed effort
to involve all schools, kikdergarten
through twelfth grade. MOTETh:
100 eleméntary schools, all junior
high schools, and 12 high schools
currently have some aspect of career
education underway. “Bxtensive
in-service training of staff and
resource support to local schools
has been provided so that career
education will be implemented in
all MCPS schosls by 1980.

Fifteen lusters, or families of
occupations represént a full range
of career opportunities and will be
related to subject matter by teacher
wherever appropriate. In both
school and community, students learn
about occupational areas of interest
to them. Counselors, teachers, and~
career specialists help students apply
what they have learned “about
themselves as they study occupations,
matching interests, aptitudes, etc., to
careers. Additionally, students

specialization into the senior high
school where intern and on-the-job
experiences become available as
well as over 40 vocational or
specialized programs from which
[LC)’ can choose.

T'o support career education the
following has been accomplished:

Development of the foslowing
curriculum support materials:

e T'wo career education video tapes
and kihescopes

e Brochure--All You Wanted (o
Know About Careeg Education

e Newsletter Carcer Education Cues
and Kews

e Career Education Course Guides
in Health Occupations; Business
Education

e Special Materials in Foreign
Language—German, Spanish, and
French; Home Economics; and -
Industrial Fducation; Elementary
Social Studies Units

In-service training for:

e Flementary and junior high staft
through formal staff development
courses offered fall, spring, and

== sumimer

® ‘T'wo inservice workshop days for
all middle and junior high teams
consisting of administrator, counsclor,
libratian, and teachers

e Summer workshops for teams for
many high schools .

o Administrative and supervisory
staff in-service training

A projected date of 1980 has been
set for completion of the refocusing
of career e(ru("ation into subject
areas and the development of
curriculum in speciﬂ?ized clusters.

Emphasis this year has been on:

1. Formally surveying all
elementary schools to desermine
where they are in the career

_education effort and where thev need

+ continue career exploration and . (/ to ‘go td, meet objectives.




2. Providing for teachers, in
cooperation with the Department of
Media and Technology, an organized
display offlocal and commercaial
matenials that will support career
education in each subject area at
elementary and se(on({ary level.

3. "Monitoring all junior high and
seven senior high career education
programs through career education
steering committee. ’

1. Providing leadership and
coordination for in-service courses
in career education at the elementary
and secondary level.

5. Working with areas to carry
out local career education in-service
days (pending budget approval).

6. Continued development of

385
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curriculum materials ta; support
career education program '
implementation as projected in
six-year plan.

7. Disseminating jinformation to
community and gaining community
input from Citizen's Advisory
Committee for Career Education.

As a result of career education,
students will be able to make more
realistic career decisions. Through
career education, all students upon
graduation should be prepared for
one of three options:

e Immediate job placement
<3

o Additional vocational-technical or
apprenticeship training

o College




Career Education
In The Local Schools

Williuh S. Konopnicki Lo
Thatcher, Arizona 85552 ¢

3

The subject of interest today is
Career Education and the .
implementing Career Education will ®
have on teacher ‘education programs.

. John Looke once said, “Actions of *
men are the best interpreters of their
thoughts.” This idea is true in
education and it is especially true
regarding Career Education. There
is a lot of talk about Career ”
Education, but little action. .

No matter what you are doing in
Career Education, there are several
things that come to light when you -
read and listen to what people are
saying about Career Education. Here
are some examples of things that
they are saying: “A program that is
distinct from others that you sign up
for; education itself; a revofution that
will yeform the entire education
enterprise; a vehicle for making
teaching and learning more
interesting; a process that is on-going
that never ends; nothing new at all,
we have been doing it already; a
new label for vocational education;
an activity that is of short duration;
a well kept secret in Washington; a
track for students with particular
ne¢eds, interest, and abilities, a blend
of the best practices in vocational
education, college prep, general
education, and counseling and
guidance; a unit of study; an

Lo approacl; that is entirely different
from what we do; a political ploy,
plot. platitude, a gimmick or fad;

.+ -an avefue for reaching and - ;
‘ - motivating the students; learning to
new inethod to make education
evaiit. Some of you agree with
“some of these statements apd
disagreed with others. This has been
one of the problems’in Career
Education. Tao many opinions with
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" no diréction: _
. There has been a lot of talk about

a_definition fdr Career’ Education.
The Uhnited States Office of
Education has defined (sareer
Educ‘d;ion, but it has not been
accepted by all. In. Arizona we definé

- Career Education as:.It combines *

the academic world with the world
of work. It must be available at all
levels of edycation from kindergarten
through’ tht;umversnty A compléte
program of Career Education

includes the awareness of the workd

of work, broad exploration of.
occupations, indepth exploration of
selected clusters, and career °
preparation for all students. This
calls for the basic education subject
to incorporate Career Education as
an activity. To debaté the definition
of Career Education would serve no
practical purpose, but this definition
1s-offered as a basis from which .
I work.

Tri-County Career Education Proféct

The Tri-County Career Education
Project is a consortium of 32 N
elementary and secondary school
districts and"Eastern Arizona College,
(a community college) in the eastern
part of Arizona. The project is .
currently working on seven goals.
These are:

1. To provide in-sérvice training

administrators. SR =

2. To provide career tesung and
counseling to students.

3. To implement the Career
Education concept by providing
local educational agencies with
technical assistance.

4. To conduct a follow-up of

k2
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id aduating seniors to_determine what

# impact the project may or may not
havc
To provide media to local
»/%'dn(duonal agencies.

: To field test units of instructions
rcluting to Career Education.

. To implement field tested units
‘el .mng to_Career Education.

The focus of this presentation is
with the T'n-County Career Education
Project and what 1t is doing for

" local educational agencies. To better
understand the current status of -
Career Education in the project and
Arivona, let's explore their strengths

_and weaknesses.

In the Tri-County Career
Education Project there are three
kinds of teachers. The first group
are those who got on the band

. wagon right away and wanted to

¢ include Career Education in their
classes immediately. They represent

- approximately one-third of the

teachers. The second group are
those who wanted to see what
happened, to the first teachers. They
wanted to be sure that Career
Education wasn’t just a passing fad
and that there was something really
happening in Career Education.
‘They represent approximately
one-third of the teachers. The third

‘oup are those who nothing wili
move them, unless the superintendent
does something to Torce them to
becomne involved. They represent
approximately one-third of the
teachers.

‘I here are many strengths of the
project and a few are offered.
Involvement with teachers is the
project’s greatest strength. The
project has provided in-service
training for teacherseto heip them
develop and implement the concept

" ot Career Education. This in-service

- training has been in cooperation
with Arizona State University. This
hay been a very successful association.

The second strength of the project
has been the consultation service to
teachers. Teachers are-provided.

‘consultation to help them implement
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Career Education in their dassrooms.
These include different
methodologies that might be used, |
finding media, and technical ‘
assistance to name just a few. |

The third strength of the project
is the media center which has
various items which teachers can
check out. These media items help
the Career Education concept.
¢ The fourtlr strength of the project
is the“testing and guidance offered
by'the project. Our schools are not
overly endowed with counselors, in -
fact, sinall schools may not have any.
Teachers are trained in counselin
techniques and on the appropriate
nse of tests.

-The fifth strength of the project
is the Career Exploration Lab. This ,
is a used greyhound bus which has
been revamped and equipped with
“Hands-On-Activities”. These are
individual carrels with pictures and
sound. Each student has the
opportunity to complete . job
samples relating to various .
occupational clusters. -

The sixth strength of the project
is the field testing of Career
Education and implementing these
into the classroom.

T'he weaknesses of the project are,
also, of value to this group. Without
question, there is 2 need for training
of mew teachers. One problem in
rural areas is the teacher turnover.
As tenure teachers are replaced with

)

younger teachers, there is a need

for retraining.

‘There are too many teachers who
don’t know what is happening in
Career Education. They don’t have ‘
any idea of what Career Education
is all about. The clementary school
and the junior high have really
adapted the Gareer Education
concept. Qur successes in high school
have not been as successful as we
would like. The high school teachers
tend to be more discipline oriented
and have a difficult time relating to
the concept of Career Education. The '
Career Education Broject has made
some inroads in the high school.




s

We have developed Career Education
units by subject area. These have
been well received by teachers.

The articulation of the Career
Education concept, grades K through

. 14 and beyond, is an area of

weakness. Teachers are unfamiliar

- with scope and sequence of

curriculum. Having a coordinated
effect at all levels 1s important. We
have not achieved this as of yet.

Activities Developed
For Career Education

Several kinds of activities have
been developed whiclt have helped
implement the Career Education
concept. We have developed a
series of units, grades K to 6 and by
subject area ingrades 7 through 12.
‘I'hese were done in cooperation with
teachers in various workshops.

These units were field tested in
classrooms. then were revised. Several
of these units are excellent. The
résponse from the units has been
excellent. They are .currently in the
process of being revised. Several units
are developed by subject area from
grades 7 through 12. This has
probably been the best single item
developed. It has involved teachegs
in the secondary schools, helpinr
themn identify with the Career
Education concept.

Items that have been developed
by the Departmeht of Education
‘which have been most useful to us
include the: Career Education Matrix.
‘The matrix is divided into elements-
and thenfes., The elements include:
Career Awarencess, Self . Awareness,
-Appreciation and Attitudes, Decision
Making $kills, Economic Awareness,
Skill Awareness Employability, and |

-

Education Awareness. Teachers have.

had some difficulty recognizing that
there are other aspects to Career
Education. It is fairly easy for
teachers to identify with career
awareness, but when we asked them
to identify with other themes it
becomes more difficult. The matrix
has been an excellent tool for
helping teachers identify Wwith the
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various elements of Career Education.

Some other brochures which have
been developed to serve needs are:

“Career Education Parent d#hd

Community Involvement—Is The
Key To Success”. This is available
for distribution to the general public.
It has been informative and helpful
to parents. “T'he Resource Speaker
Guide” has been helpful when guest
speakers come into the school. One
of the problems is, what does a
physician say to a kindergarten
class about his job. This brochure
answers the questions as to what
kinds of information students are

interested in by grade levels.

Problems Overcome

The biggest problem is getting
people to accept the Career
Education concept. It seems that
evérybody has their own idea of
what Career Education is. One. of
the most difficult things is ]people.
are still confusing Vocational and
Career Education. People have
difficulty realizing that it's a
methodology and not a program.
Another problem is getting teachers
to realize that Career Education
involves many concepts. These
concepts include decision making,
economic awareness, self awareness
and career awareness. It is very
difficult for teachers to recognize
these are intregal parts of Career
Educatipn.

Another, area is the involvement
of secondary teachers: They are
departmentalized and have a
tendency to think of Career
Education at the secondary level as
vocational courses. Some inroads*
have been made in the secondary
schools, '

Admunistrative understanding of
what - Career Education is, was
another f)rgblem. Lots of
administrators support the Career
Education concept. They accept the
definition and like what is happening
in their¥chool, but when it comes
to implementation, the easy thing
to do is to add another course,
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rather than really integrating Career
Education into their total curriculum,
Administrators have had difficulty
understanding that Career Education
‘involves all their teachers and all
subjects.

Another problem is community
understanding of Career Education.
Parents were a little reluctant, until
they understood Career Education.
Some reactions were: "I do not want
my kindergarten to make a career
choice, ete.” They didn’t understand «
the three phases of Career
Education: Awareness, Exploration,
and Prcparution. Parents have been
involved in the implementation of
Career Education. 'I“hcy have served
as resource people, served on
advisory committees, participated in
some of the Career Education
activities, and are involved in the
Career Education field tested units.

Businessmen have been a very
importunt aspect of the Career
Education Project. In a rural
community there aren’t many
()pportunitics for career observation
tours. Having busigessmen in the
schools has been most helpful.
Businesses have provided more work
experience for students. Traditionally
these have been for vocational
students, but we are beginning to
branch out and provide these for
students other than the discipline
areas.

Another problem area is the
relunctance of the universities to
provide preservice training. Good
relations have been developed with
the universities in Arizona, but
pre-service training still isn't off
the ground.

Probably "the most difficult
problem was the personnel e¢hanges.
Many teachers didn't want to
change, and a lot of new teachers ¢

. wanted to change too fast. Then
there are those teachers that wanted
to look and see what Career
Education was all about. But the
teachers that made inroads in Career
Education are those that are the real
doers, who wanted to get something
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done.

Personnel Changes Required

Some teachers haven’t really
accepted the Career Education
concept. One of the most difficult
problems has bheen helping teachers
to understand and implement
Career Education. The in-service
training ‘of teachers has beén very
successful. Aricona State University
has developed some of the materials
that we've used.

In-service workshops in the
development of materials for
classroom use has been an important
part af the project. "Lhe latest series
of warkshops have to deal with
integrating Career Education into
the curriculum. Specialized
workshops have been well received,
some examples are: How Do 1
Integrate Career Education Materials,
What Media Is_ Available, How Do
I Use The Testing Programs, How
Do I Counsel Students About Career
Choice Areas Such As—Creativity,
Decision Making, and Economic
Awareness. These workshops deal
with different topics and are helping
teachers understand the Career
Education concept.

‘The Board of Fducation have had
some interesting reactions to Career
Education. ‘They didn’t understand
what Career Education was all
about, with tongue in cheek, they
relunctantly let their teachers get
involved. Getting teachers involved
with the Career Education concept
and having them imnlement it in
their classrooms is where the great
inroads have been made.

Students need a lot of help
understanding what Career
Education is all about. This is
particularly true with minority
students. A lot of these students are - .
afraid that Career Fducation is
trying to cast them into roles which
they don’t want to be cast.

.The community members at large
need help in understanding Career
Education, Some people were
reluctant, they were afraid of
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change and what Career Education
was trying to do, Career Education
has been called from a communist
plot to the greatest thing that has
ever happened in public schools.
With that kind of range it's difficult
to get support, but parents,
community mcmbcrs, and businesses
are interested in Career Edacation,

What Teacher-Educators Can Do

Let’s review the goal, of the
conference, “Career Education, A
Challenge For Qur Times”. From a_,
local educational viewpoint there
are several things which teacher
educational institutions can do to
help further the Career Education
concept.

Preservice teacher education* must
have a Career Education emphasis.
‘The time for debate is over. The
time for action is here. ‘Teacher
education intsitutions must begin
providing their pre-service students
with the understanding and
capabilities to implement Career
Education.

Counseling programs must have a
Career Education emphasis.
Counseling programs are behind the
times, if counselors do not understand
the Career Education concept and
how to involve students in making
meaningful *career choices.

School administrators need both
the pre-service and in-service training
related to Career Education. If they
are to be educational leaders in
their schools and communities, they
must understand Career Education
and must be able to implement it
in their schools.

There is a need for research and
evaluation in Career Education.
Evaluation instruments must be
developed to measure the impact and
effectiveness of Career Education.
Universities and teacher education
insthutions certainly should be the
leaders in this area.

Teacher education personnel must
have first-hand experience with
Career Education. There are too

-

73

many philosophers and not enough
ractinoners when it comes to
unplementing the Career Education
concept. Teacher education personnel
must have first-hand experiences to
fully understand the Career
Fducation concept and the problcms

‘that local educational agencies face

with its lmplcmcntatmn

There is a tremendous need for
the development and dissemination
of Career Education materials, these
include media, tests, and instructional
units to just mention a few.

‘There are several problem areas
in which the local educational
agencies need help to implement the
Career Fducation concept.

1. There is a definite need to
develop a delivery system for Career
Education at the community college
and adult levels.

‘There is a definite need for
articilated programs K through 14
or K through retirement and beyond.

3. Evaluation instruments and
systems must be developed to
measure what impact Career
Edutation is having.

‘There is a need for development
of materials and skills to involve
parents in Career Education.

‘There is a need for
development of materials and skills
to involve the business and the
community in Career Education.

‘T'here is a need for the
development of materials and skills
in scope and sequencing of Career
Education 'into the existing
curriculums. “Career Education, a
Challenge of Our Times”, certainly
is a fitung title for this conference.
If teacher education institutions are
to maintain their leadership role in
education, they must also provide the
leadership in Career Education and
they must do it now. Career
Education is truly a challenge of
our time.




Career Education in .
Broward County

James E. Smith
Fort Lauderdalo, Florida

Career Education is an attempt to
make learning in all areas and at
all levels realistic and relevant.

Its fundamental concept is that such
aspects of the educational experience
as curriculum, instruction and
counseling should be geared to
helping each individual to appreciate
the worth and dignity of-work, to
achieve economic independence, and
to experience a sense of personal
fulfillment.

Although the goals of Career
Education match those of general
educatjon, a focusing of some or all
of the present goals is in order. Al .
goals must be made to relate to the
central theme of careers, or the
various ways in which pcople earn a
living.

Based upon the idea that learning
is continual and life-long, the new
emphasis, Career Education, is
appropriate for all students whether
they be presemlv categorized as |
dropout, vocational, or college-bound.
[t ultimately enables all to exit
formal educational experience at any
level with employable and
marketable skills as well as the back
ground for and the option of
re-entering,

Beginning at thie elementary level
witlr kindergarten children, Carcer
Education focuses first upon
awareness of the existence of varied
clusters of careers. At the middle
school level, it next focuses upon
. indepth exploration of self and three

or more previously introduced career
areas. At the high school level, Career
Education emphasizes specialization
and calls upon students to select

one or two career areas for intensive
and extensive exploration and
training. '
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At all levels of Career Education,
an interdisciplinary approach is
employed. Language arts,
mathematics, social studies, science,
and other basic subjects are
interrelated in order that the student
learns at once the basics and their
relationship to each other and to
world of work. From thg beginning,
through units developed around
career themes, students participate in
a vanety of activities which many
involve “hands-on” experiences, field
trips, resource people, shadowing, or
part-tim¢ jobs.

Crucial to Career Education is the
provision of a thorough system of y
guidance ad counseling concurrent
with instruction and skill
development. Students must be shown
how to examine and evaluate their .
own aptitudes and interests in relation  £&
to career areas, and they must be ¥
equipped witldecision-making skills
for choosing career options, changing
career directions, and establishing
and charting a course for the
realization of personal career goals.

All must be readied for exit from
formal schooling not only through
preparation, but, perhaps more
importantly, post-secondary
specialization, or post-secondary
baccalaureate programs.

Accomplishments in Three Years

Of 3.7 million young people who*
left formal education in the U.S. in-
1970-71;"hearly, 2.5 million were
inadequately prepared for a career.
Of these, 850,000 were elementary and
secondary school dropouts; many
found school irrelevant. 750,000 were
general curriculum high school
graduates who did not attend college.

’




850,000 entered college in 1967, but
did not con(lfxlete the baccalaureate or
an organized occupational program.

‘The program is in its third year
with the Broward County school
systemy Progress has far exceeded
anticipation. An ever increasing
interest and involvement of both
professional and lay communities is
somewhat unbelieveable and
extremely rewarding.

Year one in the project was
basically a planning year. It was
absolutely upnecessary to involve
school-level personnel-administrators,
teachers, guidance counselors, media
and occupatiénal specialists, students,
and parents—in the planning process.
Focus was primarily upon developing
and trying out workable processes
to: (1) involve educators—both
distnict—and school level—students,
business community, and parents
in decision—making; (2) establish
operational models for the
e[ementary. middle, and high-school
levels; (3) evolve a system for
materials development, including
establishment of a format for these
materials; (4) facilitate transference
of the Career Education concept
to schools not involved in the
original planning year; and (5)
organize and make available the
seemingly unending flow of public
and commercial materials from
throughout the state. 'F'wenty schools
—six elementary, eight middle. and
and six high schools—participated.
and, 3t each, the concept of
school-level steering committees was
tried. ‘These committees set the
direction for Career Education in
their schools. A model for career
awareness was developed at the
elementafy level, andga model for
career explorations began to evolve
at the middle school level.

During year two, twenty additional
schools—eleven elementary, five
middle, and four high schools,
entered the project. School-level
steering committees were the local
unit for planning Career. Education
activities. To aid in the planning and

implementation, a key school staff
member was designated the school
career coordinator and was paid a
small supplement. The district-level
steering committee redefined its role
as an advisory body to recommend
solutions to problems. District-level
task committees and resource
committees continued to operate. A
middle-school model began to evolve.
A system for organizing out-of-county

‘materials by cluster and, element
(using the Ohio~State elements was

developed and implemented. Through
the cooperative efforts of the
Instructional Television Center,
project and school staff members,
students, parents, and other members
of the business and industrial
community, a film entitled, Career
Education in Broward County was
developed for use in public relations.
Suddenly the pMject is in the
midst of year three. Forty-four
schools have been 4dded, bringing the
total to eighty-four. The system for
involvement of people is receiving
even greater emphasis. Meetings focus
upon techniques for achieving total
school involvement in Career
Education. Broward County school
district’s career Education efforts have
verified processes that enable schools
to become self-supporting and allow
students—elementary, middle, and
high school—to have a systematic set
of experiences related to career v
awareness, career exploration,
self-awareness ;m';,L.t.le(’ision-making,
career preparatipn. and placement

and follow-up.

For the Future

‘The long-range objectives for the
District Comprehensive Plan,
1975-1980, include the following
objective: “Each student, upon
exiting school, will exhibit at least .
one salable skill”.

Salable- skill is defined to.mean:

1) The skill necessary to perform
a selected entry-level job.

2) The employable skills necessary
to obtain a job (e.g., interviewing,
completing applications, developing

ERIC BT '
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{m)pcr attitudes and effective work
yehavior).

Superintendent Diainer has asked
that a salable skills program be
organized. Many community and
school people are involved. This
salable skills program will enable high
school students to acquire salable
skills through completion of a course,
or courses, i general, vocational,

RS
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or exceptional child education
programs or through actual
employment experience. The state
has inandated job placement and
follow-up for slu(f

be prepared for entry into careers
and discouraged from premature exit;
thereby an attempt to insure good -
attitudes and successful lives is
being made.

ents. Students will |




.

Small Group Sessions

Nationally recognized leaders in the
area of career education were
commissioned to help conduct the
workshop and to facilitate the small
group sessions. The objective of the
small group session was to provide
an opportunity for participants to
discuss career education devcelopments
within their respective state and/ or
institution and to explore ways in
which the concept can be infused

into teacher programs. In addition, it
was the function of the facilitor to
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initiate discussion and to serve
as a resource relative to, the
implementation of a systematic
career development and education
model. It was felt that the combined
effort of resource personnel and )
teacheneducators in the small group
sessions ceuld result in greater
indjvidual development toward
significant educational change.

The enclosed small group session
summaries are a reflection of work
group development by the facilitor.




Small Group Discussion of .- .

J
- J
- 1

College of Education Deans .
Keith Goldhammer - .
Michigan Stato Univorsity
, _ Effective_program development in_ understanding must be- achieved.

. Schools of Education depends upon | The schools of education so far
the leadership of Deans. Unless Deans’  1.ve not overcome the tendency
legimate efforts to incorporate toward negative counseling with
programs in career education in the respect to careef expectations. Much
teacher education curriculum, work needs to be done with the
not!nng sngmflc‘?nt will happen. counseling program 4n prder to help

Career education does not . students gain and cement in realistic
necessarily mean new programs. It expectations for their future careers.
does require infusion of career. One of the greatest tasks facing
education materials ‘into the existing schools of education is obtaining a
structure so teachers are prepared -fusion 4 career education materials
to operate within the infusion \intb the academic disciplines, when
strategy. the content of those disgiplines is

Teachers are not currently controlled by other departments of
prepared to_deal with the entire the University.
range of “life needs” of children. There is some stigma attached to
Much ,xesearch is necessary on what career education, even in the Colleges
teachers need to know and how of Education, because there is an
they can operate within the anti-intellectual connotation in it.
established classroom pattern and still  The relationships between the basic
relate beyond the subject matter studies and career education in both
needs of children. Whatever schools of lower and higher schools must be
education do, they have to be sure more clearly spelled out. Academic
that the public schools are prepared snobbery still dominates because of
to employ their products and use the reward system of the University.
their skills. There is a danger of One of the most significant roles
sending well prepared people into for colleges of education is that of
the field who become frustrated in-service education. Particularly
because the schools don’t want what needed on the secondary level is N
they have to offer. It is essential that knowledge of how to blend career

. SJ('h()?)lS and (‘()Heges of education education materials into the exi,‘;;"ls
work closely with™local schpol academic subjects.
districts and state departments of What is the basic role of schools of
. education in order to achieve the education? Are we gate-keepers or
objectives set for them. guides? Do we place primary emphasis .

Schools and colleges of education upon helping to maintain tlje system
through their relationship with other or adapting the system to tife basic
units of the University may be to societal needs of the presefpt and
help rgsolve difficulties which have future, taking into consid®ration the
arisen/in labor union perspectives on sgeci[ic roles and problems of
caregf education. In part their children and youth in developing
objgctions have been philosophical, - the essential thrusts for the
but\they have been realistic from the  preparation of educational personnel?
point of view of job protection and Is is suggested that meaningful
the guardianship of job entry. Better  change will take place only in the




* event that schools«of education can
work with state departments of
*education and local school systems in
developing a pro-active rather than
a reaction stance on career education,

Educators tend to focus on the
trappings of careers rather than the
heart of the career development
process. 1f career education is to be
successful, it must focus on essential
elements of the career development
‘process. Much additional research is
needed.

The schools of education, possibly,
have four roles:.

a. Develop the materials and
systems which are needed for
successful careef education program:

L. Pyepare personnel fth as
teachers, supervisors, resource
persons, and administrators of career
education programs;

¢. Develop, adequate programs of
research, development, and evaluation

e |

to provide needed knowledge and
processes to guide career development
and decision-making and to appraise
the successes and failures within the
programs, as well as to determine
what techniques and processes are
particularly successful;

d. 'To provide clear and specific
definitions and descriptions of career
education programs so that both
educators and thé general public
have better understanding of what is
being accomplished.

Colleges of education may have to
mediate jurisdictional disputes
among disciplines of the university .
which will jump on the band-wagon
and claim the territory once it shows
evidence of becoming successful. It
would be well to attempt some
alliance with other departments
particularly those which have bases
relevant to and needed within the
career education_programs.

‘
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Concerns and Recommendations of Vocational
Teacher Educators Relative to Career Education

A

Rupert N. Evans
University of Hlinois at Urbana~—Chanipaign .

In spite of .its name, this discussion
group, at each of the three sites, wis
not designed to include vocational
éducators from all fields. Home
economics educatars, for example,
had concurrent meetings set up for
them. Therefore, the concern and
recommendations reported here are
not necessarily those of a cross-section
of vocational educators.

Each session had a recorder. The
notes taken by Dr. Tom Bloom of the
University of Vermont and by Mr.
Harold Winburn of the Oklahoma
State Department of Vocational and
‘T'echnical Education are tlie source
of much ®f the information reported
here. Each session was well attended,
and almost all of those attending
contributed ideas to the discussion.

One.session started off with a call
for dearer opesational definitions
of vocational edtcation, occupational
education and career education, but
attention quickly turned to a
discussion of the groups currently
served by vocational education and
to be served by career education.
Almost all of the time was spent,
however, in identifying workable
structures for promoting career and
vocational teacher education at the
state level and within teacher
education institutions,

‘Three principal concerns emerged:

1. What effects will vocational
education have on career education
and vice verse? Most discussants
will broaden the concerns of .
vocational education, will enhanceits
image, and will provide it with a
wider range of better motivated and
better prepared students. In turn,
it sgems that vocational education is
providing much (sometimes too.

) o 80
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much¥ of the leadership for career
education, that vocational education
procedures and structures are being
used throughout career education,
and that, at least initially, vocational
education has provided a major
portion of the funding. In the long
run, both career education and
vocational education will be the full
development of each other.

2. What should be the role of
vocational educators in developing
and implementing- career education
for teachers? Vocational teacher
educators should set an example by
restructuring their teacher education
curricula to infuse career education
concepts. They should work with
other teacher educators to educate
them about career education, but not
attempt to dominate discussions with
other teacher educators.

3. What are some effective strategies
for vocational teacher educators to
use in promoting career education?

a. A coordinator can work with
each area of vocational education/to
keep that group informed about
career education activities going on in
the university and the local schools,
as well as on the state and national
scene.

b. In one state (Oregon), each
teacher is required to take 9 hours of
career education courses (preservice
or inservice). Each school has a’
career education director, and there
are 17 career education specialists in
the state department. Vocational
teacher educators have been active in
each of these settings.

c. Interdisciplinary programs can
be set up in such fields as adult
education, career education,
community education, and vocational

AY

education. Persons from each




program can assist in developing the
others.

d. Fields such as health occupations
can demonstrate leadership by
ploneering awareness ;m(ll
exploration programs designed to
niinimize sex stereotyping.

e. Where there are local career
education projects (Arizona luas 23y,
vocational teacher educators can
work with local and state stalf in
design, teacher education, and
cvaluation. .

f. A statewide liaison committee can
.be established, representing each
univensity which has vocational
teacher education programs. "Fhis
group can.identily needs and work on
joint programs for meeting these
needs. *

g. Joint haison committees
l(-prcscnlihg universities, local schools,
and state departments can identify
highly qualitied individuals who
could profit from leadership training
in career education and make
arrangements for them to get it

h. The various specialties in
vocational education must work
closely together in order to present an
effective voice in career education.

. i. Career education programs call
can be set up to serve university
undergraduates who need help in
exploring and preparing for careers.

j. Career education may necessitate
a4 broader base of technical

ERIC .
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preparation for vocational education
teachers and teacher educators.

k. One or more courses in career
education may be added to the
teacher education program, career
education units may be added to
existing courses, and career education
concepts can be infused into all
teacher education courses.

1. Betore some teacher educators
(including some vocational teacher .
educatorsy can infuse these concepts
into their courses they need to read
some career education literature and
observe some career education
programs in operation. Vocational
teacher educators may be particularly
prone to assume that they know all
about career education when they
don’t, really.

‘T'here was general agreement that
in those states where there is a
statewide commitinent to career -
education (e.g., through a legislatively
mandated program), or a college-wide
‘commitment (e.g., as a result of a
dean deciding to move forward), that
carcer education for teachers moves
very rapidly. However, even in
situations where these commitments
do not exist, vocational teacher
educators, working cooperatively
together and w\& other teacher
educators and school personnel can
and are moving effectively toward
incorporating career edutation into
preservice and inservice programs.




Aruitoxt provided by Eic:

Small Group Discussion for
Edqcational Administrators

The fotfowing is a summation of
the “Implications of Career Education
for Teacher and Counselor
Education: Fducational
Administration’” discussions. Not all
of the topics mentioned in this
summary were discugsed at each of
the three meetings, however all, major
topics have been neluded in order to-
present an overall view.

Career Education programs are in,
existence in many school districts
throughout ‘the United States. ‘These
programs invdlve school
administrators in varying degrees.
Administrators are the key persons in
the developments and implementation
of career education in the local
schools system,

Administrative leadership and
effort are necessary if career education
is to permeate the total educational
structure. A widespread total effect
will not take place without
administrative encquragement. In
order to successfully implement a
comprehensive program of career
education, the local district
administration and board of
education must. identfy career
cducation as a high priority and
adequately fund the program.

Wihen a local school district
becomes involved in career education,
all levels of administration are
etfected. ‘The local school
administrator becomes the first line of
defefise when explaining the program
to the business commuuity and the
parents. Because of this unidue role,
it is important that the
administration liave a general, overall
understanding of the career education
program including the goals,
objectives and activities in order to
convey the essence of the career
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education progiam to interested
persons outside the educational
systen. With this understanding, the
admiunistration by ' means of effective
communication can involve the
community in the active development
and implementation of <arcer
education and obtain full support for
career educatjon growth,

Career education impacts upon
administration in the following
education areas: curriculum,
personnel, resources, coordination and
planning legal liability, evaluation,
and financing. As evidenced by the
scope of the img)acted educational
areas and the broad involvement of
the community, career education has
far-reaching implications for the
entire educational system. Included
in these implications are the 'many
problems posed for the administrator.
Agministrative responsibilities for
career education extend beyond
thvose of the individual building.
Career education cannot he managed
in fragments, by individual grades,
school or levels; it must be articulated
by administration between all levels
of edncation—kindergarten through
postsecondary,

All facets of the educational
(()mmunity maust I)()SS(‘SS ()l"(lcvel()p
a realistic understanding of career
education not just the administration
who is directly responsible, The
administrator, however, must assume
full responsibility for opening the
lines of communication with the staff
at all levels and for keeping these
lines open.

If career education is to become
an integral part of education and
continue to grow and develop, the
administrator must be actively and
personally involved. Administrative




involvement is the key to successful
career education programs,

\ The degree of educational '
administration involvement in (:'z{reer
education depends upon the
university's commitment to the
concepts of career education. Like the
local school administrator,
educational administration personnel
are involved in career education in
varving degrees. )

An example of minimal
involvement would be the inclusion
» of specific career education

information, i.e?'philo.sophy and
rationale, state /district involvement,
historical development, and

v administrative implications into

appropriate university courses. All
conference participants agreed that,
the integration ol (';n)e'er education
information into appropriate course

would be preferable to the
edycation courses.

Evidence of a further degree of
cogcept by educational administration
departments would be the
designed to provide local L
administrators with the skills and - -,
peculiar situations posed by career
education. Some of the following

For example, one of the major
administration concerns would be the

. to provide adequate financing for
career education. Community
changes require adequate financing in

.
order to be successful.

establishment of separate career
rcommitment to the career education

+ . development of planned ucliv&im

Rt o
techniques necessary to cope with
general areas might be ipcluded.

.  continued efforts necessary in order
involvement, vocational edumlio
expansior, and instructional prograit

Secondly universities would assist

-
sy
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the administrator in developipg new

skills in interpersonal relations ahd

group dynamics, In a comprehensive

career education program, the —
administrator is expected to weld

together all parts of the community

into serving a common purpose.

_This requires the development of -

special individual skills.
Third, new approaches té
community-wide planning for carecr

‘education and the techniques for

securing community involvement

would be developed. Administratory” '
need to be aware of the legal
implications of extensive community
ihvolvement in educatiomn.

Fourth, often with the
implementation of a comprehensive
program of career education the role
and purposé of the school is altered.’
This requires the establishment of
new educational goals and. objectives,
staff roles, and student expectations.

And finally, teachers alope cannot
carry the instructional load and
related responsibilities of career
education. The time and energy
demands placed upon the school statf
will necessitate creative administrative
changes in the role and function of
staffing in individual schools and
whole systems. Co

Career education ‘can not be
fragmented at the elementary,

' secondary, or postsecondary levels.

Educational Administration personnel
must join with other College of
Education members in the .
articulation of a totdl career
education program, K-?. A successtul
career educatipn program requires the
active personal involvement of
educatiopal administration personnel
and all dther College of Education
members.




‘Summary of Elementary Educahon
Small Group Discussions N

u

Marla Peterson .
Eastern lllinois University

It was interesting to note how the

«disciplines that -were represented

‘by the participants changed with .

the geographic location of the

workshops. In Philadelphia the
participants were, for the most part,
teachers of elementary school
methods courses with over one-third
in the area of science education.

In Kansas City there was about an
. equal distribution of vocational
¥ e(lucamrs and elementary school
teacher educators. In Salt Lake City
there was heavy representauon from
teachers of elementary school methods
courses with about one-third from
the social studies area.

Perhaps the above attendance
patterns reflect the fact that in the
elementary school it is everyone’s
responsibility. to attempt to integrate
career development concepts into the
subject matter under consideration.
THis philosophy was the basis under
which the elementary school
discussion groups operated at all
three workshops and it raised some
interesting questions: ‘

1. If career education is everyone $
responsibility, is it advisable to have
a careér education coordinators? If
so, what qualities should this
coordinator possess?» What are the
implications for teacher education?

2. Is there a new or changing role
for elementary school counselors?
Is-career education really a °
curricular-based guidance approach?

3. Are local hiring practices going
to give preference to teather
education candidates who have_had
some preservice preparation in careér
education? .

o4, If teacher educators are invited
to assist with inservice, what content
and processes should-be included

. \
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in an inservice program?

. What is the quality of present
career education programs: How are
local programs measunng theif
successes and failures in affective
areas? In- reading? Im mathematics?

6. In some states, state departments’
of education reimburse for K-6
career education programs. How cafi
this money be put to best use?

7. What are the sources of funding,
other than local district support; for
career education?

8. How are local districts going
about matertals selection?

9. What are good sources. of
information on K-6 career education?

10. How much more can the K-6
curriculum stand? Is career education
really more, or is it a way- of going
about teaching? Should we be
worrying about sequencing of careet
education programs?

In discussing .each of the above
questions, inevitably the conversation
would revolve around, “What does
this question mean for teacher
education. Tell me what I should
be doing differently in my “X"
methods course”. The transfer of
speegh to print often loses something
in the transition. Preserved in print
and packaged in a final report, the
ollowing summary of teacher .
education recommendations are not
what they were-when they were
hammered out on ‘the fifth floor of °
the Hotel Utah. The honest,
intellectui exchange that occured
among the participants is missing.

Recommendations for
Preservice Education Programs

1. For many elementary teachers,
understanding of the world of work




“

is very limited. Perhaps. the
preservice gdudition ot teachers
should provide for experiences in
various settings.

2. 1 the use of field trips and
guest speakers is being recominended
as methodologies o bt used with
clementary school students, then .
perhaps preservice programs ought to
1eflect the use of held trips and
guest speakers.

3. Somewhere in the preservice
education of teachers they ought to
be given the opportannity to assess
the personal and socdial values ol
work.

L Mote emphasis ought o be
placed on helping preservice teachers
examipe their own value system.

5. Models ought to he presented
to preservice students which would
help guide them in selecting
materials that are appropriate for
clementary school career education
programs.

6. Self-development. coping
behaviors, attitudes and appreciations
related to work, lifestvle, career

$
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information, angl decision making ae
all components of career development
and ought o be presented in
preservice teacher education
programs, . .

There was general consensus that,
to date, the public schools have
provided the feadership in developing
career education programs. There
are isolated teather education
institutions that have made a great
deal of impract on public school
career education programs. Where
teacher education institutions have
become involved in career education,
the, emphasis seems to have been on
providing inservice types of activities
i the [orms of workshops .

The participants at all three
workshops wrestled with defining
career_education. Although they were
far from arriving at a definition
that would be acceptable by the
glementary edudation profession, most
would agree that self development,
work, and- life-based curticulum are
key words (but not tie only words)
that should be included in caree
education,




Small Group Discussions of Counselor Educators

at the National Career Education Workshops |

Pr. William P. Ewens
Oklahoma Stato University

It is a sizeable task to “summarize €
the small group discussions of
Counselor Educators at the three
Natignal Career Education
Workshops.” This brief report will
focus on the following three assigned
topics for each workshop.

I. Examine issues and problems
in career education.

2. Discuss the implications of
career education for local school
career guidance programs (counselor’s
tole in program development and
operation).

3. Discuss the implications of
counselor’s role in career education
programs for the preparation of
schOol counselors.

The report will be a composit of
the three workshops rather than to
identify the product from the
indisidual workshops.

Issues and Problews
in Career Educatidn

1. The lack of a philosophical
base for career educagion or any
general agreement on the meaning
ot the career education cpneept was
a concegrn of niany conference
participants. Some indicated a
reluctance to “move” in program
develapment until a philosophical
base- is understood. 'The public
(commuunity) seems more ready to
develop school based career
education programs than are
professional educators.

Closely related to the philosophical
base for career education were
coneerns expressed for the meaning
of “work”. There is a tendency to
denv the work ethic and recognize
that some people in our society do
not enjoy work; some people work

g0

«

@

in order to support a life style that .
is important to them.

Some conference participants were
concerned ‘that ,it seemed to be
“big business” and the Federal
Government pushing for career
education. They wondered as to the
ulterior motive behind this push for
cayeer education. There were those

who wondered if career education™ _ ... -

was here to stay or only until there
is 2 new Commissioner of Education,

2. The career education concept
seems to imply that if kids are given
information, and they make the
choice gradwally over a period of
years, they will make the kind of
choice that is the most appropriate
choice for them; tha€¥hey will be
happy ever after. There is no
research to support this assumption.

3. Counselor certification
requirements in many states may
provide constraints in preparing
counselors for career education. It
may be necessary to modify
certification requirements to permit
persons from business and industry
to enter the profession.

1. Counselor educators tend to
emphasize in the preparation
programs those things they see as

“important. They need to consider
the total counselor education program .
which includes many specialties
other than school counselors; many
schpol counselors are employed in
schools without career guidance
programs.

5. Current model for preparing
counselors not appropriate for career
education roles. Too much attention
is focused on the college bound
student. The therapeutic model of
most programs may contribute to
the counselor’s reluctance to get .
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out of the office. Counselors seem to ;«’7"
be reluctant to reduce the emphasiz, ’
of some traditional roles such as ¢
one-to-one counseling. ..
6. There seems to be a lack of
trust between teachers, counselors,’
administrators §5d vocational-
technical persor hiel which makes
more difficult the development of

“career education programs.

Implications for Counselor’s Role

1. The counselor should be a
facilitator and a consultant 19
community groups, parents and
teidchers. . ’

9. The counselor should be
responsible for developing a staff
development or in-service training-
program for teachers and other staff
members. .

3’ The counselor should help
identify how people earn a living in
the community and help utilize
community persens in the career
guidance program; to get resources
and materials that are available and
to realte the resource materials to
clussroom activities.

1. ‘The counselor spauld function as
4 consultant and resource person to
teachers on the needs of students,
families and society, particularly in
terms of human relations and career
cducation, :

5. The counselor must work with
parcnts to improve child rearing
Skills, in instilling cooperation,
responsibility and positive self-image.
This probably implies that parenting
is a career role to which we address
ourselves. .

6. Ideally. the counselor should be
the coordinator of the system-wide
carcer guidance program which tries
to help correlate the self knowledge
with eftvironmental knowledge which
presumably a comprehensive
program would include.

7. They should be going into the
(lassroom for group guidance
activities related to career
development.

8. They should be providin

leadership in the development f an

3
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" elfective wacher-counselor advisory

system. This is not the usual
homeroom system but a career
guidance based teacher advisor system
where teachers learn some things
about career development, about life
styles and about values clarification.
‘I'his.would be a part of the in-service
training program.

9. ‘I'he counselor should take some
responsibility for developing
individual systems for student
exploration. These individual
systems could include such things as
resources from library, program units,
media centers, career resource
centers, etc.

10. ‘Thgy should stimulate the
creation and functioning of a career
education advisory council involving ,
parents and community if there is
not one already functioning.

11. ‘They should assure that values
clarification and decision making
hecome an integral part of the career
education program. ‘There should be
a4 balance between occupational
information, self-clarification and the
decision making process. ,

12. The counselor should serve as
a catalytic agent to help assure that
students get the heeded help on
integrating and synthesizing the self
and environmental information.

13. They need to be available to
work with students as individuals and
with student groups in classes for
assisting them with values
clarification, decision making,
employment skills. how to get a job,
etc.

4. The counselor should be
available to assess individual abilities,
values. interests and needs and to
hetp translate these in making .
within school placement decisions.
They need to f)c(-()mc more involved
in job placement responsibilities with
students still in school as well as
school leavers. both graduates and

P

drop-outs.

A
15. Counselors need to develop a
greater alliance with employment
service bureaus and witlr other
persons outside the school who are
doing placement. -
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16. The counselor needs full
un(lersl;m(ling of school curriculum
and curriculum (l(-v(-}upm(rnl;
teachers need un(lcrsl;m(ling ol
human relations,

17. If counselors are to work with
teachers and stwdents relative to
awareness of” sell, the counselor nust
have a thorough understanding ot
selt: understanding of consultant and
facilitator 1ole in working with
teachers in those areas ol AWUTENESs
of selt and others as well as imtusing
career education concepts into the
curriculum,

18. 'T'he counselor provides
l(';l(lcrship tor the ielusion of leisure
tme roles in the career cducation 2
program; is sensitive to the whole
person and looks at all roles of the
person,

19. 'The counselor assists with the
evaluation ot the career ceducation
programs and-plins with the staff for
pProgram unprovement,

Implications for
Teacher and Counselor Education

l. Practicum experiences in career
planning and career decision making
should be cmphasized as opposed to
the taditional dlinical kinds of
approaches used in practicum,

2. Preparation programs should
look at values and work on values
clatification in relation to the caicer
develdpment ot different chientele: -
the values daritication as related to
women, ninorities and people looking
at non-traditiona] occupations; should
give considerable emphasis on life
styles. )

3. Some of the training experience
should be work experience in business
and industry. The counselor should
get a better picture of work outside
of education if they have not had
this kind ol experience.

1 The counselor needs training for
](';l(k'rship responsibilities to prepare
for functioning as a consultant
working with teachers; team leader
in carcer dcvelupmcnt; resource
person to teachers, ete.

5. The counselor needs training in

RF
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career guidance program
development, structuring,
implementation and evaluation®.

b There is need for more training
I group processes as related to
aareer guidance; how o work with
teachers in devolping different kinds
ol group procedures related to Gireer v
career development.

7. There is need for more training
in human relations and particularly
human refations training (o work
with the career needs of diverse
cultural and multi-ethnic groups.

K. There is need 1o involve
counselors more in working with
praservice teachers in career
development and cateer education. By
being involved at the preservice
period they are more likehy to ace ept
the responsibilitiy of working with
teachers at the school level.

9. The counsclor needs some .
experience in learning to develop or
create teachig-learning units,
projects or action plans in career
cdugation and to become involved in
curriculum development and
program aspects of career guidance.

10. The counselor education
program should indude the
development of assertivencess skills.

L The cotnselor should know
techniques and procedures to become
more visible after accepting the
position as a counselor if he/she is 1o
become more effective in functioning
as a collaborator working with
teachers and the administration,

12, Counselor educators may need .
to work toward modification of
counselor certification requirements
it current requirements impede
career education program
development,

13. Selective admission procedures
may need modification” to permit
admission of mgre persons from
business and industry; earlier student
experiences in practicum type
experiences may permit removing
some students front the program who
should not be in helping relations
jobs.

I1. Counselor educators should get
out of their offices and become
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involved in in-service and pre-service
preparations of teachers ami
administrators, 1

15. Counselor preparation
departments (‘ou]ld}o[[er career
education -courses té teacher
education majors although it is
recognized that intusing career
education into existing courses is
probably the preferred method.

16. A 30 hours program for
preparing counselors is not a
sufficient amount of time to prepare
a counselor for his/her many
responsibilities.

17. Counselor education program
should provide the counsejpr with

skills®*permitting greater involvement
with the community; learning to
organize and work with Community
Advisory Boards in developing and
operating career guidance programs.

18. Counselors going irito mental
health centers, counseling for older
persons, school psychologists, etc.
need to know something about career
development.

19. There is need to take an
inter-disciplinary approach to
counselor teacher-administrator
education, to bring these three
groups together to look at the concept
of career education, as they are
preparing to function in schools.

-~



Summary of Industrial Arts
Special Interest Group Sections

Henry J. Sredl

Univorsity of 1llinois

NOTE: While the following
represents participant concensus on
the relationship between industrial
arts and career education, and the
problems and issues associated with
that relationship, it should be noted
that exceptions to this concensus
appeared in all three regional
conferences  because  of  space
limitations, only the “majority
opinion™ ig_hereby presented.

‘The following outhne represents
the structure of the industrial arts
and career education,

A, Career Education: Where does
industrial arty fie?

B.  Issues and problems: Local
Schools:

. Place in total school operation

2. Students

3. Personnel a

{. Curriculum resources
5. Financial resources
C. Lmplications for teacher

cducation.

A, Career Education: Where does
industrial arts fit?

Various models lor career
cducation programms are nsed
throughout the schools in the
United States. Examination of these
however, indicates there are-basically
four parts to career education no
matter what model is used: (1) .
awarencss, (2) exploration/
orientation, (3) preparation:
devielopment, and (1) maintenance.
Industrial arts makes its greatest
contribution in the awareness angl
exploration ‘orientation stages.

B. I

-

Place in total school
operation

As a part of general education,
industrial arts makes its greatest

30
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the elementary and junior high/
middle school level. It is at this level
that the awareness and exploration/
orientation stages of career education
are found. (It is acknowledged
that awareness and exploration/
orientation can apply to individuals
of any age, but in the structured
school operation, they are found on
the elementary and junior high/
middle school levels.

\
contribution to career education on
|
|
]

2. Students.

All students, regardless of sex,
intellectual ability, socdial or
academic background, particular .
handicaps or special talents, should
be included in industrial arts
programs,

3. Personnel.

Industrial arts teachers historically
have been involved with what are
now identified as career education
activities. While industrial arts
tocuses on only one part of career
education, it 1s felt that industnal
arts teachers have provided and can
continue to pr()vi({e leadership in
career education programs.

{. Cuwrriculum resourees.

Industrial arts programs are a
rich source of career education
curriculum materials. Numerous
industnial arts  programs  were
identified as nucler or existing career
education programs.

5. Financial resources.

There is presently a dearth of
financial support for industrial arts
career education activities, While
some monies have been made
available for such activities, these
funds have made impacts in only
isolated parts of the country.




C. Impheations for teachey

undergraduate and graduate levels

cducation, *  which reflect an wsolationist point of
, _ o view.  While philosophically
[ he “imphications for teacher supporting inter-disciplinary
education from items in part B ol involvement "ol industrial arts
this report are numerous. It is personnel and programs, the teacher
antiapated there will be greate preparation program does little o
need for imdustrial arts personnel as generate this philosophy into
the concept ot career edncation s ongoing activity.
increasingly accepted in school Finandi he changes needed i
systems throughont the United . "1"T}f"1,g ”L_f }‘"}gtf '"L'u'q n
States. Industrigl arts teachers have m»‘lmf”"l arls uf" _1L'.tl.",(l)"rf'l";;l.
traditionally been strongly involved prograrms will face di h“_’“" \, ith
with career education activities, pressures on most higher ecducation
Industrial aits teacher ‘preparation m_’l_”.m")”f o an 4cxlpcnf‘l'nlu'lcs,
will not only have to expand on the new ”mm‘m,m,“.m st "'n‘\, v
ineservice level but on the inservice teacher preparation will !)c necessary.
evel as well. A large number of l””(."w‘,l f()"l)(.';'ll‘),'l w”h‘
industrial ares teachers presently “”"””““”) v‘_()”l'tlzl'.\ o “_.U,l o one
emploved were prepared in programs w‘_'v‘,lu,’ ,l”‘”.\"lfc the .”-C(Ll“(”).l .
which did not recognize the total Hextbility in future industrial arts
oncept of career education. teacher preparation: progr
Consequently, these individuals need While the 1elationship ol
retraiming to further the effects industrial ares to career education,
ol indnstnial ait in career education. and the problems assoctated with
Implementation of the philosophy this relationship, created . muach
relating  industiial arts to career diversitied discussion, there was one
cducation needs much attention on point on which teelings were
the teacher education level. Many unanimous. Industrial arts is an
cuarrent industrigl  ares teacher unpor tant part ol career education
prepatation programs stll have and has a major role to play in the
preservice programs on both the development of this concept.
T
.
2
y
» 91 91
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Career Education Concern |
And Recommendation of |

Home Economics ~ |
. |
Teacher Educators |
Ruth D. Harris ) . ' .
v Virginia Polytechnic lnsﬁ?u?ou‘, . |
. N |
] Home I-.(onmn.us I'eacher Admtnistrators |
Educators met in small group 16. Lack of expertise in infusing ‘
. S€5510NS an(! dlisc us?ed the present career edudation 1nto existing |
status relative to implementing curriculums |
career education into the home 17. Stercotyping of Home |
economics curriculam. Within the Economic® as a field for only females |
group some of the teacher educators : ‘
had been extensively involved-in ' . /. |
e ; Y . Home Economics Career Education:
implementing career education; <2 A Conceptual Framework
however, others had limited P
involvement. Some of the Teacher During the sessions basic concepts
Educators_expressed a lack of relating to career education in Home'
knowledge aboutecareer education Economics were identified and
concepts. During the first session discirssed, These concepts might 7
. . G .
the following issues and problems serve as the first step in the
in implementing career education development of a conceptual
x were 1dentified: framework for career education in
1. Limited resources Home Economics: .
2. Need for in-service programs ) 1. Hom(} and family life education
3. Need to prepare teacher is supportive of career development
educators and 1s a component of career
- . N a1 »
4. Lack of coorditntion between Ul“‘«}t}""v .
counselors and teacher 2. The home can be a learning
5. Lack of time and other center for career development.
resources to prepare curriculum 3. Career education includes
materials ' education for homemaking and
6. Lack of articulation hetween tamily life as well as for wage-
school. business, and labor carning. ) )
7. Limited staff to implement 4. Homemaking and occupational -
" career education wage-earning rrograms are related
8 Need for revising and/or disciplines with a common core of
developing curriculum materials knowledges, skills, and attitudes.
9. Discontinuity between Curriculum developmen® efforts in
aspirations and expectations career education within home
10. Need for better economics should emphasize these -
- . . - Itr '
communications with classroom (omm‘onaht{es.
teachers 5. Education. for the dual role of
] L L X g . .
11, Need to set up demonstration homemaking and wagg-earmng  1s
«chools necessary for both men ‘and women.
12, Lack of parental involvement 6. The duality of homemaking
in the program should be given emphasis in career
13. Need to set up advisory education and a concerted effort
committee needs to be made within each subject
14. Tightness of course o
requirements for undergraduates “Dr. Betty Simpson ldal;ﬁlﬂed ndm‘}]l!;germof
: ts for presen on an ussion
15. ILack of commitment by 8 the warikahop. " .
O Q) , .
ERIC veeo .




area to show the relatedness of the
basic skills, attitudes, and knowledge
taught and the potential value of
these skills within the career role.
7. Career education in home
economics should provide the
students with an opportunity to
develop occupuational awareness,
self-awareness, occupational
exploration, orientation, and
pr:}aaration in home economics

and relategr occupations.
Recomm}ndq)'ions
Home Economics Teacher .

Educators should assume a leadership
role in preparing teachers in_pre-
service as well as in-service programs
for career education. Greater
articulation on the part of teacher
assertiveness, courage and
educators “are needed in the efforts
made in career education. It was
suggested that each university
develop learning packages and pool
them through existing channels of
communication such as “ERIC" and
“HELPS” for the purpose.of sharing
them with other institutions or
individuals.  Improved
communications between teacher
educators across the country is a
necessity if career education is to
¢ implemented effectively.

‘There is a need for the
development of a madel to infuse
career education into_the existing
home economics curficulum. This
process might begin by using Career
Edacation Concepts which could

.serve as a base for the development

of a matfix of home economics
concepts to be infused into the
elementary and. secondary home

" ¢conomics curriculum.

Other recan}mendatior%s were

ERIC
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made for implementing career
education into the home economics
curriculum. These recommendations
are listed as follows:

1. Home Economics Teacher
Educators should take a leadership
role in developing:

(a) a definition of career education
in home economics

(b) a philosophy of career
education .in home econornics

(c) a conceptual framework “of
career education in home economics

(d) purposes of home economics
aith regard to career education

(e) goals and objectives in home
economics education in reference to
career educatjon

2. The role of home economis in
relation to career education should
be identified.

3. Existing resources should be
identified and disseminated.

4. Home Economics should
promote acceptance of nonwage
earning careers. ,

5. Career education ‘should be
implemented in the home economics
curricalum at the elementary,
secondary, postsecondary, and

college levels.
6. Effective u:ghould be
identified in or o evaluate the

the implementation of career
education.

7. Teacher educators should work
as a team with other disciplines to
implement career education.

8. A systematic approach should
be developed to apply career
education to life-long learning in
terms of home economics concepts.

9. Career education should be
implemented in preservice and
inservice home economics teacher
education programs.

.



Career Education ‘
In Secondary Education

Garn Coombs
Brigham Young Univorsity

The p.uluxp.mts in the Scu)n(l.n)
Fducation small group sessions
varied trom educators who had
developed and taught carcer
education curticula and dlasses to

cducators who had never heard of 5

areer education before their
;mi;_;znn(-m to the conterence. A few
participants were hostile  towamnd
career  education  but  most
partiapants had positive attitude
toward career education and ity
potential contnbution to secondary
education, -

‘Those partiapants recently
mtroduced to career education
wanted a simpl(' definttion whereas
those l).nll(lp.mls with many
cxpcncn(cs in career education asked
questions about ways to introduce
career education into school curricula
and how to change teachers to
mdlude career education concepts
into their daily lesson plans.

General concerns of those
unacquainted with career education
tocused upon the need. Jor a specitic
definttion of carcer edi®ation and -
greater conceptual clarity in relating
career education to general curricula.
Others questioned whether career
education was not a passing fad
with all participants guilty of
bandwagoning. Others wondered
if career education was a religion, a
- movement, or even a good thing for

cducation. After some warm
- discussions the group ragreed that

specitic definitions should remain
the task of local schools, that career
education was an important part of
secondary school carricula, and that
« the basic idea was a permanent
part of cg\lu(:nion. .
A specific concern was how does
a teacher incorporate career

ERIC 84
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“curnicula.

education concepts into the already

overaowded curricula, and where
can a teacher locate the tme to
teacher career education? :
Thiy concern included teacher ot
methods courses for preservice
teachers as well as secondary
teachers of various subject areas.
Professors who teach methods comses
complained that they cannot teach
evervthing they want without adding
career education, T'hey asked” what
subject miitter content would be
dropped to add career educatian.
Atfter long and hot discussidns the
groups decided that career ednction
was a process lor teaching subject
matter at the secondary level and
infuston into regular comses rathe
than  separation  was the way to
teach career education concepts.
However, some felt that separate
courses or units in career education
should be developed during the .
mtroductory stages of infusing .
career education into teacher
education and secondary education
Others suggested that
career education was a2 motivating
tactor which would reduce loss ot
time due to discipline problems o -
and thus actually prodace more time
for teaching skills and content.
Finally, some argued that teachers

" needed to re-evaluate their course

goals and db]((lncs. develop new
priorities, and retorm theiv curricula.
Once this process oceurred it would
he casy to include career education.
Participants were encouraged to read
what ‘THE REFORM OF SECONDARY
EnvcatoN: A reporf of the
Nattonal Commission on 4he Reform

«of Seeondary Education (1973)

recomiended on career education.
Similiar to the above concern were

94 L Co
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Participants

> A total of 567 teacher educators,
representing 69 institutions and
every state, attended the workshops.
Participants from edch institution
were selected by the Dean of the
College of Education of that
institution and? generally represented
the areas of educational
adminisflration, secondary education,
elementary education, guidance and
counseling, vocation, -education,

" intlustrial arts education and home

UMNIVERSITY' OF ARKANSAS .
Fayetteville, AR 72701
) Dr. John A. Rolloff
Dr. Jack DE Vore, Jr.
- Dr. Rebt J. Davis
Dr. L. H. Moore
Dr. Don Roumagoux
Dr. Phillip Besonen

UNIVERSITY OF ILLINOIS-
Urbang, I 61801 M

Dr. len Westbury
. Dr. Henry Kaczoqski
\ Dr. M’(urlow Slater

INDIANA UNIVERSITY
South Bend, IN - 46615

Dr.
Dr.
Dr.
. Dr.

Eldon Ruff
Vincent Peterson
Gerald Dudley
Curtis Leggett
Dr. Richmond Calvin
Dr. Alan Parelius
Prof. Doris Speicher
., Prof. Kent Laundeman

UNIVERSITY OF INDIANA
Bloomington, IN 66801 v

Dr.
Dr.
Dr.
Dr.
Mr.

Thomas White
Robert Harris
Floyd Coppedge
Paul Munger
Jorry Xaiser
Ms. Doris, Adomatis
Dr. Ashley Bishop
Dr. Leon McKenzie

IOWA STATE UNIVERSITY
- Ames, |A 50010

Dr. William Wolansky
Dr. Joan Breiter

. Dr.”Ray Bryan
Dr. Era Fields

ERI!
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economics. ‘The Dean was asked to

select the “participants from his

institution because it was felt that
the Dean, by virtue of his leadership
role, could determine more accurately
who¥in his .institution would be the
appropriate representative to
attend the workshops. The following
list,of participants 1s groyped
alphabetically according  to
rinstitution.

REGION 4

KANSAS !STATE COLLEGE
Emporia, KS 66801 .

Ms. Eva Dold
Mr. Mark Erickson

KANSAS STATE UNIVERSITY
Manhattan, KS 665(’6 .

Dr. Herbert E. Kaiser ..
% Dr. ?en' Stewart :
Dr. Paul A. Walter -
Dr. Mory Harris
Dr. Tom Hewitt
Prof. Jan Wissman

UNIVERSITY OF KANSAS
Lawrence, KS 66044

Dr. Walter Smith
4 Dr. Roberf Michal

Dr. Don Deshler
UNIVERSITY OF KENTUCKY A
Lexing'on, KY 40506 '

Dr.
Dr.
Dr.
Dr.
Dr.

Pat Cegelka

Clayton Omvig

Dennis Parson . .

Inez Hill . »
Catherine Lytle .

LOUISIANA STATE UNIVERSITY
Baton Rogue, LA 70803

Dr. John Garrett, Jr.
Dr. Robert C. Von Brock
Prof. Walter Garner, Jr. .

. Dr. Philip W. Hansen

Dr. Charles W. Sauls |
Dr. Charles W. Smith ' |
Ms. Claddette Simonequx |
Dr. Doris Lentz . -

UNIVERSITY OF MINNESOTA
Minneapolis, MN 55455

D'r Ron A. Morgan
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Dr. Allen Glenn N
Dr. David B. Jorkquist
Dr. Marjorie M. Brown

Dr. Lorraine S. Hansen

Dr. Marlene .Mitchell

Dr. May Klaurens

UNIVERSITY OF MISSISSIPPI -
University MS 38677

Dr. Charles Sherwood
Dr. Harold Hein

Br. flonald Partridge .
+Prof. Laverne Hellums

Dr. Dudley Sykes .

UNIVERSITY OF MISSOURI
Coloumbiu‘, MO, 65201
.. !
Dr. Joan Doherty

Dr. Wayne Dumas \

Dr. Botty B.'\Martin
Dr. Milton Mi
Dr. Bob Stowarf’

Mr. Jim Pershing

Ms. Carolyn Rainey

Mr. Ray Ryan

Ms. Gail Hagee

Ms. Carolyn Magnusson
Dr. Charles Snothen

UNIVERSITY OF MISSOURI
Kansas- City, MO 64108

'Dr. Jack Krueger
Dr. Helen Stovens
Dr. Josoph Wolff
Dr. Bruce Baker
Dr. Phyllis Culp

UNIVERSITY QF NEBRASKA
Lincoln, NE 68508

Dr. Max E. Hansen
Dr. Margaret Johnson
Br. Jomes M. Moy
Df. Koith W. Prichard .
Dr. Ud@ Jansen

Dr. Lee Wittors

Dr. Ronald Joekel

Dr. Howard Eckel

OHIO STATE UNIVERSITY
Columbus, OH 43210

=  Dr. Loren Stull

Dr. Joséph Quaranta
Dr. Penny Reighart
Dr. James Sage

Dr. Phillip Smith

Dr. William Umstattd
Dr. Betty Melragon
Dr. Sally Navin

OKLAHOMA STATE UNIVERSITY
Stillwater, OK 74074 .

Dr. Jim Seals
Dr. Doug Aichelle
* Dr. Harold Polk
Dr. Margant Callese
Dr. Wayne Lockwood
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Dr. Robert Purvis

Dr. Jim Key .

UNIVERSI-TY OF OKLAHOMA
Norman, OK 73069

-

Dr. Amour Androws
Dr. Billie Holcomb
Br. Elizaboth Ellington
Dr. Loy Prickett

Dr. Robert Bibens

4 prof. Ann’ Ward

SOUTHERN ILLINOIS UNIVERSITY
Edwardsville, IL 42025

Dr. Donald Baden

Dr. George Ackerlund

Dr. Honry Boss
Dr. Dean Gray .

UNIVERSITY OF TENNESSEE
Knoxville, TN 37916

Dr. Gerold LA Borde
Dr. Melvin Millor

Dr. Sandra Miller

Dr. Mark Hactor

Dr. Charles Peccolo
Dr. lLatry Haaby

Dr. Robert Thurman
Dr. Trudy Banta

EAST TEXAS STATE UNIVERSITY
Commerce, TX 75428 -

Dr. Judy Wilson <

NORTH TEXAS STATE UNIVERSITY
Denton, TX 76203

. v

Dr. Reg Hinely

Dr. Roosevelt Washington’
Dr. Richard Gallion "
Dr. Ann Williamson

Dr. ED Bonk

Dr. Pat McClood

Dr. Lana Mangoid

Dr. James Turner

TEXAS TECH UNIVERSITY \
Lubbock, TX 79409 i

Dr. James Culp
Dr. Jane Coulter
Dr. Owen Caskey / I
Dr. Weldon Beckner «
Dr. Billy Askins
. Dr. Bruce Mattson
Dr. Jullian Biggers
Dr. Marvin J. Dvoracek

UNIVERSITY OF WISCONSIN
Menomonie, Wisconsin

Dr. Gerald Davis
Dr. Donald Stephenson
Dr. Neal Pritchard
Dr. Karen Zimmerman
Dr. John Deutscher
Dr. John Stevenson
Dr. Mike Ritland

+ Dr. Carlyle Gilbertson
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CENTRAL STATE UNIVERSITY ¢ Dr. Jerry Geel
Edmond, OK 73034 . . Br. Mack Wedel ’
' ‘ Dr. Edgar L. Petty
Dr. Jerry Horton . Dr. Joo Kingor .
- Dr. Gere McPhail ~ o
L ‘WESTERN REGION

ARIZONA STATE UNIVERSITY
Tempo, AZ 85281 '

Dr. Mack Rolston
Dr. Robert Riploy

. . Dr. Ray Worhner
/ Dr. Ernest Hirapa
Dr. G. D. McGrath
\ Dr. Carl Bartel

UNIVERSITY OF ARIZONA
Tueson, AZ 85721

Dr. Marsden B. Stokes pa
Dr. Horbert B. Langen
Dr. Poul J. Danielson
Dr. Doris E. Manping

- Dr. Darrell L. Roubinok
J ) Dr. Edward Van Metre
Mr. Gary McKay i /
Dr. Broenda Even . .
UNIVERSITY OF ALASKA *

*Fairbanks, AK 99701

Dr. David Mongusso

Dr. Lilly Steinson

Dr. Ann Walsh

Dr. Meba Polosi i
UNIV. OF CALIF. AT LOS?NGELES
Los Angeles, CA 90024

Dr. Gordon Berry
Pr. Evan Koislar )

Dr. Ralph Bregman
Dr. Charles Healy

SAN FRANCISCO STATF UNIVERSITY ,
San Francisco, CA 94132

Dr. William Cowan

Mr. Ralph Hansen

Dr. Jahn Dierke

Mr. John Lynch

Dr. Hal Jonsson .
Dr. Finis Dew

Dr. Dorothy Westby-Gibson

COLORADO STATE UNIVERSITY
Fort Collins, CO 80523

Dr. William Johnson

Dr. Ed Schelhaas

Dr. Richard Fisher

Dr. lonnie Wood: _ , f

Dr. Glen Rash N
Dr. Joseph Daly

Dr. Vern Oremus

Dr. Carilyn_ Krobiel

El{lC o » 99

Aruitoxt provided by Eic:

’

UNIVERSITY OF NORTHERN COLORADO -

Greelgy, CO 80431

,/

r. Bob Johnson

Dr. Tom Saffell ( v
Dr. John Kruger %
Dr. Warren Lasell

Dr. Valerie Sorensen ,
Dr. Windel Osorno
Dr. William Arnold

UNIVERSITY OF HAWALI
1776 University Avenve
Honolulu, H1 96822

* -Dr. Shiro Amioka
Dr. John Thompson
Dr.' Donald Leoton
Dr. Marvin Poyzoer
Dr. Solomon Jaockel
Dr. Philip Whitesoell
Dr. Lawrence Zoneo
Dr. Verda Dale

L)

@NIVERSITY, OF IDAHO

Moscow, ID 83843

’

Dr. Thomas Bell

Dr. Robert Shrove ‘
Dr. William Biggam
Dr. Oscar Kjos

Dr. James Bikkio
Dr. Mgaric Carano
é)r. Larry Wriggle

NTANA STATE UNLYERSITY
BoXeman, MT 59715

DA Earl Ringo

D John W. Kohl J
Dr. Norman Milliken
Dr. Douglas Polette
Dr. Franklin Greenough
Dr. Douglas Bishop

Dr. Carol Parker

Dr. .Angelina Parsons

UNIVERSIT® OF NEVADA, RENO
Reno, NV 89507

Dr. Edmupd Cain

Dr. Mavurice Anselabehere
Dr. John Camgfbell -
Dr. Lucille Guckes

Dr. Josoph Erlach

Dr. Keith Pictce

Dr. Arleen Otto

Dr. lvan Leoe
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. UNlVERS{TY OF NEW MEX]CO -, UTAH STATE UNIVERSITY \ :
Albuquerque, NM 87137 . Logan, UT 84332 |
' Dr. Eldon Droke |
. Dr. David Derling o T Dr. Robecka Mitcholl ~ .
.. Dr. Paul I"ph!und A Dr. Jay Monson .
g'- §°d°‘z";-"$’9°"°r . Dr. Neill Slack |
) r. Frank Fie Dr. Ted
! Dr. Harold Drummond r- Ted lvarie
Dr. Mildred Pittman . EﬁSTER‘N WASHINGTON STATE UNIV ¢
Dr. George Keppers . . oney, WA 99004
Dr. Ednel} Snell
Dr. Beﬂy.Mue Hartman xr“JJ?‘Ck‘;}:}:"h :
p . r. John Farley .
UNIYERSITY OF NORTH.DAKOTA - Dr. Lula _Hepton
Grand ‘Fork, ND 58201 Dr-,“m' lynn
) g Dr. Walter Powers
D" kau"y i’";"’Y ° Dr. Archie Hornfelt
. Dr. Allan Kyle Dr. Mary Johnston N
Dr. LMincoin Jerstad *
WASHINGTON STATE UNIVERSITY,
fit. Ray Podell
Br. Cal Vraa Pyliman, WA 99163 "
Pr, Lais Schneider Dr. George Robinson i
Dr. Diar® Proctor
L g;f,euﬁ: gIlAT9E7::,;:|VERs”Y Dr. Williom Bakamis
’ Dr. Albert Waterman
Dr. Mary Grieve _ Dr. Constance Kravas
Qs. Glen Clark Dr. Thomas Ruff
Dr. Jo Ann White - Dr. James Shoemaker
Dr. Frank Cross ‘e Dr. Dale G. Anderson ' . :
Dr. Larry Kenneke ) 5
Dr. Lester Beals . UNIVERSITY OF WYOMING
Dr. Forest Gathercoal '-"""'"”' WY 82070
»/; Dr. Jim Ashlock v Dr. lvan Willey
UNIVERSITY OF SOUTH DAKOTA Or. ). Wesley Little
= Vermillion, SO 57069 Mr. Keith Birks
Dr. Thomas Morjarty . Dr. Laurence Walker .
% ,Dr. Paul Otto Ms. Mufiel Forney
’ Dr. Charles Bryan . . Dr. Eugene Moran
Dr. Keith Thomson i Dr. David Gapuzzi
" Dr. Joan England ‘
LA
; Dr. O. Christensen . STATE COORDINATORS
Dr. Cecil Kipling Mr. Darrell Ward » -
; Dr. Robert Ryan _ ¢/o Marion IED *
vy 3180 Center Street, N.E. .
I TEXAS, A&M UNIVERSITY ‘ Salem, OR 97301 .
College Station, TX 77843 Mr. Robert Haakenson . N
Dr. Leslie Richardson idaho Dept. of Education
Dr. Robert Hurley Len Jordan Office Bldg. -
Dr. Dennis Houscholder ) Boiss, 103 83720
j Dr. Douglas Godwin . Dr’ Jim Ellington S
i Dr. Michael Ash ! Oregon College of Education
i ‘gr- gu;l gneb.:' Monmouth, OR 97331
| r. Dale Guicher o
; Mr. Lynn Jensen .
. Dr. Roy Bonnett Utah State Board of Education
BRIGHAM YOUNG UNIVERSITY 1400 University Club Bldg.
Salt Lake City, UT 84111
5 Dr. Jerry Grover o ' R Dr. Jan Dickson )
Dr. lvan D. Muse Utah State Boord of Education
Dr. Vern Wade . ;4?0'_ Uk"ivce‘rsifyufluguﬂ]h]is;'
Dr. Ralph Smith ‘ alt Lake City,
Dr. Carol Elisworth . Dr. Ray Warner N . \;,1
Dr. Ronald D. Bingham < Utah State Board of Education
. 1400 University Club Bldg.
UNIVERSITY OF UTAH a Solt Lake City, UT 84111
Salt Lake City, UT 8“‘”2 . Dr. Orval Hughes ’
Dr. Fred Buchanan s , 3805 Simms ‘
. Dr. Opal Patrick Albuquerque, NM 87106 ]
Q “ 100 ‘ ‘
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AUBURN UNIVERSITY
) A::burn., AL 36830

Dr. R. Stafford Clork
Dr. Ove Jensen

Dr. A. J. Atkins

Dr. Gene Meadows
Dr. Wiley Hartzog
Prof. Charlotte McCall.
Dr. Gordon Patterson

UNIVERSITY OF CONNECTICUT
Storrs, CT 06268

Dr. Alfred Mannebach
Dr. Clarence Calder
Dr. Donald Thompson
Dr. Marian Wilson
Dr. Thomas Goodkind
Prof. Williom Reed

UNIVERSITY OF DEI‘AWARE .
Neward, DE 19711

Dr. William Bailey

Dr. Theodore M. Feely
Prof. Joseph DeCaroh
Dr. Nevin R. Frantz

" Dr. Patricia Stetson
Df. Daniel Paskewitz
Dr. Heéster Stewart
Dr. C. P. Campbell

F

EAST CAROLINA STATE UNIVERSITY
Greénville, N.C. 03431

« Dr. Vila Rosenfeld

Dr. Mary Fowler

Dr. Robert Leith

WMs. Joseph Congleton
Prof. Donna Congleton
Dr. Anhta Brehm

EASTERN ILLINOIS UNIVERSITY
Charleston, IL 61920

Dr. Harry Merigis
Dr. Charley Joley
Dr. Ann Jackson
Dr. Kenneth Sutton
* Dr. Donanld Moler *
Dr. Marian S$huff
Mrs. Barbara Owens
. Dr. Clifford Strandberg

FLORIDA STATE UNIVERSITY
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Dr Llarry Borosage : UNIVERSITY"OF SOUTH CAROINA
Dr.” Mike Whito . Columbio, SC 29208 ‘
Dr. Jim Engelkos . ' .
Dr. Rogor Niemoyor Prof. NO“CY‘CO\Ok :
Dr. Jigp Nolson ‘ Dr. Jock Lyday
. * Dr. Larry Winocoff
NEW YORK STATE UNIV. AT BUFFALO ' 1
Buffolo, NY 14214 \ * - TEMPLE UNIVERSITY
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Dr. Mary Davis ’ - .
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Oswogo, NY 13126 v Burlington, VT 05401 ’
Dr. Rolph Spencor J ' - Dr. Russell Agno
Dr. Clorence Troxler - ’ Dr. Thomos Bloom
Dr. Donald Herring ) . . Mr. Dovid Wolk
Dr. Vornon Tryo Dr. Poftor. Kolma
</ Dr. Bob-Thompso . Dr. Chorles Lottori
- Mr. Justico Chonoy . * Dr. Williom Marchont ,
Dr. Bruco Lostor “ ~ ! o
Dr. Doug Rubinstoin VIRGINIA POLYTECHNIC INSTITUTE
Blacksburg, VA 24061
NORTH CAROLINA STATE AA&T UNIV. s -
Groonsbord, NC 27411 ) Dr. Dowoy Adoms .
. Dr. Jomeos Hoerner
Dr. Williom lawW¥hco ' Ds. Williom Duggor
*Dr. S. O. Jonos . Dr. David Hutchins ° ot
Prof. /Pomola Huntor . Dr. N. Alon Shoppord .
Prof Bornico Johnson ' Dr. Thomos Hohenshil
) Dr. C. W. Pincknoy Dr. J. W, Warron -
3 Prof: Anno Gravos Mr. Richard Vorndron
Prof. Jomos Doawkins B .
Dr. 5. Joseph Show . . STATE COORDINATORS
PENN §TATE UNIVERSITY , Mr. Edword Yoatts
Univorsify Poark, PA 16802 : Stoff Dov. Coordinasor
Dr. Tom long . ESEA Titlo | »
Dr. R Id Kobl : Ccmpl?oll ounty Toochors Ctr,
r- ona oo - Rustbur A 24588
Dr. Fronk Adolmon 9
Dr. Elizgboth Ray Mrs. B‘.’"}’ Howley
Dr. Dorothy Alfke ! J/ ESEA Title Nl N
C , . Compboll County Toachors Ctr.
RHODE ISLAND COLLEGE ‘ Rustburg, VA 24588
Providonco, Rl 02908 ' Mrs. Anito Barbor
Dr. Waltor c'od‘f" State Coordinator
D", Ronald Esposito S Carcor Education « .
Prot. Charlos Foltz Room 815 State Offico Bldg.
{D& Pc’r!cl’c Gloshoon Montgomery, Al 36104
E brof. William Kcvcnou@ . Ms. Margarot Forqueron

. -Prof. Judith Kolly
Dr. Mouroon Lapan
Dr. Jamos McCrystal

. Dopt. of Education
Knott Bldg. Room 217

N Tojfohassoo, FL 32304
RUTGERS UNIVERSITY Mr. Goorge Love
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GENERAL PRESENTERS !

.Dr. Robert Weishan

Dr. Cas Hoilman

Dr. James §mith .

Dr. Paul Mditchak

Dr. Wendell Sharpton
Mr. Eugeno Sydnor
Dr. Kennoth Hoyt

Dr. Sidney High

FACILITATORS .

Dr. Ruth Harris

College of Education
Virginia Bolytechnic Instltute
Blacksburg, VA 24061

Dr. Henry Srodl

Alleghepy In'ormedia'o Unite
Two Alleghony Centor” =
Suite 100

Pitt h, PA 15212

Dr. Marla Peterson -
Elemontary Eduéatian Dopartmont
Eostern- Ilinois University -
Charleston, 1L 61920

Dr. Betty Nowlon °
College of Education
Univorsity of Arizona
Tuscon, AZ 85721

Dr. W. Price Ewons
Guidance & Counmlmg
314 North Murray Hall
Oklahama State Univorsity
Stillwater, OK 740\7)4

Dr. Garn Coombs -

-Colloge of Education

Brigham Yqung University
Provo, UT 84601

Dr. Keith Goldhammer, Dean
College of Educdation
Michigan State University
‘ET' Lansing, Ml 48823
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Dr. Jorome Moss

* Collogo of Educotion
University of Minnesota
Minnoapolis, MN 55455
(Con'rc; Rogion omly-in Place of Dr.

u.s. OFFICE OF EDUCATION .

Mr. Terry Newoll

Program Officor.

Buroou of Careor Education ’ X
U.S. Offico, of Education ¢
ROB #3 Room 33198

7th, ond D Streots, N.W,
Washington, D:£. 20202

Ms. Margot "lyddane (Eostorn Rogion)
Bureau_of Caroer: Education

U.S. Offico of Education ®
'ROB #3 "‘Room 33198

Wh aond D Stroets, NW. - -
Wosﬁingfpn. D.C. 20202

Ms. Doris Shakin

Burocou of Carcer Education
U.S. Offico of Education
ROB #3 Room 33198

7th agd D Stroets, N.W.
"Washington, D.C. 20202

Dr. Phillip Hofloy (Central Rdgion)
Rogional Commisgioner of Education
HEW Rogion No. VI

Kansas City, Missouri 64106

Dr. Ltoon Mincar (Western Region)
Rogional Commissioner of Education
HEW Rogion No. VHI

Denvor, Colorado 80202

-
Dr. Walker Agnow (Eastern Region)
Rogional. Commissionor of Education
HEW Region No. NI

Philadelphia, [Ponn. 19101
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“Ca areer Idu( ation: A C hdllcngc ol
Our Time" wis the theme of the
Natianal Career Education
Workshop funded by the US Office
of Education and- sponsored by
Oklahoma State University. 'The
assumption that career education is
*a challenge of® our time” in"
education may be open to question.
But, if we as teacher-educators can
objectively examine our field and
perceive any faults, inequities or
short comings, then we are
obligated as professionals to address
those issues and seek a means of
coping with them. The charge of
the National Career Education
Workshop was to highlight a concept
that has developed s)gmh(.mt K-12
public school support and is viewed
by many educators, fayman, and
businessmen as a means for
facilitating necessary change in
our educational system.

With respe(t to the direction of
change, many teacher-educators
are quick to agree that some

.

modifications are necessary, however
vthere is a great deal of confusion
concerning just exactly what (hdngcs
are needed.

As leaders in positions of affecting
change, teacher-educators are
expected to operate from a strong
base of knowledge and understanding.
Without it, an accepted direction is
likely to be disastrous as beneficial.
‘Therefore, it is evident that change
should not be undertaken simply for
its own sake...there must be
purpose. Ihcrq must be specifically
delineated goals supported by
rationale  which is  explicit,
examinable, and defensible..

Future courses of action, therefore,
can be justified only to the extent
that they are representative of a
commitment to the realization of a
beneficial end. Career education, i1s
possibly a means to that end. It may

- be one mode of meeting the needs

of people and providing a guide for
successful living.




